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PREFACE

I‘ebruary 1974, the "Division of .Innovation and- Development Bureau of
ton for the Handlcapped ‘solicited ,proposals for the conduct of a research
assessment conference in the area of leisure tigme activity for handiceppéd
ylations. The major.objective was to investigate the state of the art as a means
determining priorities for needed projects and activities. The Division was to
se the conference recommendéations as the basis for framing a funding strategy
whieh would respond-to realistic needs. Preparation of a brbllography of research
! and demonstration projects and studies completed smce.1963 was also a component
“of the contract. - ) » . .
Thls report provndes the ratlonale for the eonference focus, lncorporates ‘the
discussions and deliberations of the-conferees, presents a discussion of_ the Fesearch
_process, and elaborates upon the research and demonstration prrormes’ developed as
a result of the literature search, conference work group sessions, &nd subsequent
input  of others involved in serving handicapped _children and youth. (The
blbllography is published as a separate document.) ] .

.

.0

It is the sincere hope.of the Dlvusuon and the Natlonal Recreatlon and Park”
Association project. staff that this document will contribute to the undérstanding of
the scope and dep{h of leisure partlclpatlon by handicapped populations and will be
read and conSIdered by researchers, educators, and practitioners involved in the
diverse and muItudnscupllnary ‘aspects of leisure actlvrty for handlcapped persons.
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' .- INTRODUCTION

.

-~ . -

Leisure Activity Pdrtieipation for Handicapped Persons ... Into the Tf'nird Century

-

-

As the Nation enters the; Bicentennial year, citizens ‘groups, private
enterprise, and government prepare to celebrate the founding of. this country and
welcome the third century of life in the United States. The primary mode for o
participating in this eelebration is through leisure activities—festivals, song fests,” . - |
exhibitions, walking tours, special telecasts, sports and games, and demonstrations |
of traditional crafts’ During the Bicentennial year the American public will’have ~ |
an increasing number of ways to learn about and pay tribute to ouf national i -

heritage. o ) - . , ..
. - . e )

. . How will handicdpped Americans join the non-handicapped iR Bicentennial. S
2 activities? Will they possess the skills to participaté fully? Will they have access ’

. to special events? Will they feel comfortable with themselves and with'others? To
what degree will they be able to move around indoor and outdoor areas and -
facilities? What attitudes and’reactions will they encounteér from the Ynormal"

population? . ‘ - - . . -
.. /

¢

Histotically, educators, medical personnel, and social service workers have
focused upon schooling, sacial skills, vocational training, ‘and medical interyention
to fheilitate the handicapped person's adjustment .to institutional life or reentry
into community life. Over the past decades, however, the helping rofessions have *
looked more elosely at another behavioral diménsion—leisure behavior-~and have
begun to incorporate leisure activities into their. programs and use leisure skills as

- building blocks to achieve other goals. For people are both laborious and playful;
o _they live in both real and fantasy.worlds; and they grow as individuals and as social
G peings through work and through play. | - ) ‘ PO

% P , . v

¢ . .

1

At present, the body of knowledge and pesearch coneerning leisure activities~ '

.as -therapeutic and growth-producing tools is smail. Consequently, ‘educators, :
recreation practitioners, and medical personnel have few tested guidelines and
little substantive data to_help them make best use of leisure, activities and leisure |
behavior in their work with handicapped persons. ' L -

. /’I’his.report addresses research and priorities for research and demonstration
efforts developed to ultimately enhance the leisure skills af, handicapped persons, -
enable them .to participate more fillly “in the opportunities.available in the | )
community, and help them take more active responsiblity for*directing their leisure

by . ,

‘lifestyle. ° . _ ‘ - v,




.- - we pay only lip

. assess where we stand professionally and.personally in relation to the obligations

3 .,

. . . ) >@”—-'

“Inherent i Gur historical traditiops and underlying the I’oundatxons ‘of our.
;coun ry kre tenet which recognize the sandtity of the individual, protect individual . .
free ms, and pr%azm the right ,of each Amerlean citizen to life, liberty, and the

¥
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pursv.ﬁf. of happingss. Despite the written words, our behavior ofter} indicates tha.t .

rvice to this philosophical frarmework It is appropriate at thxs ]

« time of Bicenternial celebration and heightehed national” awareness that we
reassess 'where we, as a Nation and as individuals, stand in relation to the
fundamental principles to which we look to shape the pohtlcal and social structure
and policies of the United States. It is especially appropriate that we as mempers ',
of professions whieh respond toffhe needs of this countrys handicapped citizens .

we have assumed to promote and protect the handlcapped person‘s rlght to life, ,
liberty, and the pursuié of happmess .
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., 1. EVOLUTION OF A CONCEPTUAL FRAMEWORK ) ’
"FOR RESEARCH AND DEMONSTRATION STRATEGIES ’
“a ) Initial Con'f_erence Concep.t oo .
Y N .o ) : b
. Within the broad purview of leisure time gctivity gp,c_l?,the handicdpped

population exist .a myriad of issues which lend themselves to investigation and
discussion.  In ‘its initial proposal to BEH, the National Recreation and Park

Association identified nihe general areas of concern around which to structure the .

~t

.conference.  These areas were fiot mutually exclusive, since research ‘and
demonstration activities undertaken within one classification would have important

" implications for the others. : -,

s

4 v -

Leisuze Conecepts and Implicaficns-for Handicapped Children and Youth

»

Vs

Leisure .has been conceptualized in a véfriety of ways by psychology,.

. sociology, recreatiorj, philosophy, cultural anthgopology, and related disciplines. .

Some view leisure as free time—those hours and days unéncumbered ‘by routine

"engagements and the responsibilities associated with earning a living, maintaining a

.|

household routine, or surviving. Some gonsider leisure_an attitude ar state of
being, which involves life enrichment, discovery, epntemplation, restoration, self-
gratification, or inactivity.* Others refer_to leisure as activity and equate it with
rgereation, an important element in the life-culture of an individual.-

From anather perspective, leisure is lifestyle, a way of making choices about
involving oneself in rewarding, exciting.activities; success is determined by the
extent, quality, and relevance of planning and education for leisure. T.eisure is also
viewed as a social instrument, a means of ‘meeting the needs of deprived and
handicapped individuals to help them actualize their potential and develop self-help
‘skills. The holistic concept of leisure purports that feisure includes the’full range

of possible forms of self-expression 'which mq&“’occur during work or leisure; the

- meaning of work and leisure are inextricably interwoven. .

The_amount of available leisure time, the ways in which it is tsed, and the
attitudes formed about it ‘are determined by an individual's position in the social
class.structure and his/her|race, economie status, edqcatiqnél background, family
structure, occupation, and ability to engage in participatory-or spectator activities.
Free time, in and of ‘itself, is not tantamount to leisure: Free timeris transformed
into leisure according to the way in which it is viewed and otganized. ' '

oy . ‘. , ' .
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- adequately meet the needs of handicapped persons. L .

. ' X
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-

-g'«; .’ ' . -» B . b ',"‘ o ‘.i), JRN
+=, . Leisure time assumes a vital pldce in the life of the handicappéd population,

e

. especially those who are faced with an entire life of enforced ron-work due to the
ngture of their disability which may preclude entirely or allow, only marginal

o pdrticipation in gainful employment. For this population grqup, large blocks, of

urfilled or uncgmmitted time may represent a. painful burden or a positive
’ct}“éllenge, depénding upon their personal situation and environment. .
A s :Zfi‘. & ) . : - : ’ . v "
.« Unfortunately, many handicapped persons gre institutionali;zed or home-
bound, or’live in areas which offer few, if-any, recreation programg and services
geared to their special needs. Often their isolated existence limits their awarenéss.

of, lejsure time options, prevents them from developing skills and competence for

Suecessful and rewarding participation, and stems their interest, motivation, and /

. ability to identify the resources they require. Péople in general have difficulty in_ "~
using_ their free time. wisely and productively; -the problems faced by the .
handicapped person are more serious, however. Without doubt, the obstatles facing
the handicapped individual are not inability or unwillingness to participate; they are
privatiog,\ig\norancg, and.isolation. o . )

. BN R o
; %Eh*%iﬁﬁg leisure time or activity presupposes a person's awareness of need;
~ability to pldn for and choose leisure timne options; interest, skill, and capability to
p)a'rticipate; access to resources; motivation and support; positive attitudes about
-léisure participation; - and abilify to grow. and alter participation patterns
. throughout life. .The dignity and independence, of handicapped, persons gre
diminished to a great depree if these individuals are unable to chart the course of
their leisure lifestyle. . . ‘@ * '

>
o

' There is a general and overwhelming need for .persons in the helping
professiogs to facilitate the handicapped individual's productive and rewarding
participation in leisure time activities as .a way of moving closer to a full and
fieaningful liféstyle.- o ’ )

- S

Leisure Participation as it Relates to Human Growth and Developfnent N

Many have seen a relationship between the types and quality of leisure M
participafion and such factors as development of self-image and self-awareness;
positive self-regard; socialization; physical fitness; coping ability and perception of
reality; self-care and maintenance; independence; self-actualization; employability;
development of perceptual-motor skills; ffcllectual functioning; and family unit
behavior and acceptance bf handicapping condifions. Considerable investigation of
the interrelatedness df these and other variables and assessment of the validity of
conclusions drawn. from research are required betore service delivety can

*

One of the antecedents of adult leisute patterns is the nature and quality of

) play patterns exhibited by infants and- children. The handicapped child is often

—hampered by inadequate opportunity for a variety of devélopmental play
experiences. Many pamifications of this experiential deficiéncy shave been
idegtified by researchers and educators; if more implications were understood, the
full impact of play déprivation would probably be profound.

Considerable research has been undertaken in the area of play, and many
theories and concepts have been proposed about the benefits and functions of play
behavior. To some, play is education, one of the primary means for making contact

v
.
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“with peopleoand:things'aﬁd learning about one's place in the world. Play is a\lso_ seenl

as a humanizing agent through which the .individual becomes a hiiman being and
learns to live in a social order and in a symbglic cultural world. Play is Seen as an

activity understood by the child, as an integfal part of his/her world, and as his/her

méthod of communication and means of testing and mastering the external world, .

Play is also considered a child's way to deal with experierices by creating model;

situations and mastering reality-by. experimentation and planning. * '
L_p_ ’

In another context, play is viewed as a means of -chanfleling‘an.d expending’

' surplus energy, a way of practicing instinetual behavior which will be necessary in

adult life, and & means to achieve bathan‘s,is} Play has been utilized as a
therapeutic medium to achieve a diagnostic undefstanding of the child, establish a
relationship, break through defenses, relteve tension and -anxiety, and, importantly,
to develop a child's interest in play-whieh ean be carried over Jinto daily life. )
Most: theorists agreé that play behavior is part of a developmental sequence
and that play, itself, progressas through different stages.” Some theorists'also agree
that attitudes and interest concerning play, recreation, and leisure develop early
and when accompanied by appropriate skills development, set the foundation for
behaviorggcontinued throughout life. . ) ”

4
} N -~

Since play behavior is dependent*upon physiological, psychological, and
intellectual* processes, it is understandable that because of their handicapping
condition, children may ‘be deprived of or limited in early play experiefices whieh
form the basis for later leisure patterns and' behaviors. = However, limitations
imposed by factors other than r},he disabilfty can be lessened by the understanding
and intervention of significantpersans in the life space of the handicapped child.

" And, too, the child can learn to lessen the interference of the disability in the

. . .
~ ' . ' ’ _ ’

performance of leisure activities. \
- I3 .

. A significant- isgle in leisyre time activity for the handicapped is the
investigation of many ways in which leisure behavior patterns are developed and’
the, ways in which family, school, community, and helping professions 'can
contribute to the provision of environments and experiences to ‘facilitate play for
handicapped children. - . . R . o .

-4 . .

—~

- -

Inhibitors/Facilitators of Leisure Barticipation’
- -

. v .
- #
’ * b
[

Environmental barriers have long been a concern of those working with,
handicapped persons and.gre coming to the attention of the general public as a
result of the advocacy and consurier movements. Successfuk functioning within
this society requifes, the ability to understand, interpret, and act appropriately upon
signs, symbols and communications within the non-human and human environments;
exert an influence upon external forces; have access to resources; move about with
minimal difficulty; and assimilate ekperiences. Handicapped children and adults
are greatly hampered in their daily living, work, and leisure’ participation by
observable and subtle physical barriers and attitudes. .

o

Often hahdicapped-persbns are unaware of the causes of their frustration

and limited participation in normal human_activities, and it takes a degree of

awareness.and exposure for them to realize that they are missing something which
others have. Transportation to, entrance.into, and mobility within recreation areas
and facilities are important factors which facilitate or inhibit leisure participation.

.

~
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‘Usabfhty of matemals equipment;-and apparatus is equallv as SIgmflcant in¢
fostering involvement .in leisure activities. Handicapped children and adults are
often Bxcluded from’ many leisure options because of the limitations imposed by
their physicgl impairments; in general, programs do not provide the degree and
types of modifications and adaptatlon necessary to accommodate these disabilities.

_ The handlcapped population is generally not encouraged to achievé self-reliance
and resourcefulness which would allow them to better utilize the available
opportumtles - . . . , .

One of the prime lssues in mcreasmg participation is to study the need for
. special equrpment and materlais, rules . dnd regulations; activity space and "
facilities; activity scheduling;. and lnstructhal styles. It is also iffportant to
etermine what types of p obhams the handlcapped have in participating in regular

programs‘and facilities and to see how. they perceive So-called barriers.
. B

) Important in decreasmg env1ronmental barriers is legislation (and stmct
enfoncement) and the work of qrchltects planners, and transportation experts. The
1968 Architectural Barriers Act requires that structures built or renovatéd with
pubhc funds be accessible to, handlcapped individuals. Medical technology and
engineering fields alSo can contribute to increased leisure participation of the
andlcapped by desxgmng safe, effectlve appllances to facllltate moblllty and to

. correct phystcalqmpalrments . L

Act1v1ty Analy51s .

) Ease or difficulty of partlclpatlon in leisure’'time activities is a function of
_the individual's level of skill development; development of the body in relation to
~i# " the requirements of the activity; intelléctual level; ability to understand the
concepts and/or rules upon which the activity is based; and degree to which the
- participant is able to gain feedback about performance from others, from internal
. and external cues, and from the results of his or her actions. By understanding the
' eomponents of an activity, i.e., the physiological, psycho-motor, lntellectuii’l
social, and affective aspeects, personnel.can (1) use observation of performa as. a.,
—dlagnostlc tool to determine in what areas a child.is having difficulty, (2) de op g
prescriptive program to ameliorate the problems (increase stamina, steength, eyé-
hand coordination, conceptualization), and (3) determine a child's sirengths and
abilities and prov1de activities which allow the development of increased skill
levels and bring satisfactijon to the child. Addltlonally, personnel gan determine
_the types of modificatiors and adaptatmns necessary in equipment, physical space,
activity organization, instructional method, and ru’les/regula'tlons which will

improve participant satisfaetion and performa,nce ﬂ‘ Sy, o b
. Iz \2 ‘ \r
v Techniques of activity ana1y51s and gle utlhzatlon of data’ gathered durlng
the analysis are lmportant concerns whlch reqyire in-depth study .

Léisuée'.Counseling/DeVelopment of. Léisure Profiles

oA N . ‘o

~ " .  One of the 1mportant contributions whlch personnel can make to lncreasmg
lelsure time activity participation .by the handicapped populatlon is to 1n1tate
lelsure counseling as part of the leisure services system to:

. ~
! .
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e. assist the individual to maintain and strengthen his/her existing affilia-
tions with family, friends, and community groups; . o

P " e help the individual'fo)rm new ties with individuals and groups; . )
. e teach the.individual how to méke use of available com'm‘upity reseurces
: », . fortecreation; ‘ . . . : ‘
e stimulate the individual's awareness of his/her own recreation needs;
IS . . . . ‘:..‘:-1 . T
. @ open new areas of recreation interest and develop new fecrestion ‘skills;
angi- o ) . | . . ’
_ e mobilize commuhity resources to increase le_isu::e-’par_ticipatiqn options.
Counseling helps to motivate the individual to participate in experiences,
which will be beneficial in light of his or her needs and desires for growth and
. «experiernce. Co . W
According to O'Morrow,. recreation counseling can be defined as: e,
A technique in the rehabilitation process whereby a professional person
. uses all information gathered about a patient prior to discharge to
) further, explore interests. and attigudes, with respect -to le_eisu'r‘e,
recreation, and social relationshipg,*in order to engble the patient to
identify, locate, aqd-use recreatiorgresources in the community.1
N . Lt 3 - « , ¢ .
- Hamilton provides a definition df counseling which'is also apprdpriate for leisure
¢ . counseling: , ' ) . ' N
. . - . . o ‘ , .
Counseling, might be thought of as a catalyst which enables the patient
to avail himself to the resources of the rehabilitation procéss. It is
™ theough growth in understangding, ‘which the counselee experiences, that
.- < *“}t¢ is enabled to utilize his own resource$, the services made available
_“to him for the purpose of qvercoming his own handicap. 2 - .
S * <, 1 - 5
. 2 * . . . [N
’ The leisure counselor utilizes all .data and personal knowledge about' the
. handicapped .individual to foster self-generated motivation and to achjeve eor
. . stimulate positive, outreach action. o . .
- . Leisure counseling is e'sgecially important withip the farhilx unit. An
: "Activity Survey" undertaken by the Mid-Missouri-Mental Heglth Center in 1971
indicates a high correlation beétween emotional disturbance in children and
_ inadequate parent/child relationship. One of the areas of this inadequate
\r ‘relationship is that of family rgcreation and leisure time activity patterns.
. = Through counseling, family recreatién habits may.be modified to create a mote
~ positive climate within the family: . i ~
_lGerald S. O'Morrow, "A Study of. Rgcréation Service tq Psychiatric’ Patients in
Relation to Pre-Discharge Plannjng and -Aftercare.”  Unpublished doctoral
. dissertation, Teachers College, Columbia Universit’y,o1968. "
- 2Kenneth W.,Hamilton, Counseling the Handicapped in the Rehabilitatioh Process,

"

New York: Ronald"Press, 1950. -
- .’ 7
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Recreation counseling attends to.the recreation needs and interests of the
- individual as they relate to age, education, family, socioeconopie, and cultural
elements; “the recreation .reseurces within the community; 'attitudes toward
recréation; and-contact with recreation personnel gnd facilities in ‘the community.
The leisre counhselor seeks to help the individual establish a’ balanced leisure
program, including elements for,socjal interaction, creative-expression, physical
exercise, spectator appreciation, intellectual stimulation, apd solitary relaxation.

Leisure counseling, coupled with vocational counseling, alows the ;Srofes- )
sional to serve the handicapped individual as a whole person. - .

- )
0Ny . N sy e - .
Leisure¢ Education/Cgreer Eduedtion for Leisure Occupations
3

4

It is possible and highly desirable to include within the schopl curriculum
experiences which create awareness of and positive attitudes toward leisure and to
* develop within the students a variety of skills which will facilitate participationin.
leisure time activities. Integrating leisure education concepts, skills, knowledge,
and attitades into daily classroom activities can assist handicapped children to
. develop a positive.regard for use of leisure time and to achieve a healthy balance
between work tasks and leisure activities. - ..
. 4 P v
-Additionally, instituting a“career education framework.for leisure occupa-.
tions may assist handicapped children in identifying jobs within the Hospitality and
Recreation Occupations Cluster. There are a wide variety of jobs in this.cluster -
" which are within the capability of persons displaying a broad range of disability.
Leisure time activity may be appropriately linked to the world of work and may
lead to satisfying employment.. . : ’ - -

-
-

The leisure education and cdreer education coneepts are appropriate. ways of
linking the community with the treatment or academic institution to provide a
wider variety of programs and services Within a locale aid to increase the
handicapped child's ability and interest in using‘the resources availéhle.

o & g0 R > R
s . N N
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-Information Resources and Research Techniques

s

P//‘ "To be of value, research findings‘ must. be applied to. pro'gramming‘.and‘

opegational settings to initiate change. Researghers must be aware of the &wvenues ..
for ﬁssemination of results, and practitioners must be aware of the systems which
“include the type of research information.they require in their operations. Many
information systems now exist which can be utilized by both researchers and
practitioners. ‘ T .

»

Research techniques should also be shared and refined to insure the validity
and reliability of instruments. - The research conference is one means of evaluating
current research methodologies and determining ways to inves'tigatg the variables
involved in leisure time activity. . . : : .
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Education, Training, and Development of Personr;el s v « -

- .

The quality, scope, and depth of professional preparation are importajt
determinants of the ultimate level of understanding and effectiveness achieved By
personnel and the appropriateness of service provided for handicapped persens. An
eyvaluation of current training and degree programs is necessary in light of the
¥pecial ,needs of the handicapped. Education and training must be structured to

cofrespond to the actual tasks performed by the helping and health-care
professions. ) . s *

< Al -y

Another impartant segment of professionafprepp.r’ation is in-service’trainidg _

for personnel in institutions, schools, and'agencies. Especially where staff function

as members of a team, significant opportunities exist for improving service through
well coordinated and .conceived institutes, workshops, and skill development

activities. ( : R . .

Ed

. Mobilization arid Full Utilization of Institutional and Community Resources

v
.

J ) e

» 5

. ™
_. The greatest level of leisure activity participation can be achieved after all
+* pesources within the neighborhood and community.are identified, coordinated, and
mobilized. Part of the mobilization effort involves community education programs
to inform residents and - youth-serving -agencies of the commonalities and
differences of haridicapped persons and their able-bodied peers. :
® : .

» .’
. \

i’

-

Modification of ‘Areas of Concern

" The nine categories ‘were pres‘ented to the' Conference Advisory Committee

at An initial planning session. After serutiny and diseussion, the topics of conc¢ern

_werg reorganized into five new categories, which‘are briefly described here.

-~

re coneepts —an overview of general issues: ’ o

The role of activity participation in achiéving normalization, deinstitu-

\

tionalization, and mainstreaming. P )

A

_ The effects of leisure time .activity participation upon cognitive,
" affective, and motor, development. : o

-

: . ' )
The effects of passive and vigorous activities upon the capacity to learr
and function within a social struature.: . - el
Leisure participation as it relates to development of self-image and self-
awareness; satisfaction with self; socialization; physical fitness; coping
ability and perception of reality; self-care-and maintenance; family unit
behavior and acceptance of disabilities. ' o

L 4

'~ .
*

Attitudinal barriérs--social arid culturala‘é’ititudes and stereotypes which

inhibit/lessen or facilitate/enhance participation by handicapped persong.in leisure

activities:

1 . T

’ oL .8

-
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.0 Of community recreatlon personnel toward handxcapped persons in their

- . " "normal" programs
¢ Qf the handicapped population toward themselves and their disabilities. ) - ",
' . Va . -
) e Of the general cxtlzenry and lelsure serv1ces prowders toward ) i
handicapped persons. . - . - o7
- s Yoo h . "
e Of non- Randicapped peers toward—phstlclpatmg with handncapped chlldnen : ol
. £
. . L1
e Of educators and phy51cal educators toward the hand1capped persons they, B
. - *.  servein their classes and programs. _ .
. - ‘e Gf handicapped individuals’ toward leisure. g

e Stereotypic ways of viewing the potentials, capabilities, etc of the
handlcapped populatlon

Activity analysns—-process by which the components or factors of an activi

isolated:
' e Techniques for analy'zing activities. N N
. . , .
[ I De‘velopiﬂg and/or e.valuating prescriptive program ming. '
K v e Applying act1v1ty analysis to special education, therapeutje recreation, .
and adaptwe physwal education programs. . . . . : !
R .
Desngn/adaptatlon and consnderatlons-natural and man-made rriers/facilitators )
to partlcxpatlorfs )
» e Ways in which physical structirres can be designed, constructed and
“ renovated to facilitate access to, entrance into, and mobility within to
assxst leisure partlclpatlon - . o
‘ . Adaptatlons of equipment ‘and mat‘erlals to meet specnal needs for o
' usability. - v
,o’ Ways in which the commumty as'a whole can a551st parflclpatlon
. Y .. .
e Instructional styles, act1v1ty scheduling accordmg to space and 'facility
layout and de51gn *
e Législation‘or policies affecting design.
e Medical appliances, prostheses, ete:; to facilitate participation.
P - &
. T P k4
) 17 e
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s \Educatlon/Counsehng . . , . - .

- \ ﬂ' ’ . ’ .
. e Leisure education—ways of mtroduclng lelsure roncepts from pre-sehool
. . through grade 12 to develop a wholesome productive attitude toward s
participation and requisite skills; _effects_ of lelsure education upon _  *° )
. partlclpatron. o - N .. . -
. e "Career educatlon—preparlng handlcapped chlldren for cqreers in lc-nsure L

service occupations. | - ] .
. - . . \

-

.- e Leisure counsehng—techmques, 1nstrument5' effects of counseling ‘upon
participation; mobilizing commumty resources; avocatlonal eounseling.

P3 o’

\ e Intervention modalities—use of reality therapy, behavxor modlﬁcatlon, ' -
_ g transactional analysis, ete., and the impact of these techmques upone
J : lelsure parti¢ipation. _  ° : ‘ -

K . - -

e Personnel development—-ln-servme training to prepare professional teass
" 1o struecture services to enhance leisure participation; sensmzmg agency, .
school, and institutional personnel to the leisure needs of the
handicapped and to jghe basic similarities of the needs of “normal“
. populatlons and “speclal" populatlons.
o 5
These topical areas prqvided the structure around which state of ‘the art

. presentatlorrs were framed and reactor. camments, were structured. (S)ee
"9 Appéndix A'for the edited textsof these presentatlons ) <
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-Ii. RESEARCH AND DEMONSTRATION INVESTIGATIONS: *
' . A DISCUSSION OF PRIORITY AREAS

.7 -

~

’ ’ =

consequences of change—the impact upon an individual, group, situation,
institution, concept or process—can be negative, neutral, or positive. Attempts at
purposeful change usually are initigted to correct 1neffect1ve .or inefficient

or »standards; pre\fent an unwanted event or actxon from oceurring or petpetuate
destred, trends; or respond to the expressed needs and preferences of an individual

or group.

g . .

There are many approaches to undertakmg planned intervention to achieve

., change. However, it is safe to assume that.the better the diagnosis of the
sifuation, identification of the type and extent of change sought, ahd development*
of appfopriate strategles the better the.outcome. = . , .

One of the ways to approach purposeful intervention” is through research.
Educators, therapeutic ‘Tecreation practxtloners, and researchers can play &
substantial positive role in improving the leisure lifestyle of handicapped
populatlons bynadequately defining problems, formulating appropriate hypotheses,
dopeeiving valid and reliable research.designs, and applying the resultant data to
‘bring about the type of change required for more effective leisure service delivery.
-For' 1t is ultimately.through service dehvery—whether it be education, recreation,

) counseling, rehabilitation, leisure education, or more efficient transportation—that .
~handicapped persons may learn the skills and have access-to the resources whichs
. enable them to engage in more satlsfymg and 1nvolv1ng part1c1pat10n in Iersure

. actlvmes }
t

. (Several months after the conference, when the resuIts of the work sessnons

_had been analyzed, project- staff dnd Advisory Committee members, met to
consider the - most appropriate  framework for developing research and
demonstratien priorities~.The tapics addressed in this section were dérived from (1)

. - thdse wpon which the conference was based and (2) these which evolved during

« confergnce work sessions. Recommendations for each of the five areas of concern

are presented in Sectlon.V Y , -

‘. . \‘x'-

Change can occur randomly or as a result of purposeful lnterventlon The *-

patterns; produce a more desirable, product, env1ronment or servrce ach1eve goals '

s
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Soc1al Psychology of Lelsure “Personalization and Socnallzatlon

““The general purpose of research ¢n leisure for handicapped populations is te
assist the individual to become competent in dealing with and relating#o the world
of self, world of people, and the world of objects, culture, and space. “This
conceptual framework was formulated by existential psyehlatry to describe the way

. a person exists in the life space. The multitude of encounters, transactions, and
r behavigrs required of each person each day involve at least one and. usually all
three of these worlds. : ) N

4

-~ * In a leisure context, for example, if an individual wishes’ to play baseball,

. he/she must have the confidence to participate (self) the ablllty;to interact

appropriately with other teammates (people) and the skills to manipulate the bat

to strike the ball to send it to a ppint in space {objects/space). If a person has

_difficulty in relating in any of these three worlds h€é/she may elect not to

“participate in the game, may drop out, or may be asked to leave because of the

disruption causgd to the game. However, if the individual receives assistance in

overcoming or compensating for the problem-producing behavior—that is, becoming

more competent ip one or more of the worlds—full and pesitive participation is

more likely to result. - , LR . '

b 3 N Yl C ‘e II
Life processes generally fall into two catego‘rles socnallzatloq/ and

personalwatlon Socnallzatlon refers to the behavnors, knowledge, and attxtudes

needed by an individuat to funptlon in socnet,y ‘and* contribute to the furtherance of .

that society; personalization refers to-the behaviors, knowledge and attltudes

‘needed by an individual to understand himself/herself, develop positive self-regard

‘and self-concept, take responsibility for self-direction and self-realization, and

2 " generally achiéve a state of mental health and physical well -being.

] - coe

, ¢ Ordinarily skllls resultlng “from and eontrlbutmg to socialization and .

. . . .personalization overlap and complement and supplement one another; some may be .

. more lmportant to one process than the other. And. usually weakening or

strengthening in one process has a direct, if not propo;tlonal impact upon the other.

.These skills may be categorized as vocatlonal avocatlonal and 1nterpersonal or as

cogmtlve affective, and motor. - 4

It is. genérally belleved that the poten’tlal for posmve soc;allzatLon and.
personalization exists in partrcnpatlon in leisure activities. However, under certain
circumstances an. individual may perceive leisure time as a burden, and his/her
coping mechanisms may weaken or fail completely. In these instances, leisure time

. may be more debilitating than habilitating for an individual. The negative aspeets

of leisure time and leisure participation may be keenly felt by the handicapped

. person, who may lack. competence in the world's of self, people and objeects.

S ) \%‘ In splte of the belief in the posntlve potentlal which leisure may hold for an
lndlgldual little knowledge gxists as to how much can be learned through leisure
partleipation and to what degree such learnlng is transferable what unique function

leisure participation may serve in the socialization and pe;‘sonallzatlon processes,
and what environmental--physical and socnal—adaptatlons must be made to assist
the Handicapped person to participate in leisure actiyities. Research investigations
_can provxde the substantive data and 1nformatlon'\$\ecessary to respond to these
“  issues. - * d

T w
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Those helping professions which use leisure activities as tools and seek to
enhance leisyre participation, - through habilitation/rehabilitation/treatment
processes have two general objectives: (1) to assiss the handicapped pers/on to

acquire leisire skills, which will be applied to leisure partic¢ipation and (2) to assist.

the handicapped person to acquire othér skills and knowledge through involvement
in leisure actjvjties, ° :

- : - { '
In objective 1, the acquisition of leisure skills is &n ehd in itself; that is, all

handicapped persons have the right to the opportunity to engage in" leisure
activities, and to do so they- require appropriate skills. On the other hand

(objective 2), the acquisition of leisure skills may be viewed as a means to an end— .

the development of social and personal competence as exhibited through work,
avocational pursuits, interpersonal relationships, and gengral self-maintenance.
. . - <
To achieve these objectives it is negessar'y to study the handicapped person,

the non-handicapped person, and the environment. - -

P ]

" Barriers to Acquisition and Maintenance of Skills ¥ ° ' .

[y

“Indivjdual leisure skills may be predominantly motor, affective, or cognitive,
r they may represent a combination of the threée. For handicapped persons the
physical surroundings, the instructional methods, the learning task, and/or the tools
of learping may require modification to facilitate the .acquisition of different
leisure skills according to the limitations jmposed by specific handicaps, the’skill
level of the learner, and the attifudes which the. learner has developed about
learning and about self. ' £ f . . - .
O[’teﬁ the{ﬁandicappe_c}' child-~or youth is prevented from acquirin'g“"lé:i’éure
sKills*in the normal¥course of growth and development because nd one takes, ‘the
time to provide the learning Situation, because instructional techniqués do not
réspond to the unique learning characteristics of the handicapped child, because the

_ c¢hild has not mastered the developmental skills required to perform more

sophisticated tasks associated with leisure partieipation, or because interest. and
motivation to participate in leisure activities have never developed. Those working
with handicapped children and youth play an important part in shaping attitudes and

Pehavnors which.prepare the individual-for po/sjfyve learning and skill development.

: - : .
But acquisition of skills is only one-half of the task facing the handicapped

. person. He/she must be able to maintain these skills and put them into” practice,

through continuous participation. No matter how successful a child becomes ir an
activity, if he/she cannot enjoy the pleasure of active involvement, learning may be
perceivedas fru§tr"at,ing and often futile. w . T -t
R Approximatély 20 million “people in the Unitéd States are limited in
undertaking apd performing their major life activities (going to schodl, playing with

_friends, daily chores), according to the National Health Survey (Series 10, No. 85, -

Tables 9 and 25, 1972). The survey estimated that 1.8 million of these persons were
confined to their homes, mainly begause of .architectural barriers, lack of

. .+ transportalion, or limiting health problems, such as lack of urinary bladder’ control. .

- . _ &
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. and work adjustment. : &

LY

Because of their physical limitations handjcapped persons ar often confined

"and restricted in their interaction with and mobility within spacial configurations.

They often lack the strength, stamina, or range of mogtion necessary to manipulate
thing$ and operate equipment in’ ways in which mass society, takes. for granted.
These problems have been well documented in the:vocational rehabilitation and
medical literature; however, important areas of life exist other than-rehabilitgtion

. L.~

:
.
gt

‘Quite frequently a major portion’of the life.'of a handicgapped *bébson’; is

. involved with off-the-job living; yet this facet of life as gained little attention. In ..

leisure time, as in work, handicapped persons experjerice architectural barriers,
improper equipment design, and lack of functional} capacity (e.g., mobility to
generate sufficient force and exertion to move lgsers, turn handles, push a

. wheelchair, etc.). L

<

. : - - .

. The handicapped learner and participant 4n Ieisure activities often’
expewefices two types of problems--limited or difficult accessibility to leisure
resources and problematic -circumstances concerning use of facilities and equip-
ment! A person confined to a whéelchair may be unable to approach and/or enter
and move around in g museum, sports arena, or library; % person with cerebra] palsy
or an amputated limb ‘may be unable to manipulate a piece of équipment required
to engage in'a recreation activity and may be prevented from p"ar:t'icipa_ting‘. '

Maintenance of skills requires practice .ang gpplica'ﬁbn. Al]"people need to
have access to resources and te, move-dround in an environment which ereates
interactivenesg (I) among and befween people and (2) between people and objects
and space. Urkortunately, many handicapped persons find that their work, play,
-and habitation environments do little to foster this interactiveness and that they
must continuously contend with difficulties arising from inadequate -design. and
constructior. A5 .a result, the time and energy. which might otherwise be invested-
in growth-producing leisure participation is channeled into coping. Further, it is

.not sufficient to create barrier-free space; it -is also necessary to create

transportation 'links which Jccommodate, the handicapped person who wishes to
fmove betwgen’and among the spaces in which he or.she works, plays, and lives.

’

. The goal‘ié to increase participation in leisure'activities.. It éan be achieved

. if more is done to .assist handicapped persons .develop resourcefulness,

independence, and self-sufficiency, thereby ' engbling ‘them to cope more
suceessfully with the environments in which they find. themselves; if' more is done
to facilitate acquisition of leisure skills by improving the learning environment and
expanding the opportunities for practice and use of skills;- if . more appropriate,
consistent, and far-reaching use is made of existing building and grounds standards; .
and if stricter enforcement of laws and regulations is achieved. .

. . . .

The problems' seem evident, and the “knowledgé to solve them is widely
available. Why, then, are attempts to remedy these situations moving so slowly?
Wby doesn't there seem to be mére far-reaching effort to bring, about change?
There appear to be several factors involved.. L

< : ‘
L Although knowledge is available, one cannot assume that it is .
disseminated to the general public or those involved.in engineering and environ-

mental de?i'g“n. = .

-
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‘ 2. Fedengl,- state, and local 'legi_slation mandates -standards and design

criteria in some areas. However, sufficient enforcement and resources are needed
. ¢

~ -

“"to insure cﬁange. ' , -

i " 3. Public interest fluctuates concerning reduction of architectural barriers
and related.issues. Some persgns in_strategic positions express little concern about
handicapped individuals. Cor o '

0" .

4. We have perpetuated the ‘myth that effective social actian should be
directed toward réducing barriers for the "handicapped.” This suggests two things:
(a) that modification of structures, areas, ang service systems has utility only for
the handicapped population as a special interest group; therefore, the money for
these modifications’is diverted from secial programs of benefit to, the general

. citizenry, anid (b) that the responsibility Tor a segment of the. population rests not
with that ségment but with others who will ultimately see few benefits from their
efforts. , , - —_ i . ‘"‘7“'

“These perceptions do not reflect th{reality of the situation. First,
accessibility and “usability of areas and.facilities and such support systems as
. transportation enhance the mobility patterns of all persons, specifically those who
would nat be considered "handicapped” in the usual sense but whou.are hindered by ..
physical encumbrances and inconvenient design features: It is to the benéfit of all
to invest the time, effort, and financial resources to alleviate problems in design
and construction. Second, handicapped populations have a responsibility and a
désire to take part in the designof their.destiny, lifestyle, and environment. They
are frequently encouraged_.and &llowed to do so, but they more frequently find
. opposition and unconcern. when they attempt tq exercise their rights and
responsibilities. An attitude of cooperation among handicapped citizens,
legislators, planners, gnd service providers would decrease the emphasis on "doing
for" and allow all parties to move forward together in united action for the general
benefit of the country. -~ St gy '
A 5. Concern is expressed over the cost” réquired to ykgﬁ’f_)va,,te existing
sstructures and-construct new facilities’to meet the standards of accessibility and
usability. Planners, designers, and engineers need to determine cost-effective
approaches -to altering the built environment which has evolved over centuries (and
to what extent this change-should occur), to create new technology to outfit the
handicapped person to cope more satisfactorily with the gnvironment as it is, or
bring about the.desired level of change. and increased mobility "through- some
combined approach. _ L ’ | - o

’

L
¢ -

Activity -Analysis, S&eétion, and Program}ning T

, '_Cloéelyj associated with the need to remove physical batriers to participation
1s the' negd to increase’ the quality and flefibility of participation of _the
handicapped person by carefully selecting: appropriate hetivities for skill

acquisition. Of equal importance is effective programmihg for maintaining
participation skills. - T oo ) T

- "Leisure activit{z arfalysis" is an émex:ging area of interest whieh is primarily
. concerned with detefmining the human performance demands of leisure activities.
If a person cannot meet performance requirgments, a retreator or educator may (1)




A

M

S

¢ <

~ bring the child to the level of performance required by practice and developmental
activities, (2) modify the rules and lessen the exertion required to participate
satlsfactorlly, or (3) decie that the child would be harmed by participatjon and/or

. that he/she would not be able to achieve the requisite skill level for participation.

In the latter alfernative, the practitioner would prohibit partlc1patlon and select a_ .

more appropriate act1v1ty w1th1n the health and performance limits of the child.

-

The objective analysxs of leisure activities may be viewed as a method Wthh
permitsrpersonnel to engage in & wider and more complex range of decision-making

regarding specific activities that would optimize behavior change of a handicapped.’

person and make available to him/her greater options for participation. The ability

to make refined selections of activities in relation to specxfic goals and objectives

would turn -result in ‘gredter specificity and consistency, in programming efforts,
with a consequeht movement toward the concept of "preseriptive programming." It

is through prog?ammlng-selectmg,ﬁ sequencing, scheduling, and delivering -

activities—that individuals receive the full benefits of theactivity analysis process.
And it is through grescrxgtw programming that the individual becomes the focus
of attention and receives the greatest benefits of the expertise and understandmg
which helping professionals have to, offer. In dnd of itself, activity analysis is
relatively meaningless. But, when the findings of the analysis are synthesized and
apphed through programmmg, thlS arduous process becomes an appropnate'
Undertakmg .

To this pomt dlscusswn has focused upon “acquisition of lelsune skills as .an
endain itself. It is also possible to program for associated learnings—that is, to
facilitate the acqu151t|o:4c;l}other social and dersonal skills and competencies whmh
result from participatio leisure actmtles .

P 1
-

. Little of the knowledge we acqun‘e is learned and remains in a vacﬂum It is

constantly being integrated, shifted, modified,. and transferred to new situations.’

‘The same may be said of skills and attltudes whieh' are also transferable and have
‘appropriate apphcatlon outside the initial learning situation. Skills whxch facilitate
. participation in leisure activities, therefore, may be approprlately used'in related
situations and may be a means through which an indjvidual gains knowledge, shapes

attitudes, and develops other.competencies which help form hls/her soclal and

personal competence

For example, it may be helpful to consxder how an avocational (leisure)
interest may develop into a voecational {work) path A handicapped child ‘becomes
involved in.woodworking through the Boy §couts He begins participation purely for
the fun it provides during'a summer camp session. Over a perjod of months he
becomes more and more involved and discovers that he likes creatmg ornamental
and functional obJects from wood. He learns about trees and wood. He gains more
satisfaction and praise and. recognmon from his peers. He is encouraged to £xhibit
his erafts at a local fair and ‘wins a prize and sells most &f his work. Asa result, he
is called upon to. teach woodworkmg to other scout troups in the nﬁghborhood
Eventually, he becomes _gn ‘expert carpenter and spends his spare ti designing
furniture .and decoratwe ob]ects which bring him increased income and personal

pride.”

+

In this example partlclpatlon in a lelsure actmty evolved into a vocation
which is also practieed as an avocation durlng nop-work hours. In addition to
provxdmg an employment option, involvement helped this handlcapped person to

co - 2a
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* enhancement of learning (academic subject mattet) in structured and unstlrucigured .

A
.

. _ . B

«
- »
’

relate more approprié“‘-t“e'iy and satisfactorily‘ with people around him, gain the
confidence to'enter into other new activities, and find ways of establishing a
lifestyle more nearly approximating that of his non-handicapped péers. -

. With regard -to employment based around Teisure occupations, the reader is
directed to the Educatiorial Testing Service (ETS) in Princeton, New Jersey, which A
is involved in a BEH-funded project on needs assessment in the area of career -.
.education for the haridicappéd population (contract OEC-0-74-7366). This area of
investigation is not addressed in detail in this report, because of the ETS project.
However, it must be stressed thdt handicapped ‘populations miay ‘be- prepared for

adult employment through the development of leisure skills and positive attitudes = =~

about leisure. 4 , Py
. ; SRR PR

. Many $kills and-knowledgé may be acquired through p ipatjqn ip leisure
activities. Of special relevance is the development of interpgrs al |skills, which
include the ‘ability to interact successfully with other human bei and meet
personal needs fér sharing, intimacy, friendship, cooperation, and nurturing.

»

-

. g ‘ e -
Perhaps among the most speculated outcomes of leisure particiation, but thé .~
least documented, are positive changes in attitudes, motives, and personality of the’- ‘
handicapped person. For example, enjoyable and successful experiences in leisure - -

.activities may change the self-concept by increasing self-confidence, by fostering
positive attitudes toward life, and by-increasingPachievement motivation. Similar -

. outcomes may include acquiring personal pride; learning physical; emotional, and l
intellectual limits gnd strengths; developing more accurate awareness of body

_ image and self-image; and identifying one's placé in society. ' S

In addition to developing” lei"suref skills and vocational skills through
participation.in leisure activities, an individual may enhance cognitive functioning. ~ - ’
This is & basic, yet frequently overlooked, potential benefit: For example, many -
activities involve serial memory, convergent -and divefgent thinking, creative
thinking, and evaluative processes—all operative in day-to-day living. Prescriptive /'
programming based upon ‘sound activity analySis can strengthen cognitive .
functioning in:handicapped individuals. Similarly, activities may be programmed -
which-will improve affective and motor functioning. .- ;

»

’\

“

Participation in leisure. activities is also one avenue for learning classroont ° !?
» -
4

subject matter. Activities’ programmed in a prescriptive manner may assist

individuals fo learn math, geography, spelling, and a variety of other academic r -,

material;. the ingenuity and understanding of personnel set the only limits to the . ‘ ;!
possibilities for learning. . ) , ’ o ;

- I3 ~ . ' 3 ) ) ) I‘
“it becomes apparent, then, that joy, fun, challenge, and relaxation usually &
. associated with leisure participation are only aspects of the experiegce.» It-is R

possible to isolate, other benefits, which include: (1) development of leisure skills
which also “have vocational” use; (2) development of interpérsonal skills; (3) -
development of personality; (4) development of specific cognitive, affective, and
motor skills and processes which hgve utility in all aspects of living; and (5)

=

-

v

educational and leisure situations. . . . .

> a ‘e . ~ Y

Extensive research has been corﬁuctég on-the prbcesses used to learn bo’th/
motor &nd cognitive, skills. However, bnly & limited amount of this research has~;
been directed toward special populations. For .example, cohside‘i‘a‘ble.research has

.
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beén ¢ '?mpleted using remforcement techniques with the mentally retarded, but- .
person lel. in therapeutic recreation, adapted physical education, and special
ediication have shown little inferest in these techniques for ,teaching leisure skills.
"Do reinforcement techniques work in the learmng of gross motor skills or are there ™ ]
better methods for teaching these skills? Can mentally retarded children learn o
,’lelsure skills through observation? What are viable incentives for the learning of ~

teisur€ skills? Is competition an incentive for all special populatiéns? What are the
effects of competition' on learning leisure skills? How do fersons respond to

suecess and failure? . L .. )

[}

Many more questions specific ‘to certain- handicdps could and should be
raised. But the purpose in ralsmg these questions is to illustrate the need to know -
about the_soejal environment in-which leisuré skills are taught. The matives and
the specta) needs of the handicapped person must be understood, and -the learning
environmen muststhen be adapt to these conditions. This requires a knowledge
of activity ahalysis for behavior development and a knowledge of instructional
_ prqegsses as they appfy to these Speclal needs.

[4

Flgure 1 illustrates the general components necessary to understand both the P
leisure b&havior of handicapped persons and the behavior .of non-handicapped . - .
persons toward handicapped populatlons in leisare activities. ' The intervention of '
helplng personnel () facllltates the acduisition of skills and leisure partlclpatloh (2),
which' in turn contributes to personah?atlon (3) Mhd socialization (4). Personallza—_‘ oo
tion and socialization are hlghly mterdependent pfbaesses, which contxnuously have . -
an impact upon each other. Although addltxonal spectfres mlght be added to this -
diagram, the detail provided is adequate for the purposes of illustrating the factors»

lnvolved in the personallzatxonéand soclallzatlon _processes. e oy LT ; )
N ’ ) )

- . 3

7D1ssemtnatlon and Utlllzatlon Applled Aspects of the Research Cycle

Once demonstration models are designed and tested and research results are
analyzed and lnterpreted it is |mperatlve that the information be dlssemlnated to
tiose who need to know. No matter how valid.and reliable a piece of research is
produced and no matter how crucial the findings are-to thesresolution of a- problem,
the research 'effort will serve little, purpose unless those delivering services to the
handlcapped populatlons know about what has been dlscovered and developed
. "I‘here are a varlety “of approaches to 3 llnklng products/ldeas wrth i
. pract’ltloners The paramount concern is the development of well-conceived,’
judiciousty designed, and efficiently operated systems which systematlcally ) .
retrieve, organize, and disseminate the types of déscriptive information, product -
materials, ‘and statistical data required to effect change and improve leliure
service dellvéry to hand’capped populatlons i

~ ' . -
- .

The next phase in the investigatory cycle is utlllzatlon--adoptlon/ﬂnd . -
mcorporatlon of ideas and materials into programs and services and the application
of research findings and demonstration prototypes to achieve forward movement of
lelsure sérvice- dellvery to handicapped persons and thereby ernhance partlclpatlon
Successful utllrzatlon is dependent upon several factors: y

1. -lncentlves--the forces whlch motlvate decnsron makers and other -,
personnel to put into practice novel techniques and moqels, and/or incorporate
unconvent_;onal ratlonalcs and/or adopt revised. prieritigs which may require a

.

20 ' ; -

26




rel

s aqus1dados
© e wsInJaye
SSaUaA[1¥18d000

suans[ad
[suosdadJdajuls
’ _ uol1oBsaNe
E:om._ma._ou:f
Amc_anmeaE
pJIBMO] ..m 9) mmvsﬁﬁa.

-~

5.

A

b
AW

5, .
J[oS paBMmOY) Sapn3l11e

311 Jo syoadse
J9Y10 pdemo] sapnillied.

[

s[4S S:omkwa._muc_.

1usWdpTeASp

Joiowl ‘aanjudod

© ‘aAnd9)Je ::oom..
v

‘2Jnsia|

pJB w0} SapN1i}] e

o>

%wa%\ﬁvcwz ayl ' (paddeoipusy m
. PIBMO]} SIOIABYDQ) oYy o saolAsyRy) |
. NOILLVZITVILuS - NOILLVZITVNOSYId
v A ” g -
‘ < . « N

.

NOLLV&I.’.)LLHV&

v

FUNSIAT/STINS 4O NOLLISINBOV z .

~

-~

T s

~ [8d1sAyd ayj 3o omvw?o:x«

. .ﬁ#;
<

R

sa1ouads. AW woo °
. (r,:v”u. HOOCOw e

N iL...; - Al W A e éﬁsww -
J
S[IDIS aJnsIa|
mcw_ow@u JpJ saouads
UOIIBZI[BIOOS SNOLIBA JO
suol3ouny ayl Jo a8pa[mouds
3

.t

uosJad
Jo aoustliadxe aansial

.snoiaaad jo aSparmqidiq

M J
R com._wa paddea
~IpUBY-JO SOTISII230BIBYD
Eo%oﬁ:v%a Jo wmvm?o:v_

spaau [guoljonaysit
E_om% Jo w.w.vﬂ?o:v_.

mwss—uoa .m._smm: 03
$S9008 mc—uoa\uw sJanlIBq

' Ezﬁowﬂ
Jo spuw ?wo:w&._o.twa
u:wssc 9: jo omwoﬁao:x..

« N ’

g

AN

4

SNOISSE moxm,uzagmm
- 30 NOILNIAYZLNY

Q

Cr 9 w

-

IC

E

Aruitoxt provided by Eic:

.




Yo
.. -

signifiCunt change in the fraditional orientation and/or delivery system of a service
. agency. Incentives may be positive or negativé, intrinsic or extrinsic, and may
include. challenge’ of experimentation, desire for professional growth, commitment
to improving the-life and lifestyle of, handicapped persons, leglslatxve mandate,
threatened loss of assurance of funds, withdrawal or approval. ‘of agency
certification or lz.cense commumty or professional affirmation of censure.
, .
2. Perceived rewards and benefits—the p’ositive results whictt will'accrue to
the-agency, target population, community, and préfession during and following the
 implementation of the projeet. Benéfjts and rewards may include: increased
budget, enhanced client growth and development, professional status and recogm-
tion, construction of new facilities, employment of addmona‘l staff, increased |

agency visibility. K "~

N

3. Commitment' and invéstment—allocating human,. physical and financial
resources according to the prescribgd guidelines; acceptance of the worthmess of
- the prOJect to be undertaken. -« .

¥

»4 ’ Trai&’ed personnel—individuals cognizant_of the eoncepts, meaning, and
purpose of what is being applied and-competent _to implement, carry out, and
evaluate the new techmqu.e, program or se.gwlce "

5. Appropriate application—such elements as timing, target group, set}mgs,
and procedures encompassed in the gundelmes

Analysns of the factors which influenee lmplementatlon of new 1deas ‘and

programs at \l\h; grass roots level is essenfial; and development of *feasible ,
rategies ranks among the most vital tasks confronting those,who -

utilization st
produceé, disseminate, and apply research data and prototype products and models.

4 * »

Service Deli\‘/ej ot ‘ oy

“. The research cycle is complete when_unhzatlon resulm xpanded and
upgraded service delivery to increase the quahty and scope of lelSUPeNClpatIOQ
.. by the handlcapped residents of our com mumes and mstltu,t:ons

~

Success in bringing lelsure activities to_the handlcapped publlc hinges upon
variety of factors, one or more of which may be problematlcal and have an adverse

. effect upon delivery: . .

P’ s -
l. Agency/institution support and commitment-ac;ceptance by management

. ,:y » and practitioner of the worthiness of the service or program and willingness to i

'-':

* moblllze the _resources required for dellvery

‘2 Economlcs-avallablllty “of funds to achieve the desu‘ed “evel of service

I 3
) '3, Appropnateness—-prov1510n of programs and services which meet the
needs and preferences. of user groups and correspond to existing _and potentlal

.performance levels evidenced by and predicted for partxcnpants. -
1

-

. “« - , 0

; . ’ ., . -
. 28 '“’l
22
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‘ delwer& cost-effectiveness of dellvery, cost of programs, servxce§ and facilities. - "‘

¢
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4. Accessibility and’ usability—barriers to and facilitators of partjcipation,

such as fees ahid charges, location, tra'nsporta}io-n, design and construction features,
v _appropriate equipment, attitudes, availabiliy of life support systemg; (telephones,

restrooms, water fountains), and scheduling_'.

-

- & e
— 5. Personnel—availability of staff whose dompetencies facilitate participa-
tion by handicappd persons and whe' are able to provide arid evaluate serviees and
% > make necessary adjustments in process and/or content. . )

>

- 6. Maintenance of effort and continuity—commitment to sustain suecessful -

. -- programs Initiated through seed money or

grant” funids to assure continuity of

service delivery patterns as agency organization structure and/or managefient

- changes. .

Because of the \{ai'iety of service delivery p'atterns and systems available, it
1s necessary to assess the factors affecting decision making and planning and
undertake the development of guidelines which will assist personnel in designing

. and implementing the most efficient, cost-effective pattern/system which responds
~ . to local eircumstances and user néeds and preferences. - ’
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{V. THE RESEARCH PROCESS \

-

. The research p™cess is not a mysterious method for uneovering truth; noris . .
the ability to use the prbcess limited to a small segment of the population. It
" appears that research has been associated over time with complex. statistical
computations, hughly regimented procedures, compulsory tasks. (theses and disserta-
tions), and 1solated laboratories or highly abstract concepts pursued by academi-
. clans. As a result, many persons view research—both the investigation itself and
the product of the investigation—in a negative light, as incomprehensible, and tend
. to steer clear of activities which garry this label. These, individuals also
{requently consider themselves unqualified to become involved in research studies,”
whieh, according to the mystique, require skills and knowledge acquired only
through specialized training. ~

) It is vaiuable to point out. that, contrary to widespread opinion, research can
be creative, challenging, directed to real-life concerns, and often enjoyable. When
designed and conducted .according to felt needs in a particular work or service -
delivery setting, research can contribute significantly to problem solving,'plannin_g‘,'“
and evaluation. It is also important to stress that most practitioners can become
competent researchers by regrouping existin skills,' overecoming negative attitudes
toward research, and participating in' in-service training and continuing education =«
programs according to the type of research necessary and associated level of
- complexity and sophistication. . o
g . Competent scientific research is simply systematic inquiry requiring -
diligence, logical reasening, and painstaking observations. The research process ,-
requires the ability to ask important .questions about the real world and skill to |~
design samples, choose observations, construct scales, analyze data, and synthesize» - ¢ -
results to reach conclusions about-the world. The research process involves a series ~ -
of choice points—decisions about’ which, variables to manipulate and which to _
N control and about the samples to study, the eontexts in which ¢o observe behavior, -
- and the methods to use in observing the behavior. Membets of the helping |
professions can readily learn thase skills and apply them to investigatory projects. . —
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Facet Analysis - . _ _ ST

) Facet analwsw’ is one way to Iayout an .area to be researched; it |

- systematizes the g}neratlon of hypotheses. It enables the researcher to specxfy the -
. boundaries and s$tructure of research problems within the sphere of investigation,

.

. -

., . Facets are categories. For thls model they are specnfled 4s (1) the actors or
population, (2) the behavior toward an object, and (3) the setting or confext in
which the behavior oceurs. Each category has subunits called elements, which form
the substance of a specific research activity and whtcﬁ must be spec1f1ed in every
research problem:

- .
P e

1. Actors or- populatlon——elements of this facet may be the type’ of
handicapped person (deaf, blind, physically disabled) or handicapped/non-
handlcapped persons. The population may be individuals or groups. N ‘

. . 3 : *
. 2. Behaviors toWard an object—this facet has frequently been specnfled as
- havnng eognitive, affective, and motor elements. Another useful classification of

elements is diagnostic, xnterventlve ang evaluative. .
. M ' S
Context in which behaviors occur—some useful elements of this facet
included home,.school, community, public and private; institutional and nonlnstltu-
) uonal‘ ructured and unstructured contexts.

Yy As Runkel and McGrath (1972) point out, ". . . neither facets nor elements of i
" facets are” given by nature. Facets and elements are chosen arbltrarlly, by the
N researcher." The elements of each facet may be categorlzed in many ways,

" . depending upon the objectives of the researcher. . . T

2 . 1y
It is important to recognfze that facets and their elements may be quite
general or very specific. The three facets identified herein are very general.
However, within a specified facet an element may 1‘tself be elevated to the status
of a facet. For example, the motor elements of the "behavior" facet may be made
a facet, with gross and fine motor behavior specified as two elements. In turn,
’ " each of these elements may be viewed as facets and their elements delineated.
The most valuable tool for developmg viable facets’and elements is theory.
And the first step toward building theory is the synthesis of extant researéh into
relevant facets and elements of facets. The processes of building theory and
developing facets are Thterdependent, with each contnbutmg to the furtherance of
the other. - *

1 8

r
. . ,
L. ( . -

Facet Model ) . . -

. ‘ Figure 2 lllustrates a general.facet analysns for the study of leisure behaviof.”

The elements selected for each facet are thosé which frequently emerged in the
conference. ‘discussions of research problems. This method ‘of analysis may be .

. ’ .
[y i' . N >

- . . . ¢

. * For the reader unfamiliar’ with facet analysis, the following réferences will be
helpful: Philip J. Runkel & Joseph E. MeGrath, Research on Human Behavior: A
Systematic Guide to Method (Holt, Rinehart, Winston,.1972) and Fred N. Kerhnger
Foundatlons of Behavioral Research (Holt, Rinehart; Winston, 1964). ‘
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. . - e U
- . helpful for achieving both of the objectives specified for conducting research on
’ the leisure behavior of persons, with handicapping conditions. To formulate a
specific research question, one element w1th1n the population, behavior, and
eontext facets must be selected.
The crmcal tdsk in determining research priorities within objective 1 {see
page19).is being able to identify the important elements that influence leisure skill
acquisition. For example, let us specify bowling as the leisure skill. Within the
general framework of the acquisition of bowling skill, the investigator would try to . s
N identify all.of the possible factors which might facilitate or inhibit the acquisitiort,
[f the skill. From the array of possible factors it would then be necessary to n
d

-

"

'determine which are the most crucial, hénce which should be investigated initially.

Are the major factors primarily a matter of access to the Bowling lanes (physical.
barriers)? Perhaps the reagtions of nor-handicapped bowlers generate anxiefy in
the handicapped bowlers, thereby interfering with skill acquisition (psychologlcal
variables). . Has the skill of bowling been analyzed sufflclently to permit making
reasonable decisions regarding the handicapped persons capabilities or deficits
relevant to performance (actwnty analysis)? These questions are but examples of
the type of thmkmg which is faclhtated by using ‘the facet analysns model to
‘Structure systematlc inquiry. s s

-

’ ~

Assume for the moment that the’ mvestigator is concer,ned wnth . population

of trainable mentally retarded children. The context of acqunrmg the bowlmg skill . -
.is.a community facility. The most immediate difficulty in skill acquisition is’ the

lack of ability-to generafe suffictent force to propel the bowling ball the entire

length of the lane (behavior). The researcb problem now has d finition; population,
context, and behavior have been specified. Alth0ugh elements might be
speclfled in greater detail, the nature of the problem is clear and the investigator

iS now in a position to design a study to determine the most effective way of
assisting, the child to develop adequate force productnon ‘to facilitate the
acquisition of bowlmg skill and thereby increas€ participation in the game.

" . ° From this example it becomes clear that research can}e conducted in a
) commumty setting as well as in a ¢linical setting (hospital, institution, or elinie). It
"~ " +is important for practmoners to understand that they can conduct investigations as
part of the daily activities in their work setting. It is also lmportant to realize that
: in a clinical setting, variables are e more easily controlled than in a non-clinical
- situation, such as.a community center. Therefore, the investigator who is working
with a host of intervening and confounding variables must take care to. control as
much as possrble the influential factors and to select a contexl in which there is
minimal chance for contamination of the project due to unknown or uncontrollable

factors. . “

’

- Investigators should}’be able to repllcate all research studies in sn\mllar
settings with identical population and behavioral facets. Especially if cost i§ low,
it may be helpfu] for two gr more persons to conduct the same study in.different
locations as a check on freliability and valndnty of fmdfngs As research is
disseminated, others mlgt wish to undertake the 'study to determine the .
comparability of results. This process will greatly affect the value of the résearch
data and information which are produced and will give the practitioner assurance
that application of relevant flnéhngs to leisure programs for handicapped
populations will in fact result -in increased leisure participation and skil}
development. .

28"' . . ) J :
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. o, V. RECOMMENDATIONS: ' - .
; . RESEARCH AND DEMONSTRATION STRATEGIES

" TO ENHANCE LEISURE PARTI_C@‘HQ_N BY HANDICAPPED POPULA_TIONS

- ~
- . .

< - .
- A. The Decision-Making Process . .

L4

. !
. —dy
. . Patential dangers face those in a position to establish research priorities: (1)
inaccuracies in assessment of existing needs and problems within the sphere of
concern;- (2) interference of persenal or politicgl bias and vested interest; (3) -
) unsatisfactary attainment of reasonable group consensus; (4) strictly preseribed and
externally imposed methodologies; and (5) unrealisic predictions for feasibility and
K success. Every effort was made to avoid these pitfalls.
. In framing the.recommendations which follow, the® project staff and
- conference, advisory reviewed the areas of concern which formed the structure for
. .the September conference; the reported concerns emerging at the conference from
he state of the art presentations and group deliberations; the input solicited from
$ select group of researchers and practitioners; the recommendations developed by
the 1969 needs assessment conference at the Urdiversity of Maryland (see
Appendix B); and the priority concerns held by the Bureau of Education for the
Handicapped_(full school’ sgzr:viées, career education for the handicapped, the
severely handicapped, and early childhood educgtion). It was assumed that these
sources represented the best considered judgment about research and demonstra-

L ' : . - A . . T -

i tion needs related to teisure participation b handicapped populations. *
- Biases - ¥ Co v g ) : '
.;” ‘. ’ / . r * : " a

To *the best knowledge and. awareness of those involved, personal bias and-
vested interest Wid” not adversely affect the assessment and deeision-making -
processes. It was acknowledged that political fdrces do exert pressure upon funding
agencies and that cértdin copcerns are more fundable than others; however, as
nearly as possible, the_ felt n®eds of the field were considered. The parties in.the
2 decision-making ggg\cesg ‘naturally held persondl preferences and priorities; Jput
L . - these were not inappropriatély imposed upon th® group,

. ‘. -
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After adequate dtscussmn and consideration of differing pomts of view and
potential approaches to priority setting, the group members reached general
agreement abeut priorities. . .| R 54 X

s
- .. "

Beescribed Metho'dologies

The task of the work group was to identify prOJects and studies which should ’ 1
receive prlorx.ty funding through. the Division of Innovation and Development, BEH;
this task was acco plished. ‘Speeificity of research design and methodolegies was
purposely omitted in the process to (1) encourage the creativity and resourcefulness .
of the researcher, (2} provide maximum lattitude in achieving desired resuits, and .
(3) allow thé quality of the design and approach components of proposals to be one
c_r1terlon assessed by BEH evaluators. .

Therefore the prxorltles which follow point to general areas of concern with
identification of more focused xoplcs for mvestrgatlon They serve as realistic
guidelines for BEH copsideration in the developmént of. funding strategies.
Research methodologies are left as she responsibility of the investigator.

Feasibility and Success

.

During the evaluation of. suggested research.and demonstration needs
became evident that &ertain facets and elements were more important for certam
handicapped populations than for‘others,. In some cases an element of the behavxor
facet was relevant to all contexts and all populatrons :

Perhaps the most sngnlfxcant outeome of the efforts to speeify priorities was
an acute awareness of the lack of research in géneral relating to leisure activities
and partncnpatlon by handicapped populations, the lack of relevant theory, and the
difficulty associated with specifying precise facets and elements. Those persons
working in the field of lejsure with. both handicapped ' and non-handlcapped
populations have not yet defined a research sphere with any precxslon ) /

The field needs extenswe descrlptwe research to assist in the development
of viable facets and elements of facets; it- needs tosynthesize extant research. C s
Leisure research may benefit from research findings and theory from related fields;
however, such findings and theory should serve as guidelines and should. not be
accepted as totally and unquestionably applicable to the study of leisure behavior.

Only investigations mfo leisure and Jeisure behavior can determme the appllcablhty
of findings from allied fields. - v

It is believed’ that attendmg to the prlorlty areas and topics dellneated
within these areas is feasible ang realistic in light of the state of the art of leisure
research .and handicapped populations and the tools avdilable to the research
community. Rgsults findings;and models developed as outcomes of research and
demonstration investigations may be appropriately applied to real-life settings in .
whlch leisure and lelsure partlcrpatlon are dlrectly or lndlrectly 1ssues of eoncern. ' ‘
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_ toward leisure and participation.

- to begin to identify the aspects of leisure which differ among the compared groupg.
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Because of the interrelatedness of the priority areas—new ihformation and -
data resulting’from investigation of .one area will affect another—no attempt was
made, to rank them acegtding $o the order of their importance and/or urgency.
Ground work may be required on.one area to set the stage for investigation in
another. . It is obvious, however, thaf’ advances in any of these priority areas will
ultimately fadllitate handicapped populations' participation in leisure activities and

enable them to grow both personally and socially.

-

The"research and demonstration projects suggested in this section representfl
a- synthesis and expansion of the concepts, concerns, and issues reported by the
small task groups.at the September conference. They should be reviewed and
pursued by those involved in, research and demonstration activities which are
relevant to leisure and handicaeéped persons. .

. - 3 ™ . » ' 3 . .
_Formulating answers to the questions raised in this report requires

interdisciplinary coordination, continuous sharing- of data and products, smd ~. -

cooperative and/or individual investigations involving architects, engineers,.educa-
tors, social psychologists, physicians, vocational rehabilitation counselors, -thera-
peutic recreators, programmers, and other allied personnel. . .

Social Psychology of Leisure Behavior

1. .Attitudes of the handicapped populatior about leisure. In addition to the .
physical barriers which limit leisure participation, there are psychological factors

. which may prevent a handicapped individual from engaging in leisure activities.

Oneg,of the primary psychological barriers is the development of negative attitudes

. 4

Little is known about the leisure attitudes held by various handicapped
populations. It is crucial, therefore, to adequately conceptualize the important

. attitudinal components of leisure. :

Understanding the components. of leisi_irfé‘is'}fﬁ'e?firs't stép in the development
of a leisure attitudeé assessment instrumén’c,’wﬁlcﬁ should be designed in ac¢ordanee
with the latest theoretical and psychometric developments in attitude research.
Before satisfactoTy progress can be made in detérmining the attitudes of
handicapped perspns toward leisure it is essential to modify existing scales
according to the iunique requirements of this type of research and/or develop a
completely new r¢liable and valid attitudinal-scale if ‘warranted. -

[

- . X e, . .
. After an atfitude instrument is deveIOpe"é, ;ﬁg,,ext task is to determine how

_the leisure attitydes of specified handicapped popultions differ. from those held by .

<

similgrly matched non-handicapped populations; This phase would be descriptive.
Through aradequate conceptualization of the leisure construct it would be pgss_ib_l'e

These differences should provide indications as to %hat may be the determinants
attitudinal differences. ' . , . , .ot

;
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If negatnle attltudes prevail among cert}nn handxcapped groups, it will-be
necessary to; determine how these- attitudes are bejng formed. Wlth an.
understanding of how they are formed, it is possible to begin experlmental

- programs. designed ta change attitudes. The efficacy of these experimenta) .
programs in helping to form positive leisure attitudes must then be evaluated. In\.
partxcular the handlcappeﬁ persons's own attitudes toward hiS or her partlclpatlon
in activities may block involvement. Research should determme how to help.

.. individuals become involved in lélsure activiites.

- . + v

2. Achlevement motlvatlon of handlcapped persons in leisure actjvities.. °
.Achievement motivation is an*important part of school 1ife’ and vocational life; it
also pervades participation in leisure activities. ‘A persori's desire for succéss,
aggresswe drives, need for recognition, tendency toward growthi, and participation:
in competmve actlvmes .may be considered as aspects of achievemént motlvatlon

- It is lmportant to understand the influence of eompetitive leisure programs
on handlcappeq;‘ioersons for two reasons: (a) Success or failure experienced in
competitive leisyre activities magy -have profound effects on.the development of
interpersonal skills, achlevement self-concept, and other personality. variables.
Because failure at something at sometime is inevitable and because handicapped
persons generally éxperience failure more frequently than their non-handicapped
peers, it is important for the helplng professions to understand how different
persons react to their handicaps, how they respond to failure and success, and how
competition hinders and facilitates mainstreaming and normalization. (b) Competi-
tion can affeet the acquisition of leisure skills; some evidence indicates that it
facilitates learmng, but other evidence suggests the opposite. The function of
. cogpetition as & common social process.in learning lelsure skills needs to be
‘det rmlned for speclflc handlcapped populations. - . . ) 4 “

ik

There are many. nationally known and local programs for handicapped
populatlons which involve interactive sports and games. The influence of these
cOmpetmve sports programs upon learning leisure skitls and other social compe-
tenties is not yet known. Competitive leisure programs have the potential to be
remedial,*but they also have the potential to be psychologically harmful. The need .
exists to. understand the influence of competition, particularly intense competitive
programs, on intrapersonal factors, including attitudes, motives, and other
personality factors, In addition, it is important to know the effects of competitive
programs on the mterpersonal b.ehavxors of handlcappé‘d persohs

Also mvolved° in achlevement motivation are risk taking ‘and encounters, .
. .through which individuals act with or against each other and/or with or agglnst the

environment. Some important questions to be answered mclude What are the .

effects of so itary vs. group partmnpatnon upon achievement motivation, develop-
...ment of” 1nte¢per$5nal skills, acquisition of lelsuge skills, developmerit of personal
. .competence? “What mfluence {do risk-taking,  activities (survival ‘training,
mountaineering, prlmmve eampm«r) have upon sogial and personal competence and .
ability of the handicapped person ta develop responsibility, independence, and self- |
sufficiency? .Are there different desirable levels of 'stress and risk for various, -
handicapped” populatlons" At what level of risk does achievement motivation
suffer" . e . L

;




+ 3, Mainstreaming: Does it work? Considerable interest has been generated
about "G\tegrating“ handieapped persons with the non-handicapped because of the
positive consequences claimed by some early pilot programs. Unfortunately, the
consequences of mainstreaming through integrated participation in leisure activi~
ties has mot been rigorously examined. Evidence does uot reveal- whether.
mainstreaming .changes _aftitudes, dnd"™ behaviors of handiéapped. and non=.
handicapped individuals—tewatd €ach other or toward leisure participation. If
chdnges oceur, we do not know what elements of mainstreaming lead to changes in
attitudes and behaviors. Does mere exposure to different people chatige attitudes -
in a positive direction? Or ‘must certain experiences be incorporated jnto the
integrated leisure program? How ‘are handicapped persons perceived by "non=
handicapped persons, and vice versa? s ) et T

¢

w o«

, ) Esychoiogfsfs, have conducted considerable research on interpersonai' attr'ac-;'q

tion. The theoretical propositions emerging fromn this research should "be studied
when handicapped persons are mainstreamed with the non-handieapped.” For
example, Aronson's gairi-loss theory of interpersonal .attractjon suggests a very,
» 1mportant hypothesis. about how non-handicapped and handicapped persons will be -
attracted to eachsother as they jointly participate in leisure activities. Answers
should be obtained to such questions as:® Are interpersonal relations with a
handicappgd person rewarding to a non-handicapped person,.and vice versa? How’
can the reward value of the relationship be enhanced?
el
A large number of specific questions could be raised, but the general thrust
of the research problem being posed is to achieve an understanding of how
mainstreaming through leisure activities influences$ interpersonal attraction -and
sSubsequent interpersona relationd: In addition, the influence of mainstreaming on
the attitudes, self-concept—atid persomality of*the handicapped participant needs to

be understood. 2

o 4. Intervention modalities and leisure skills and participation. A number of
intervention modalities have been developed which are potentially useful for
helping - the handicapped person achieve higher levels of personalization and
socialization, acquire leisure skills, and engage in fuller participation. These
modalities,” which include dance therapy, bepavior modification, music therapy,’

-leisure counseling, psychotherapy, horticulture therapy, and gestalt therapy, among
others, utilize diffepent techniques and processes and -strive toward different
outcomes following involvement. However, they all involve behavioral change,

_ learning, and non—veﬂal com nication; ahd they all have implications for leisure
participation. i ) e o '

» Some pertinent questions are: What are the differences,,if any, between the
" use of dance, thérapy -and the .nclusion of dance activities’ in a therapeutic,

- recreation program? What is:the impact of a specific intervention modality upon a

. %handicapped person's ability to engage in more apprdpriate'léj.sure.behavidr? What
. -is the interrelationship and interdependence (commonalitieS/differences)'6f these &

‘modglities, and are certain techniques ‘more appropriate with certain handicapped
populations? . e o ) . TR . i,

5. Self=developmertt through special leisure experiences, A number of

special leisure programs exist or have been created for experimental pilot
programs. .Research -is needed to determine the effects of such programs as.,
outward bound, day and residgntial_cahﬁing (programmed or self-initiated), and*
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sports camps on selt‘—deuelopment, I‘hat is, how do these specnal programs
influénce a hnndrcapped person's conception of himself/herself, atfitudes and -
motives? - Studxes in this area ‘are difficult to execute because of the many
variables that potentially may influence behav10ra1 change.

Leisure Activity Analysis endAProgramming

A cleaLr‘" co“hcnse and"readrly usable method should be avallable to service

" “personnel so that analysis of leisure activities Qecomes more objectxve and reliable.

The basis for development of such a method -¢ould be- derived from the model
discussed-on pege 26. .

As a conceptual organizer, the model requnres one to thmk in terms of
population, content, and context as they affect the pursuit of a goal or objectlve by
means of a specific activity or sequence of activities. Such an analytic system

.would enable a .variety of serVice personnel, including “therapeutic recreators,

special educators, and counselors, to be more effective when deallng with leisure
actwntles and attemptmg to induce behavioral change.
-3
Research priorities in thls area of concern pertain to the development of a
system by which leisure activities may be analyzed and a determination may be
made of the effectiveness of current. programmatic efforts. Important also is the
xdenflflcatlon of v1ab1_e dellvery alternatlves.

H

L. Development of a reliable_ method or system’ of analyzmg lensure
activities which could be used by all personnel invelved with leisure behavior and
handicapped populations. It will be necessary to scrutinize existing approaches to
activity analysis before undertaking development of a new system. Such a system
would enable persgnnel to achieve a more scientific approach to changing behavior.

f\ =3 L3

P

' “Developmen't of a screening or-evaluation instrument which would
snmphfy and objectify the process of analyzing activities. This instrument would
provide the practitioner with a standardized approach to the evaluation of the
functional and performance levels of handicapped persons and an assessgx_eaf'tool to
determine the degree to which leisure behavior has been changed.

3. Identification and/or elaboration of the behavioral requirements which.
are basic to participation in various leisure activities. Such knowledge would

. permjt a greater understanding of the content areas that -are of primary and

secondary importance fo the acquisition or performance of a specific leisure skill.
The effect that the context and method have on the stability or variability of the
behavioral requnrements, both within and across varlous populations, would also be
clarified. -*

4. Identification of the type and vahdlty of activity adaptatlons currently
being made. One of the critical factors in analyzmg leisure activities is to

"Mdetermine the degree of adaptatlon,,,lf dny, necessary to allow.’a handicapped

“individual to acquire or perform a skill. Such knowledge would permit the
practltloner to become more specifie both in the selection and presentation .of

iy }elsure experiences for different handicapped populations. . >

-~
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8. Systematic investigation of the influence of leisure activities upan
. behavior-in—eontexts where leisure activities are used in a deliberate fashion to
promote behavioral change. The assumption is continuously being made that as a
- . result of exposure to leisure activities a handicapped person's behavior is changed.
What elements of behavior are being changed? ©Why? It is time “that such
assumptions be substantiatéd through systematic investigation. ~Although the
availability of an .objective method of activity analysis would greatly facilitate
such.inquiry, its, unavailability should not preclude research. The contexts could
-range from playgrounds to classrooms. One crucial aspeet of such inquiry would be
to differentiate between the behavior change which results becausé of specific
activities and the change which oceurs because of the approach to delivery of these
activities. .Many of the résearch priorities.identified in tHe section on the

- psychology of leisure are also applicable here.

L N ' !
_ 6. Guidelines for programming in family, school, and community settings.
Because many handicapped,individuals will eventually leave clinical settings and .
return to their communities, it is important that their new environment be ’
responsive to their needs.and perpetuate participation patterns established in more . |
~ protective circumstances. Schools and community-based recreation operations will
7 require guidelines and information about the types of leisure activities to provide
to handicapped participants and about how to promote continued growth and .
behavioral change. Development of activity programming packages through
research and demonstration efforts would be g means for meeting the needs of
practitioners in non-clinical settings. / -

A}
.

/I o * Additionally, .fpv’estigation of approﬁriate strategies to educate and involve .
parents and other family members in leisure activities would be valuable, since o

children and youth, especially those with handicaps, spend considerable time in
family activities. Carefully designed dissemination plans, in addition to tested

~ . materials, would contribute greatly to bringing about increased family involvement - T
in leisure programming for handicapped children and youth. .. N - :
. ' ' . -~ ) “ N ) ) -. . . ‘. ;
Bar'rier Reduction Through Environmental Design and Bngineering B R . .
, . : NS

Participation in leisure activities by, handicapped persons is severely
curtailed if they cannot get to and use areas, facilities, and equipment.
Manipulation of environmental factors not only facilitates participation, but also )
péises achievemerit gains, maximizes rehabilitation outcomes, ‘and increases the L
interactiveness of people with natural and man-made features of their environmerit e
“vand with other péople. ’

a

4 will therefope be necessary and appropriate, as. a means to foster
increased and rewarding leisure participation, to eliminate or reduce the €lements
in the Physical environment which inconvenience, inhibit, and hurt handicapped

« . . persons. Additionally, it will be” necessary to focus upon the individual person to
determine how he, or she may be outfitted or trained to cope more satisfactorily- ——-
. with enilironmer;is}'fact()rs. : T : . .
¢ * - ” i . ) , . X )

, oL JFuture- planning efforts, “An irivaluable effort would be to identify and
* assess existing models and approaches to be used in future planning ,of leisure
. -. epvironments—public, private, and commercial; indoor and"outdoor; buildings and
o activity- areas. Also important is a study and assessment of accessibility and

usability of support systeins, such as transportation, sanitary facilities, telephones,

A . : 35 .
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and “food servxce establishments.’ Tm.s - efi‘ort would be, of necessxty an .
interdisciplinury venture, including engiﬁ’éers, archi ects, planners, "educators,
recreators, and equipmerit designers. The focus should be upon plhnmng- and design -
which avoids the "handicapped” ook and which mcorporated subtle unobtruswe .

features to faclhtate mobllLty and usability by all persons; " - - - . . .

2. Demograghic studies of usablllty and use. Quite often, & facility oF
service which appears to meet the needs of the target user. does not attract the . .
'magnitgde of ‘participation expected. The factors which .attract and/or inhibit o,
participation are difficult to determine. Therefore, it is 1mportant that a stady be ’
. undertaken to identify the reasons why -handicapped people do”or do not use a
particular area or facilify*and do or do not participate in a sgectﬁc leisure actwnty.
If these questions are also asked of the non-handicapped population, a comparison
.. may be made of the two sets of responses. These data will assist thosé designing
. and providing services to actentuate the -positive factors enhanclng use and
- . alleviate some of the problem area:s’,_ . e -
: - -7 : - R
~_3. Adaptation of existing ‘and older facilities. It is one thing to incorporate
good design standards and prineiples in the copstruction of new facilities and areas -
- used for leidure activities. However, considerable attention should be focused upon
ways to renovate or modjfy existing areas and facilities which will be in use for the
years to come. This process may proceed econamically and efficiently or the
dollars invested miay be. wasted. Investigation of cost-effective and feasible ways
to deal with the "accessibility and usability factors inherent 1n exnstlng leisure )
resources is important. ] s . o
4 Identlflcatlon development and produetlon of devnces For use by . |
handmapped persons:to facilitate partlclpatlon More effort can be invested iit =
outflttlng and educating handlcappea‘ persons as a means of faclhtatxng 3
pacrticipation in leisure activities. [t.is inevitable that a handlcapped Jnd;vrddal who,,
lwes works, and plays in a8’ community will have to travel 1o and move around in -
space wmch does pot, accommodate his or her limitations. One atea. of research.
and . demonstratiof WOuLd be careful study of existing Self-hélp and corrective ) ’
devices and=equipment and materials which have been adapted to the needs of
handicapped persons. It would then be possnble to design innovative devices and -
equipment which allow an individual. to more nearly approximate the movement,

dextemty, and flexnblhty of the non-handzcapped populaticn . _— -
Dissémination and Utilization- R s _ L .
. : . —— ) .

) Because of the vital function ‘which dissemination and utlhzatlon serve in
the research cycle, it is recommended thats the Bureau of Education ‘for the -
Handlcapped include in each "Request,for Proposals" a statement reflecting the
1Omportance of these processes and agﬂ’nlatlon that the proposals will be evaluated
. hot only ‘upon the value of the study and its design, but also upon the .
ap@ropmateness and strength of the dlssemlnatlon/utlhzatlon component.

3

¢

L Dlssemlnatlon A System. For the past four years and at present, the ’
" Bureau of Education for the Handicapped has been engaged in a national effort te
provide ideas and materials to physica} education and recreatjon personnel through
the Informatlon and Research Utilization Cerdter--(IRUC) and a variety .of
orgamzatlons which promote awarenéss and adoption of materials.

e
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, Research in this area is proceeding..  IRUC has been funded in FY '76 to
provide physical education and recreation persoinel with a system or systems, new
or' extant,-that will link product materials and/or ideas with the practitioner. This
year-long effort will not only involve the dissemination of information on a service
basis, but will also study the desirability of utilizing a system such as the National
Media Center (Columbus, Ohio) in conjunction with IRUC’s dissemination system or,
other system for demonstration of effectiveness. ‘Until this effort is completed,
) researeh in the area of dissemination will be duplicative.. IRUC represents the
< ,major research effort in physical education and recreation in dissemination.

. 9. Dissemination Plan: A Component of the Research Proposal. There are
generally few guidelines to follow for disseminating ideas and products during and
after the completion of research. investigations. Because of thie_importance of
. getting data and-information to tfiose working with handicappe populations, it is

imperative that each research proposal include a'dissergination pl#in. .

. The plan would explain the utility of the anticipated results or products and
identufy the target recipients of the data, the person(s) responsible for carrying out
the plan, thewavenues through which the study/demonstration project would-be

. -publicized (éonferences, newsletters,” professional journals), availability of the
material (epst, formy source), and the ways in which the recipient could contact the
researcher. to provi\de feedback. ) .

oy

_Contiffued awareness -of the importance of dissemination should gradually
L .  createa dissemination mind-set within the research corﬁmunig. A more conscious
®  effort to:transmit the results of research and demonstratio activities will make
++ possible @ vital .link{ between the researcher and practitioner. and foster an *
automatic, ongoing flow of information. Resedrehers will no longer talkkamong
. theniselves; they and their practitioner colleagues will be %able eStablish
¢, dialogue. - oo e
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3. Utilization. It is generally accepted that not all research findings are

valid and_reliable; . therefore, not all research is utilitarian, that is, serves a
purpose and is readily applied.” In"the field of research into leisure dctivities and
behavior. of handicapped persons it is strongly emphasized that all” research
initiated should be utilitarian; that-the focus of the research éffort should be

» . preciserand respand to a specific need or problem' area; and that a utilization
component should be’included in each research/demonstration proposal.

-
i
t

;- The awareness generated through _dissemination must‘be sustained and
4 S\.l{)sequently focused on jHcorporating the ideas, processes, and/or products into the
. 3% leisure service delivery system. What is required is a systematic effort that will
. ; .,eventually result in use of new ideas and products and gradual institutionalization

» of mnoVation-—incorporation, of material and information into ongoing. cortinuous
/ operations. - ' K . . ,
/ PO ! e d 4
B It is recommended that there be an investigation of the incentives required
to achieve effective utilization of new materials and information; ’f,t:-'aining>
requirements to prepare persormel.to become involved with initiating, donducting,
and evaluating new programs and services; of strategies for achieving the desired
.. incorporation, maintenance, and organizational support for new frameworks; and of
... the.extent and effect of utilization im relation to different strategies to achieve
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. investigation.

change. It is also 1mportant t8 study the barrlers to applymg new data’and
information to formulate guidelines on how_te initiate change and mnovatlon once
research results reach the serv1ce dehvery level. - .

In llght of these needs, it 1s,arecommended that a utilization plan be built
into each résearch/demonstratlon proposal. This plan should describe the °
¢omposition of a utilization committee which would, guide the 1mplementatlon and
follow-up of the plan. The committee chajrperson should be a specialist in research
utilization. Because he or she will hold ultimate accountability for the direction
and impact of the plan, his/her credentxals and credibility should be ecarefully
evaluated A detalled quahflcatlon's statements should be included in the proposal.,_,

One of the purposes for requmng o utilization strategy prior to proposal
review is to ingre@se the probability that the research effort will have utility and
that the u1t1mate usér will be able to apply the results or models to practlce.

Thought should also be given to the factors which will increase the
probability that incorporation and’ maintenance of innovation will oeeur in’
operafional programs and ‘service delivery systems. It would appear that as

-specificity is achieved in formulating population, content, and context facets of
“research designs, more satisfactory application of research findings will .be

possible, with the resultant positive impaet upon service delivery and lelsure
participation by handlcapped populations. \

. /, "

Service' Dellvery Va

.-\.\q" . oo

A valuable, needed service may fail to have the des;red effect upon the user
Jf little attention is“focused upon the principles of good service delivery. Service
dehvery may be on a one-to-one basis or on a small or large group basis. It may
oéeur in a closed Settlng (treatment or institutional environment) or on a mass basis
with’ voluntary, and therefore unpredlctable participation (community reéreation
center). Another approach is to provide the environment for self-selection of
activities and solitary participation. The ways in wliich services are provided will
depend upon the basis for delivery, the nature of the service, the unique
circumstances existing in the delivery setﬁng, and the needs and preferences of the

i

-

There are, however, ways to improve the delivery system, no matter where
it is located, what type of client is served, and what the existing local conditions
may be. Reséarch-in this area may be called development research, since the jssue
at hand is the development of systems-for delivering a product. Theoretical and -
.applied research are more appropriate io the other areas identified for pr;orlty

-

Service dellvery and partlclpatiOn contexts have been 1dent1f1ed in the
follow1ng dlagram ) , . . .
community-based clinical . othér (family, -
2 , ’ advocacey groups,, °

; self-initiated) -

-~

3
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Framework for Delivery of and

Participation in Leisure Services .
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_ These environments’ will Suggest differing guidélines from framing strategies to ‘
make services accessible to and usable by handicapped populations. Another
important faetor which will “affect, guidelines for delivery is the degree of
simplicity or complexity of the Service package: Providing an accessible
‘ neighborhood park requires different types of planning and operation activities than
does _providing a community recreation center which concurrently schedules
activities which must be appropriate .to a broad range of participant functional

levels., - . . .

: Service delivery is a econtinuum which moves from the preseriptive

. programming evidenced in’'a therapeutic recreation clinical setting with little

freedom of choice on the part of the client to individually determined participation .
in a eommunity setting. One way of moving from one end of this continuum to the /
other "is' through leisure counseling which helps an individudl mateh skills with -
options for participation. '

) The goal of serviee delivery should be to facilitate partigipation of all who
use the system and encourage independerit participation; that. is, enable the
handicapped person, as well as the non-handicapped participant, to become involved
with minimal assistarice of other people. Only in this way. will handicapped
populations become able to direct their personal leisure styles and make self-
motivated choices. i
) 1. Consideration of diagnostic category and age in service delivery. It is
necessary to determine as the basis for more sophis;i‘cate'd research studies which
approaches to delivery may be more appropriate for different types of handicappéd '
groups (blind, physieally ‘handicapped, learning impaired) and for persons’ at «
.different age levels within these categories. For example, is tennis more_
appropriate for educable rather than trainable mentally retarded children? IS there
a_difference in appropriateness acco‘rding to age level?. R

s ¢
. . Ty’ s
<

- 9. Segregated and integrated settings. It i§ important: to identify the
factors which operate .in delivery settings serving only handieapped groups and. )
those.open to all persons, regardless.of disability. Are common barriers present in !
both situations? What special considerations need to be made, if any, in integrated
program settings? What type of training is required of personnel in each situation?
3. Environmental differences in delivery settings. - What are the .
differences/similarities -of providing services in open and closed space? What
influence does perceived attractiveness of a facility have upon use and participa~
tion? What support systems {(such as transportation) are most essential in suburban

vs. urban environments? . :

¢ N .

4. Developmental level and participation. How can- mass service delivery

' systems (publie, private, and commercial) be designed to accommodate an

unspecified and unpredictable user group? How much of a deterrent to involvement

of the handicapped population is the presence of participants who are more

o, . proficient at particular leisure activities? Is sereening of participants appropriate

prior to allowing participation? How can residential and treatment facilities meet
the different needs of participénts with limited staff and financial resources?

" 5.  Program length and frequency. Is there an optimum duration of an
activity with respeet to the attention span, physical limits, and required
performance of a handicapped individual? Are there guidelines which may be

~N N . , .
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developed whlch will help personnel devise programming accordlng to a pattern of

(a) length of activity period, (b) frequency of repetition, and (c) extent of the time'

span in whieh it is offered? What is the impact of different variations of this
¢ : formul_a upon skill acquisition and performance level? .

6. Delivery techniques. In order to increase participation of handicapped
individuals, it will be necessary to study and compare the variety of dehvery
_ techniques whlch exist and evolve new approaches. . For example, what are’ the
1mpact and fedsibility of mobile vs. fixed location services? Do centralized
services increase participation or are decentralized services more appropriate?
How can a balance be achieved between meeting speclflc leisure preferences and
providing general services to accommodate a broad range of community interests? '
Is it more feasible to have a central activity space within an institution or to bring
actlvmes to the residents wherever it appears they are most needed?

7. Rlsk—taklng, learning, personalization, and §oc1ahzatlon. Are there‘_
) differences in the degree of learning achieved through participation in high and Jow
risk activities? What factors must be present for handicapped persons to percelve
risk? ‘What counterculture aectivities provide for more rapid acculturation in
handicapped individuals? What: :types of new activities may be offered and in what
innovative ways to 1mprove the ability of handicapped persons to take risks (and
thereby achieve new levels of personal and social growth) to learn skills, and to
develop personal and social competence? . - . -

8. Motlvaf"dn and partlclpatlon. How can serv1ce delivery systems address .
most appropriately the issue of motivation and partlclpatlon" How can services be -
designed and delivered to promote success experiences, which will foster )
motivation-to participate again? What are the.factors involved in motivation? ’

! [3

9. Leadership styles and service dellvery Is there an ideal ratio of staff per
participants? Does this ratio differ according to age of partlclpants number of .
participants, functional leveél of participants, nature of an activity? What influence
do the training and experlence of personnel hgve upon this ratio? Is one leadership
style more appropriate in a specified delivery setting? Do persons with certaln,_
types of\ handicaps funetion more easily within a certain type of leﬁdershlp .
L agprdach" Can a regular or special educator be as effective in delivering services
as a trained therapeutic recreation specialist? What qualities are most important
in leadership personnel who work w1th handlcapped persons"




A

" VI. POSTSCRIPT

As facilitators of human growth and development we should recognize the
special and invaluable role whjch we can play in the evolution of the handicapped
individual's personal dignity and the realization of human potential. When left
alone, a human being will struggle to survive and unfold regardless of the severity
of the impairment. But when care, patience, and expert guidance and intervention,
_are provided, the handicapped individual will develop more quickly and surely,
reach higher levels of actualization, and gain the tools which enable him or her to
become a more active and involved participant in the variety of activities which
add meaning and direction to life. '

Wise -and rewarding use of leisure time is an important part. of bécoming a
socially and perSonally competent person. Researchers and praétitioners should
seek more effective ways through research of enhancing handicapped individuals'
ability to relate to and play in harmony with the non-hanaicapp?ﬁ members of
soéiety. L, 5
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Seleetion of Type and Areas of Research <

~ In studying research needs in any area of education, one has to be concerned
with (1) critical areas for research and (2) the type of research conducted in the
critical areas. A priority might be assigned to researching the role of actjvity
participation in achieving nogmalization of the handicapped.child. Isgt cient -
to nominate this as the research area and call for funding? Would you feel
.comfortable if all tife funds were spent on: survey research concerned with the
state of the art in this area; or historical research concerned with analyzing how
we'came to be where we are fiow; or bagic research concerned with the effect of
leisure activity on the cardio-vascular systems ;)f handicapped and nonhandicapped

o children. . '
_ Most of us would have some misgivings if all the available funds.were spent.,
on any one or all of these three types of research. ‘It is apparent that the quality of
life of handicapped children would be unchanged at the completion of such
. . research, a fact which would very likely leave most of us (and the taxpayers in
general) a little uneasy. y& ’ i
- R\ is obvious that we are concerned about types of research as well as areas of -
fesearch. Any approach to needs assessment in research must_ be concerried with
 twoegeneral dimensions: one concetned with specifying the area and the other
- concerned with identifying the type of research to be coriducted within that area.
- . x . ! . . »

- o

o VIR : s . _Resedreh and Educatjonal Practice .

We rarely discuss the problem of research with the handicapped without
confronting the problem of why research findings take so long to.enter mainstream
practices. A cemmon apprgach- to alleviate the delays is to recommend some
system halfway betweeri thHe researcher and the practitioner to facilitate this

, ~ mavement of research findings. It is a typical reaction to try to add something new
. or.place the blamg.on something which does not exist or whicheannot have its
feelings hurt. We see this phenpmenon many times when special educators sit down é-
to work out what is needed to improve the system. The traditional response is to” »
develop more effective materials, not better teacher, training programs or Better
' ~ teachers, One pigh{ suggest that the réason research findings are not being rapidly
- accepted lies in the type of refearch being conducted and not necessarily in the
. dissemination process. In.referende(o this problem, Wattenberg (1963) reports:

~

.
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Perhaps it ‘is time to ask why this must be so. Do lawyers wait <
twenty years to dlgest ‘the latest Supreme Court ruhng" Do dentists
dawdle decades in adopting new techniques? Or, 1et us ask, what
would his colleagues do to a doctor who ‘continued 4o use high
concentrations of ‘oxygen with premature babies even six months
?fter studies had appeared relating this practice to blmdness‘?

P 3’75) ‘

~ When we look at the examples used by Wattenberg, we can understand why
these findings move immediately into mainstream practice. The reason it is not a

. function of any dissemination process; it is,a function of the’ type of research.

When research is important, rapid dissemination follows naturally in these fields.
However, in education, the practical implications are.not always immediately
obvious; if they do appear obvious at first glance, they may no longer on a secdond
review. For example, special educators often feel that research in "learning

theory" will translate readlly into practice because learning is the heart of.

education. However, the warnings of Bruner (1963) and Scanduira (1966) must cafuse

us to revise this view. Bruner (1963) sums it up as fotlows:

Though I myself have worked hard and long in the vineyard of learmng
theory, I can do no better than to start by warning the reader away
from it. Learning theory is not a theory of instruction. It describes,
what happened. A theory of instruction. is a guide to what to _do in
order to achieve certain objectives. Unfortunately, we shall have to
start pretty nearly at ‘the beginning, for there is very little literature
to guide us in ‘this subtle enterprise. (p 524)

S
.

. Cl the field of physical education and recreatlon we see a -
. consxclerable waste of resoucces as a result of too much inappropriate research in-
" the area of perceptual-motor training and cognitive ‘skills. For too long, we
depended qn. a very bélievable theory and cerrelational research; now we have to

face the fact that recent research concerned with test and treatment validity of
programs such as those developed by Frostig is not supportive. ’ i

.

Regarding the reIatlve 1mportance of research in education, Lamke (1955)
made the following comment some 15 years ago, and the’ scene %as changed little
since then . 3

L If the reseacch in the previous three,years in medicine, agriculture,

. physies, and chemistry were to be wiped out, our life would be changed <
materlally, but if the research in the area of teacher personfel in the
same three years were . to vanish, educators and education would

continue. much as usual.- (p. 192)

) ,. - Instead of the researcher looking for a scapegoat, it might be mire

profitable for hlm to evaluate his research. It is quite possible that dlssemmatlon

4

of applicable. research based on important problems will follow naturally as a .

f,unctlon of the Televance of the research

.

Anbt problem associated with the nature of the research lies. in‘the
resistance to. research resistance which is based upon dlsappomtment associated
' with some "movements.”, When programs and materials are "pushed" on their face

validity, we ruh the rrsk$of bu1ld1ng resistance to new research flndmgs by

-
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disappointed practntno’ners This is not o 0 say that all research is mcapable of, or
should be capable of beihg effectlvely applied immediately; but- it is p0851b1e that
the effect of pushing materials not.validated through field treatment is damaglng '
enough to restriet the transmnssnon of other research f 1nd1ngs :

-

)
t

Research Methods and Research Problems
.’ ‘ ) " N ’ . -

A typlcaI reactlon to the efforts of doctoral students to research certain
probiems is, "That area is too sloppy and too ill-defined for good resegreh.” A more
accurate reply mlght be, "Yes, this is a valid area of Tesearch, but we do not have
resources to equip you with the sls%s necessary to undertake that research.” ~

1f we do not scare f the prospective {ield-problem-oriented researcher ~
witl our initial reaction, we very often redesign the problem so that our resources
are equipped to handle it. §n so doing, we so change the research direction that the
orlglnal problem cannot be sglved. One of the best examples of this situation lies

_in our emphasis on comparatlve evaluation of instructional programs. Typiecal

questions revolve arourd the problem, "How well does this method work?"
However, when the question has been. processed for research, it _usually is

rased, "Which is superior, Method A or Methoa B?* What is often overlooked in
the case 1s the fact that neither Method ‘A nor Method B is fully developed and that ..

- fhis premature evaluation. will condemn one;to obscurlty befo,re it réaehes

maturity.

(S -5 - ) - -7
In researching lnstructlonal programs there are two major, directions:
emphasison developmental procedires and -emphasis on .‘the formal, final
evaluation. Seriven ([967) used the, terms "formative™ and "summatlve" to describe
these two processes. Whilé our presént tools are reasonably’ well equipped to
handle some aspects off summative. evaluation, they are almost useless for
fadilitating formative ¢valuation. Programs for the handlcapped aré -far too
underdeveloped to .be /able to afford this unhealthy emphasis on® comparahve
avg been Torced into by lack of research resounces to

undertake formative fesearch.

” [

" Cronbach (1963) makes this pomt quxte forcefully when he points out that
little is learned about reasons for differences just by determining that one program

is superior to.another.. Cronbach (I963) also notes that ".". . evaluation used to

improve the course while it is still fluid—contributes more to improvement of
education than evaluation’ used to appralse a product already on the market "

(p. 675) , L

»

" Models for Educational Research and DeveIopmeﬁt

.. » ’
H - “4

" The scope. of this paper will not allaw for a detalled dlscusswn of the types~ |
of research, most of which are described il the standard textbooks. I intend to
focus on a more retently developed.type of research "educatlonal research ang .

]
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development," or R&D. With few exceptions, descriptions &f R&D have yet to
appear in research textbooks, and training in R&D is not a common component of

. doctoral programs.. . ) )

Borg and Gall (1971) note that R&D ". . . appears to be the most promising

, strategy we 'now have for improving education." (p. 413) y Education research and

development refers té a systematic process for developing and validating an

educational product. A product, used in this sense, is riot limited to material,

*  manuals, or films; it also includes.methods of instruction or procedures of - °
administration that are replicable.. In comparing the respective contributions of

other types of research to R&D, Borg and Gall (1963) state: ) : ’

Although they have many important contriputions to make to educa-
tion, basic and applied research are generally poor methodologies for-
developing new products that ean be used in the schools. In applied
research particularly, the researcher often finds himself comparing
poorly designed, unproven, or incomplete products to determine which
is less inadequate. This methodology generally produces negative or .
. incopelusive results, and at best brings about improvement in’
» education at a slow rate. . . R&D is not a substitute for Basic or

ST ’ applied research. . . In fact, R&D increases the potential impact of
basic and applied research finding upon school practiee by translating
them into usable educational products. (p. 414) % -
T ) 3 ¢
- « { .
. . In_order to exemplify the nature of R&D, the remajnder of the pdper will -
.{ describe four variations of the R&D model. , q R
' THE BORG MODEL - ’ ’

This model (Borg et al 1970)," summarized in Table I, refers to the R&D
procedures Borg uséd to develop methods of in-service instfuction. The data from
the evaluation of these products (minicourses) showed evidence of powerful long-
term changes in teacher and pupil behavior (Stowitschek & Hof meister 1974). Some
typical tasks and time.estimates for the development of a minjchurse are listdd in

Table 2 (Borg et al 1970). , s
. - .%"E ":’.l»"

* THE HOOD MODEL N .
) The secof®model is that described by ﬁood (1973); it is similar to Borg's, but’
) there.are differences. While Borg places a heavy emphasis on existing res.eagc‘h
data and literature review as the first stage, Hood does not. The seven stages for a
major R&D produet in the Hood Model follow. .. < . .

o STAGEL: CONCEPT

0 ~ Purpose: = To determine if there is an adéquate analysis of the need and & |
potentially feasible solution. - / -
[ !

N IThe writer is indebted to the writings and personal communications of Walter Borg
- for the concepts related to R&D discussed in this paper. ,

14 . . . 4 . . . *
. ) . t
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* . _.TABLEI

’

"The Major Steps in the Development Cycle . N

-

1. Research and Data Gathering ] Includes review of literature, class-

' ' . room observations, and preparation of

- ‘ L ~ 'report.on the state of the art. J
2.” Planning : ) Ineludes definition of skills, state-

’ ment of objectives, determination of
course sequence, and -small-scale
feasibility testing. '

4

> »

3. Developing Preliminary Form . . [Includes preparation,of instructional
of; Product . - and model lessons, handbooks, and
-7 - : ,evaluation devices. '

4. Preliminary Field Test Conducted by R&D personnel ir one,

two, or three schools, using between
6 and 12 teachers. Includes collection
: and , analysis of interview,

- ; . ~ ' observational and questionnaire data,

5. Main Product Revision Revision of product is suggested by
. preliminary field test results.
R . 3

«6._ Main Field Test ' Conducted by R&D personnel in
R ~ between 5 and 15 schools using.
: ~ " : Ty _between. 30 and 100 teachers.,
K ' Includes - collection of quantitative
; ' data on _teachers' pre- and post; -
course performances, sually in the
- form of classroom, videotapes.
. Results are compared with course

objectives.

7. dperqtional Product Revision ‘ ' "Revision of product as suggested by
T : the main field test results. 2

8+ Operational Field Test . Conducted by regular school person-
- nel in between 10 and 30 ~schools;"
' using betweén-40 and 200 teachers.
Inéludes collection and andlysis of
interview, observation, and question- -
naire data.
- v T
9, Final Product Revision °* , - Revision of product as suggested by
° ' ¢ operational field test results.

10. Dissemination and D’istribution S Reports at professional meetings, in

. ' journals, ete. Includes work with

: s publisher - who assumes commercial

. C - distribution and monitoring of distri-
- bution to provide quality control.

ol

s
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e s ' . TABLE 2

' - Task and 'I‘lme Esumates for a Typ1ca1 M]mcourse Development
- . DEVELOPMENT* PRODUCTIQN"‘
: o ) Per cent A .
.~ of Develop-  Prof- Clen— Prof- Cleri-
Stages and Procedures in Development ment Time essional cal essional cal
& * Research and Data dathering 4 R ; -
. 1, Review literature & prepare report 6 1 - . '
~ , .
‘Planaing 4 .
2. Outhne ob)ecb.ves & speclﬁc behavmrs . 4 1
Development of"Prehmmary Form of Product - 10 K
3. Prepare’scripis A 4 2 1 1/2
4. Prepare hasidbook & evaluation forms 4 ' 1 :
5. Prepare instructionat tapes 2 61/2. 1
.6, Prepare,model tapes ™ 2 71/2 1/2
— o Preliminary Fieid Testing or Evaluation . 17 S NN
. =3 7. Conduct preiiminary field test . 7 1 17
., 8. Evaluate results 1 1
- Main Product Revision - 11
#9. Revise scripts 3 1 1 1/2.
* .« 10. Revise handhook & evaluation forms 2 Sl T
11, Reyise instructional tapes ‘2 5 1/2
12. Revise model tapes . 3 . 6 1/2
e . 13.. Prepare follow-up package 2 2 )
T~ Main ’Fleld Testing or Evaluation . 30 ' -
14, Conduct field test ' - 11 4 4 1/2.
. 15, Collect pre- and postcourse tapes 4 3
O 16. Collect delayed postcourse tapes . 3 . 2
. 17. Evaluate main field test results 11 4 2 .
: 18. -Distribute & evaluate follow-up package 4 4 -
’ Opera.tional Product Revision ~ 10 . .
< s 19, Revise Courlse for operational field test 6 4 5 1
v 20. Prepare complete package , L 2 3.
Operational Field Testing or Evaluation 10 '
: . 21, Train operational test coordinators . . 3 2
22, Conduct operational field test | 4 2 2
.. 23. Evaluate operational field test results 2 2 coe
. e
Final Product Revision — 4 . “' v
24 Make final revisions -t . 3: . 2 . 2.
" Report Preparation T 1 ) '
. 25, Prepare R & D report . ’ -t D U |
_“'Dissemination & Distribution ‘ T 5 . o i
26, Disseminate course for use . 5 . 27 1y
‘ Implementation’ - g 4 )
27, .Disseminate course in the schools ) 3 3.
- \ 196‘% 104 44 49 5

#By Man-Weeks, The Man-Week allocation is an average, and will vary with each minicourse.
. , 59 -
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~ how it may b‘eumproved i -

- . i N
. STt - D)

' Product: At the concept ‘level, the product consists of a proposal whlch
inctudes a rouglr plan containing at least the followhig dems: {a) statement and
justification of the need; (b) discussion of alterpative approaches togethef with an

_evaluation <of each; (). statement of the recommended concepts of _funections -

tegether with proposed configuration; and (d). ‘initial plan roughly outlining thé
required activities mcludnng their ,sequence, dates for, accompllshmeht and
cstlmated cost . _ _ . -

’,

t.....‘,*.n. )
y Methods: - E'wfamat:on of,‘ the concept stage is based prlmarlly on m—house

Judgmentl Consultants may bé employed if m-nhoﬂse capablllty is lackmg‘ .
STAGE lI MOCK-UP (PRELIMINARY PRODUCT DHVEL@PMEN‘P)

Ad . \\,-L

Purpose To determlne through the use of a tangible representatlon of. the o

selected concepts whether. the proposed model of the product appears to meet
needs L ) .- . . . .

_ Product: The mock-up "may-'tie presented in the form of flow- charts,
qutlines, seripts, storyboard rough or other physical representations.
e -~

Meth?gz Evaluation of the mock—up is prm‘dy on in—house Judgment but
may profit from the use of consultants or even a resentative sample of users.
Mock-ups may be employed to compare alternative representatxons They are
. especially useful when' the proposed, product is complex in its form or novel to those
whoﬂnay be required to Judge lt /ﬁ

. S

- STAGE Hl: PRO'I‘O Ir'YPE (PRELIMINARY FIEL , TEST) :

zlj1_:r)_|@ose To test the feasnblhty of the model lnxlbrms of (&) the evaluation’
by and .

b) performance of a small representative group of users *
N

Product All major types of elements of a complete ‘model (but not
nccessarlly all elements of each type) in a configuration and context permitting
—*‘
judgment of feasibility? "

3

.Method: Formal and informal evaluation by a small"but representative
sample of the various types of users with additional informal evaluation by R&D
staff and possnbly consultants This eValuatlon may be conducted either in the R&D

-facility or in the field. L . ' -

\" STAGE IV: PERFORMANCE TEST (TWO SUB-STAGES: ' ’ s
(a'TPREL IMINARY and (b) DEFINITIVE )

Purpose: To determlne lf the model meets specifications and fo d:scover

4
-

%

Product: A complete model with all the necessary elements for evaluation
(the model may be lacking a complete set of implementation alds but if these can
be made available, they should be tested at thls time). ,

Al

: Method Evaluation is mainly formal lncludxng a complete plan for testing

-"and interpretation, plus a. complete set of instrumefits and test instructions.

-

Ideally, the sample should be a stratified, representatlve Sample The crlterla and
. standards should be pr/e—sr)ecnfled ¢ )

PO . . . .
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-«‘Pg__rgose T -ﬁetermme the products readmess and to make needed i

lmprovements pflot: to release .
» ° 2

Product The complete operatlonal product mcludlng all 1mplementmg aids.
'&Iethod~ Operat;onal readmess tests conelst of ‘both formal and informal
elements. The focmal.’ instruments should focus on’ eritical aspects of readiness.

‘Informal prgcedures, mc[udtng ex post facto analysis of failures, should-be planned

for. G:enera)ly the S&mnimn is aecidental or purposive. The criteria are primarily
judgmental omi*usuaﬂy myoive a variety of dimensions. A single composite index
of acceptaﬁiﬂiy may -, be entertained,’ but generally a conjoint. set of minim&l
requu'emems should bé pre specif ied.

STAC’ E VL DISSEMINA T IQON PLAN

-

&
- Purgos "l’o evalu&te the dlssemmguon of the product

Ll

\1ethod This s based/pmnanlv on in-house judgment, considered in
comparison with spemﬁed general emtnrm

SR

STAGE VlI. QUALI'I Y t,ON‘l ROL

Purgos ':["o mlomtor'the product (a) for nnproved use and (b) improved
design of new modelgys, . i -

Produet The fmalﬁatlonaﬂy distributed "package." |

Method: 'fhe Lest, he?e’—*usually is of ommbus form and longitudinal with
respect to time. Some systemattc procedures are recommended, but much of the

evaluation will be of an mformai or ex post facto facto variety.

)

‘FOUR-D MODEL

[

»

. This model (Thiagarajan, Semmel and Semmel 1974) has charactenstlcs in
common with the first two mogdels. A dominant emphasis in this model is that of
analysis. The term "Four-D" is degived from the four major stages: ' define, design,
develop and. disseminate. | The following deseription of the four stages is taken

directly from the. sourcebook "Instructional Development for Training Teachers of

Lxceptlonal Chlldrcn" (Thlagaf'ajan, Sem mel and Semmel 1974).

S’I‘AGEI DEFINL SV

)

The purpose of thns stage is to stlpulate and define instructional require-

" ments. The .initial phase is mainly analytical. Through analysis, we preseribe

objectwes and c”stramts for the instructional materials. .

~

-

Front—end analysxs is the sfudy of the basnc problem facing the teacher

trainer: .to-raise {he performance levels of special education. teachers. Durmg this
analysm the possu)’htles of more elegant and efflcnent alternatives to mstruitlon

o . [3d




are considered. I‘alllng thein, a search for relevant instructional materials already
in circulation 1s conducted. If neither pertinent instructional aliernatives nor

(or
Learner analysis is the stidy of the target students--special education
teacher trainees. Student characteristies relevant to the design and development
of instruetion are identified. The characterisfics are entering ¢ompetencies and
Sackground experiences, general attitude toward the instructional topic, and rnedia,
format, and language preferences,

Task analysis ‘is the identification of the main skill to be acquired by the’

teacher trainees and analyzing it into a set of necessary and.sufficient subskills.
This analysis ensures compre’henswe coverage of the task in the instructional
material. - . - .

»

"Concept analysis is the identification of. the major concepts to be _taught;

. arranging them into hierarchies, and breaking down individual concepts into eritica™

and irrelevant attributes. This analysis helps to identify a rational set of examples
and nonexainples to be protrayed in protocol development
Specifving instructional objectives is the conversion of the results of task

«nd concept analyses into behaviorally stated objectives. This sef of objectlves'

provides the basis for test construction and instructional design. Later, it is
integrated into the instructional materlals for use by instructors and teacher
trainees.

-

STAGE Il: DESIGN .

The purpose of this stage is to design prototype instructional materials. This
phase can begin after the set of behavioral objectives for the instructional material
has been established. Sglection of -ffiedia and formats for the matemml and the
production of un initial version constitute the major aspeets of the deSIgn stage.

o~ > v

Constructing criterion-referenced tests is the step bridging Stage I: Define
and the Design process. Criterion-referenced tests convert behav:oral objectlves
into an outline for the insfructional materigl.”

)

Vedia selection is the selection of appropriate media for the presentation of
the instructional content. This process involves matching the task and cohcept
analyses, targct-trainee characteristies, production resources, and dissemination

plans with various attributes ofifferent media. Final selection identifies the most o

appropriate medium or combinatjon of media for use.

Format selection is closely related to media selection. Later.in this
sourcebook, 2I different formats are identified which are suitable for desighing
mnstructional materials for teacher training. The selection of the n)ost.approprlate
format depends upon a number of factors whlch are dlscussed . ~

Injtial design /1s the presentatlon of the esSentlalv instruction through
appropriate media and in a suitable sequence. [t also involves structuring various
learnmg activities such as reading a text, mterwewwg speclal edueation personnel
and practicing different instructional skills by teaching peers:

»

materials are available, then the development of mstructlonal materlal is called .
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" "STAGE lil: DEVELOP

The purpose of Stage Il is to modify the prototype instructional material.
Although much has been produced since the Define stage, the results must be
considered an initial version of the instructional material which must be modified
before it can:become an effective final version. In the development stage,
feedback is receved through formative evaluation.and the materials are suitably

revised.

. . .
Expert appraisal is a technique for obtaining suggestions for the improve-

" ment of .the -material. A nulnber of experts are asked to. evaluate the material

from instructional and technical points of view. On the basis of their feedback, @he
material is modified to make it more appropriate, effective, usable, and of high

technical quality. , . A

. Developmental testing involves trying out the material with actual trainees
to locate sections for revision. On the basis of the responses, reactions, and
comments of the trainees, the material is modified. The cycle of testing, revising,
and retesting is repeated until the material works consistently and effectively.

-

STAGE 1V: DEVELOPMENT

Instructional materials reach their final ‘p'roductfon stage when
developmental testing yields consistent results and expert appraisal yields positive
comments. '

~

Before disseminating the materials, a summative evaluation is undertaken.
In its walidation testing phase, the material is used under replicable conditions to
demonstratex "who .léarns what under what “conditions in show much tiine"
(Markle 1967). The material is also subjected to professional examination for
objective opinions on-its adequacy and relevance.c ) ' A

The ‘terminal stages of final packaging, diffusion, and adoption are most

important although most frequently overlooked. A producer and a distributor must

be selected and worked with cooperatively to package the material in an
acceptable form. Special efforts are required to distribute the materials widely
among trainers and trainees and to encourage the adoption and utilizatjon of the

mqterials.

PARENT PACKAGE MODEL

. In the strict sense, this exg:mpie is not a model in that it has limited
generalizability. The principles of the R&D process were used to prepare & highly
specific procedure for developing parent packages. ‘Thése "Packages" are self-

contained sets of materials designed to allow the parent of a severely Tiandicapped

homebound ehild to train-the child in sefected academie, leisure, and self-help

skills. This R&D sequence is in use at the 3pecial Education Instructional -
. Technology Project, Utah State Unjversity. Figure I lists the major stages in this
- "model." T ’ o . <
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The following 'is a brief descrlpt}bn of those dSpects of the model not
inctuded in the first three models.

STAGE V: In this stage the individual de‘veloping the specific packag‘e takes

the role of the parent and tries oué‘ the package with between three and five -

members of the target population. | =,- .

STAGE VI: A volunteer of snmllar training to that of the target population
parent uses the materials while observers watch and listen behind one-way glass. A
major purpose of this stage is to assess the ability of the package to functlon
mdependently- of professxonal 1nstructlo|\ L e

-~
-~

Summary Statement

. - c
[

From the overview of the “four R&D, models, it should be evnd%nt that the
R&D process incudes many of the reséarch procedures in use in basic and applied
resedrech. The unique feature of the R&D process is the systematic use of existing
knowledge and research skills to prcvnde the field with a valldateﬁ product ready
for use. Any consideration of research priorities must give serious consideration to
R&D if research efforts are to have an impact on the whgqle field. For too long
research activities have been directed by such forces as the restrictions of existing
doctoral programs and the personal interests and skills of researchers. The time
has come to look objectively at the needs and design the resources and activities to
fit such needs. ‘ . i

{

The R&D process offers some chance of breaking: down the dlchotomy
betweenTesearch and training efforts. The research ’t‘echnology being-developed in
the different R&D models is research that can be used in lmprovmg training
efforts. Such support of trammg efforts has not been-.evident in many of our’
_research strategles ) @

*

- - ’
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"Attitudinal Barriers"

- - N - .. -

% ) .7
Industry has_invested considerable human_ and fiscal resources in changing
attitudes thrqugh ac}vertising. What would happen if the agencies and organizations
for which we work were to automatically- devote 20 to 25 percent of their total
operating budgets to advertising, education or rehabilitation? Last spring, a
colleague reportell that from 1 to 1.5 percent of the monies in industry and
manufacturing go back into research and development. I our teachers, recreation
practitioners, ‘public health officials, social .workers, ufban planners, and ‘others
were to respond to.'new insights, innovations, and research as rapidly.as industry
does, our entire society would be advanced well beyond current’ social, economje,
: and interpersonal levels. : L ’z

- ——

f,.r ‘ The fact that "helpers" in the public service professions stand by while large

. numbers within our population suffer malnutrition, educational deprivation, ill

‘ health, and cultural-recreational exclusion suggests the degree to which they and

" society are captive of less than desirable attitudes, values and philgsophies. And

before there is any chance}ﬁf freeing the handichpped population from the

straints imposed upon th by themselves or society, “we professionals--

gecially we recreatjon‘ and park professionalss—must frec ourselves from our
attitudinal.constraints, - - J o

Tpe "attitude game" is u« toigh one. ~Some attitudes are practically

+ unchangeable. The tenacity with which we hold on to some of.our attitudes

suggests that we wil have a difficult task wher we fhoose to advocate dttitudinal

~change toward handicapped popuiations.

’,

Socifil Basis for Reecreation for the Il and Handicapped

—

Recreation for the ill and handicéﬁ-p?cﬁs only one feature of our society that

. is*governed In large part by tradition, by people's collective philosophy-values-

attitudes-behavior. Usually, when we make changes in 6ur society the changes are
based upon our change in “attitude" rather than upon 'hard data" from research.
Thus, it 1s critically important, as’we attempt to dkal with the area of recreation
for the ill.and handicapped, that we.set forth a basis or ratiopale for what we are

O doing. ~~ . o , L
T . " The following is one rationale which I feel makes sense: °
- : _ . ) 1. ‘Recreation is a human and civil rig'ht of all ﬁeople, including the ill

"* «*-and handicapped. e e
. P!

. "
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2: Recreation for the ill and handicapped is a part of "normalization* -
for people who would otherwise be deprived of many fundamental <

life and leisure experiences. . . r
\\ . Recreation for the ill and handlcapped_.contribut‘es to the achieve-
nt of many medical, social, educational, and vocational rehabili-
oals. . T .

. .

. 4. Recreation Tor_the ill “nd handicapped, when provided under
prescriptive circumstances, can be therapeutic. T

- I

. .
- 7

Attitudes Toward the Handicapped

-

3
-

One of the .most meaningful pieces of research in the area of attitude
change. and the handicapped is by Herbert Rusalem. The main finding of the
-project was that if you want to develop more positive attitudes toward the
handicapped, you structure a positive situation in which a capable, well-dressed,
personable handicapped person performns o particular skill in a competent manner in

. the presence of non-handicapped persons. Many of you can point to illustrations
from classroem and field experiences where such a gituation has produced positive
attitudinal change in the non-handicapped. Some Of the features of this type of
experience are -ihteraction.and direct personal contact. This contrasts with the
traditional kinds of non-involvement techniques {literature and films and money-
giving) which have been used to change attitudes but which requirélittle personal
involvement .and commitment and, [ believe, have limited results.

) N - TR N -

. S

There are other factors 'in aftitude change--reirforcers, rewards, and
.regenerators. _Peoplé continue to do something--even something"destructive like
smoking--because they obtain something important from their actions. Until they
find something more fositive or untit that which is obtaifed ceases to have a
qositi\{e value, people will continue a partiﬁl‘ar behayior.

. R ' ! . [ ’ M
) We, as_professionals, kno¥ the power of dttitudes; we have perceptions and |
insights; and we have the benefit of "some research. * We must now assemble
+ available information-into a framework for dealing withattitu eg’towa{Fd the ill ahd
handicapped. . : o e

> - N ’ » L4
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Facilitation, Facilitators, and Faailitator Syndromes

e

.
-

' The handicapped themselves gre?x:targ’et.of, attitudinal change efforts, as
are their families, peers and helpers. Also included, as target groups are decision-
#nd policy-makers (board and comimission fembers, city 'council persons),
legilators, and professional personnel of all types. These individuals may’ be
tetmed facilitators-——persons who perform a distinet role or function in relatiof¥, to
recreation and leisure participation by the ill and handicapped. In spite of the fact

" that the term "facilitator" has a positive connotation, the individuals ip this group
may either help or hinder” the handicapped. It is because .of their potential to
hinder that their attitudes are important. < i w

.
.
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Spec1frc behaviors and . behavnor p%s result from the mdlvxdual' |
philosophy—values~att1tudes~atutude sets. Agnumber of fhese.attitude sets and
¢ - resultant .behavior are encountered on a continuing basis. Among these attitude
sets we find: the Futlllty Syndrome ("What .can I'do to help? The situation is
" impossible.");. the Leprosy Syndrome ("If | touch them, I may get it!"); and the
' Training SyldromeT"I can't take handicapped peopIe into my pregram I don't have
the traindd staff to handic epileptie fits, convulsions, slobbering, poor speech."”)
There affe numerous other explanatlons for why inclusion of handlcapped persons is

. unthinkable and why"a‘part;cular negative attitude toward them is justified.

-
—— — -
v

= Building 4 Process Model to Support Positive Facilitation . v
of Leisure for Handicapped Persons . .- ‘ . r

»

It is des1rabTe for recreation and leisure facilitators and peers to exercise
their discretionary "and regulatory powers to facilitate participation by the
handicapped in leisure time activities, There are several concerns to identify at
the outset: First, what attitudes ex1st at the present time? Second, what process
barriers are implicit in their current behavior? Third, what alternative behaviors
will facilitate the desired participatich by the ill and handicdpped? Fourth, how
cun 4attitudes be changed to initiate new behavior models? And last, what positive
reinforcements or payoff features can be built into.the'new model to keep 1t going?

For example, consider working with the general public in employing the
_handicapped. A counselor may place one handicapped person in a job, and the v
Vlayor's Committee on Employment of the Handicapped gives an award. That |
employer may hire one more handicapped person, but, most probably, the
employment of the handicapped will taper off unless there is a further stimulu
There ts generally 1nsuf.f|c1ent continued stlmulatlon to effect regeneratlon ’g\

cffort. . K

Somethlng I think we have on our side is the very positive mterpersonal
* experience that can evolve from recreation. Recreation offers many unique
interpersonal satisfactions and rewards. [ believe that recreation, cultural.
actiyities, and leisure hold enormous potential. In terms of attitude change I think '

. we should pay close attention to the publlc demonstrations of wheelchair athletics, |
~-which have created a signifieant change in the attitude whieh many people have
about the handicapped; hopefully this attitude change will lead to some ¢hanges in’
behavior. People have also been tremendously influenced ‘by the Sgecnal Olympics, -
the Gultural Festivgls for the Handlcapped and the National Theatre for the Deaf

1 think that our work related to _attitudes and behawor has to lead us toward\ -
a general goal: Allowmg the handxcapped recreational, cultural, and leisure

" opportunity and experience oh an equal basis, at pariety, with the non—handlcapped
This idea stems from my beliefs about human rights and normalization; that is, \
enabling the handicapped to live in a regular lifestyle and enjoy the hormative
benefits of education, recreation, -employment _and other ac(nvmes their non-.
handicapped peers take for granted : *

N .

I thlnk that any research, any study regarding attitudes, should contrlbute to .
" and have a direct relationship with actual behavioral changes that lncre/ase Both the .
potential for and the actual partlclpatlan of the ill &nd.handicapped in recreation . .,
and leisure activities. We should be concerned wth a methodology to effect change - Co
-in facilitators to alter and remforce thelr positive bechavior for this chz}hge

65" o . .
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- we take a good’look at ourselves at the same time in the ‘mirror of reality.

.
~ - . L 3"

. R R . ’ :

. One of the manifestations of public attitude is the legislation which affects
service delivery to handicapped persons. We must all be involved in some way .in
the politidal arena. We need to stay in the forefront regarding Federal and state
legislation, programs, and funding.” In.many ways these issues involve attitudes, and
the overt and covert negative facilitation attitddes at the “Federal and national
level are now affecting millions negatively; they can affect millions positively, if
they can be changed.” = - \

2

-, M
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Persuasion and Guidelines Versus-Laws and Enforcement

When we deal with attitudes I think there are two primary approaches
available to us, One general area is thé persuasion approach ofgresearch,
education, and group process. Another approach is the authoritarian a
law, regulation, and enforcement. I believe there are limitations to e can do
through enforcement, law, and 1€gislation. Martin Luther King had'a toufh time in
the South, but he said he didn't know what hatred was until he walked int8 Chicago

to experience the outpouring of venom. So I think we have to be careful with
enforcement. Quotas are touchy; but, nevertheless, there are many, issues that call -

.for and demand enforcement. For instance, one such issue is air travel by the
- handicapped. Carriers are simply suying, YHandicapped stay off because youTe
going to cause problems." The airlines refuse to look at the research. They refuse .

to lookat—the—humanistic- igsues involved and the.gmpracticality of what they're

-saying—they are simply going to force handicapped people to stay off airplanes.

The only way to fight this is by legislation and regulation.
AN

L . !

The main point is that persuasion is usually the best 1neans-of ¢hanging
people from being negative facilitators to positive facilitators. However, we
should be mindful that it is only through law that many important basic.social
advances have been made. Recent dramatic examples are the current Civil Rights,
Movement which was initiated by a Supreme Court decision and the battles that are
being won through court action in equal educational opportunity for all, inciuding
“the handicapped.. +» °. . s < -
. My secdnd pdint is: If we intend ultimately to be positive facilitators in the
lives of the handicapped in the future, we are going to have to make a number of
prgfound changes in oureattitudes about ourlelves, - attitudes about the
iinportpnce of recreation and leisure in the lives of the ilﬁ%;handieappé’d, and our
attitudes about our roles.and‘functions as & national professional group. In general,

recrea}ion and park professionals and those specialists in the area of therapeutic -

recreation have a very passive pattern of involyvement with issues, with legislation,

with Federal agencies. Thus, if we are talking apﬁut'being positive facilitators of
recreation. for the.handicapped, thefe are a number of profound attitudinal changes
that will necessarily have to start with us. This, obwiously, is the point where
philosophy (personal and professional) starts to interrelate with values and attitudes
and behavior. - This is where our own "free will" has its say; but, it is important that

.
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. Liabilities to Recreation ) : -
. ) . N : «‘ ’ . = \
. ' I think-we should recognize that we are dealing with two low-esteem areas:
recreation/leisure and the  handicapped themselves. Generally . speaking,
~ recreation/leisure has not been a high priority area. People are not in favor of
S allocatirgg money for reereation for poor, imner eity residents,« Recreation
. programs in correctional institutions are grossly inadequate. Many teachers,
doctors, nurses, and health administrators have Regative attitudes about recreation.
- and leisure: "Oh, you're in recreation and leisure." "I don't-hgve timne for leisure . -
and that kind of stuff." QTQ& bandigap,peﬂ as people are held in esteem. For
many reasons, the general public, planners, teaehers, and other groups want to
.reject the idea of disease andldisability.‘ We want to think.only in terms of success,
ainning, beality, and other "desirgble" traits; we don't want-to think in terms, 6};’

failure, losing, or dis;xﬁ?ﬁty. We don't want to deal with reality. o -
D . - . - o

7

We have, then, a situation’ ¥hich makes it doubly hard to sell recreation for o
the handicapped within our own profession, to other professions, and te the public |
at large. Idon't intend to discpurage; rather, I wishto put the matter realistically.

o - . ‘ ¢

'Winston Churchill said, "We build our houses and then our houses build us."

Our conditioning creates our attitudes which are mothers of .neéd, which in/‘turn

form our attitudes. We need to break this negative cycle and create more pysitive . ;
attitudes. ’ ‘ . - |
. Only the Specialist Will Do the Job o <)

s . b4
As we speculate about strategies to achieve attitudé and.behavior change as )
a prelude to planiing and implementing recreation programs for the handicapped, it =~ -
_ is essential that we take a realistic look at who and what_ helps or ‘hinders our -
) » efforts. Those:of us who are concerned basically with the handicapped must be
very cautious about those people who are™"part-timers” in helping the handicapped.—~ " - i
and about those people who are "low priority lip servicers" for the handicapped. ) :
com “« 7 Ne ¢ ) ’ c . o ‘ .
‘ . These words of caution are needed as ‘we think about our strategies for B
- . program development. I believe that sometimes I can be misled by the propaganda )
of the generalists in education’ or ‘recreation. The generalists will say about | -
individualized therapeutic recreation or’special education, "Welf; that's just good - ;
reereation -and that's just good education. That's really what I had irr mid all the

time. Just throw it back to me and I'l take cate of it inside of my general f
classroom or playground." 1 don't believe that the generalist is going to take care ™

of.it. . T A

. I» thitik that it is only .the person who-is singularly committed to the ill and

thé handicapped who will respond to the needs of the ill and handicapped. I think it

+ is only the program that i$ sjngularly committed to the ill and the handicapped that

, “...will do an’effective job. ‘I don't haye confidence in the generalists %o take care of

.- , the issues I'm concerned apout.” Ifiave come to have faith oply in the person of

organization that says, "The handicapped are Number One priority." I find that the”” '

. handicapped are eéither Number One or, essentiglly, they get lost. I base this

statement on my personal experience with the U.S. Office of Consumer. Affairs,

« with - the " U.S. Bureau -of, Outdoor, Recreation, and 'with. various «national" " -
“» oi-ganigﬁ'tions and assoeiations econcerned with recreation. ; '

R
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- how/Remains forever m the rear"

I

[ S e ‘ R 3
- The gen ral pubhc and professmnal helpers need to recognize.whatever
negative attitudes they hold toward the handicapped and face them and move away
from platitudes. People and.professionals must first embrace the "jdea" through a
platitude, but too many people and too many professionals believe that they have
done their bit when they have embraced the platitude,” 1 would cite as a prime
example of this the "let's adopf a resolution blessing the handicapped and forget
about having any oberatlve paragraphs" approach. I believe that we could find
and agencies ‘whose primary goal is serving the handi¢éapped but which

i *doggot employ any handicapped in their ranks. (The same can be said relative. to

minorities.) Or, they hire one token representative of the group. And, we can find
pienty of organizations that have adopted pious resolutions about e:gploying the
handicapped; but be assured that they do not and will not employ the ha lcapped

o, I belleve that we must be realrstlc in planning any strategies designed to
amello te/the condition of the handncapped Many of those who would want to be
known as "the bist friends of the” hundicapped” are, in fact the "worst enemies of
the handicapped’ because:their "kind ‘words and charitable thoughts™ belie their

actual inaction or negdtlve dction toward the ill and handicapped.  This inaction as

much as negatlve action Ts what locks the ilT and handicapped.out of education, out
of employment, out of recreation,rout of cultural participation, out of social
involvement. It locks the |ll and handncapped out of the rights to equal opportunity
under the law. .

) [

I propose that even as the public and profesg;onals face their neg“atlve

_ attitudes they provide the programs and services required by the handicapped and

work toward'changing these attitudes. ” S0, let the pgsitive feelings grow out of
interaction, let the positive feelings come at a future date while today we assure
the ill and handicapped of their rights.as human beings and as'citizens. In A Plea
‘for_the Friendless Present, Wilbur Dick Nesbit said, "Who walts upon the when and

’

»

Granted we need lnSlght and the: means to- insight and knowledge is
research. But, while we conduct our research and write our papers, let us be
mindful that we are the leadership for recreation for the ill and handicapped and
that each of. us must be assertive within our professions, with our state park and
recreation organlzatlons and state health, physncal education and recreation,
associations, and with our elected public OfflClalS ab the loecal, counIy, state and -
national levels. It is quite clear that action is needéd to meet the enormous needs,
that surround us. Research is needed to answer the questions and solye the

-

problems. ‘Let's not confuse the need for action and the need for research, Let's
get the knowledge we need to act; but, let's act q\ n what we do know. We ve the
responsibility to do both now. .o p s
? ) » J
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_ Facilitation. - . N

. "Facilitation” and nfacilithtor" refer to an action or person impacting to
. "ease any action, operation, or course of conduct." Facilitation or facilitators

canpot be neutral; they are either negative or positive. Positive facilitation or a -

positive facilitator acts to promote, ease, or assist the handicapped person in
. attaining, participating, achieving; ‘converse‘ly,_negativ,e facilitation or facilitators
overtly or covertly fail to promote,.ease, or assist the handicapped person in
. attaining, participating, or achieving. Deniel of employment to a-person because of
a physical handicap, for example, is "overt negative facilitation." The failure to

hire any person who has a handicap is "covert negative facilitation,” If the person,

eondition, or situation doesn't provide "positive facilitation," it is by definition
"negative facilitdtion.” There is no neutral or middle ground. "If you are not for
the handicapped or handicapped person, then you are against the handicapped
person.te=_ ° - N
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People as Facilitators N .
= . 4 P

Obviously, everyone is a facilitator in some way. However, the following
represent those individuals who have a major impact upon handicapped persons: the
handicapped -themselves and their families; peers; public helpers {librarians, cab
drivers); decision and, policy makers; professional personnel;, and recreation

. personnel. ' : .. - :
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_Conditions as Facilitators

‘The same ge.neral principles apply to "conditions" as to fagili.tators; The
conditions referred to are-~laws, regulafions, guidelines, policies, practices

(anwritten.regulations or policies), as well as buildings, equipment, clothing, ete. ~ '
* ol ) . . .
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Attitude Cycle I

Attitudes Q‘buid be conceived of in relation to the preconditioris which form
them, actidns that result from them, and in turn, 'the influence that behavior has in
reinforeing philosophy and attitudes. : -
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. _General Behavior _-

. Philosophy - ~ Specific Behaviors
' . Values » Attitude Sets

s = Attitudes? '~
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. The fu-st level of 1nv01vement is to seek to modify each sfgctor in the.
attitude. cycle through logic, persuasnon, information, ete. If a. factor fails to
) respend to persuasiopn, enforcement in terms of laws, legislation, and court orders i$
called for. it should be recog‘mzed ‘that whether by persuasion or enforeement, the
cycle must be broken from negative facilifation to positive facilitation and that .
retnforcers of and for posmve facilitation must be built into the specific and
general behavior. : :
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Pcogrammatlc Analysis of Facultator Actlons/Atiitudes .o ‘ ' /

The following question$ cdn be used in analﬁzmg specific behaviors, the
attitudes that yield these~ behaviors, and possxble counteractions to change
attitudes/behavior. .

1. What is {he desired behavior of the handicapp‘ed person or group—.
entry toa bunldmg, membership in a group? o

2 What. process barrlers (physwal social, - eic) block the desn-ed
behavnor" R . R

¥ . Lo . . -

3. What lS the alternatwg tSehavnon" oo . . . ‘

¥

4, What \Iegatlve Facﬁltatlon (physxcal bamers, soclal barriers, lack
of socmi acceptanae, reactxons ete.) blocks the desired behav1or"

» . ?
. 5. What Posmve’ Facrl!vtafxon will - allpw desu'e'd behavior- py‘
. handicapggd pessohs? - g .

- 6. What- attnfudeé; value.s ‘ete.” are involved in the Negatwe' .
; I‘acllxtatlon, m the alternatlve Posmve Facilitation? -
7'.What steps (persuas;on, enforcement, demonstratlon, etc) can be'
taKen to'modify attntudes and/or behavior?” oot
N ,

8. When new_or modlixed a’ctltude/behavnor is demonstrateq through . ..

Positive Pacﬂxtation’ What reinforcement, reward, ete. can be -

perpetuated in “order to maintain the Positive Facilitator’ ‘s

attitude/bebavior? C e _ : , " S
. -: ¢ - - . M - - » ‘ b
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" opinions. However, there is need for caution: Neither opinions nor overt aects |

*
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. _Whent we ask ourselves why people behave as they do we are dealing with
attitudes. An attitude is a complex factor which cannot be wholly described; it is
the sum .-total of a person's inclinations and feelings, prejudices or biases,
preconcelyed notions, ideas, fears, and convictions. Attitudes usually result from

constitute in any sense an infallible guide to attitudes; they serve as indices of
attitude. . 4

The word "handicapped" has an unfavorable connotation, and very few adults
will accept the label. A person wilt consider a handicap as a hurdle to be overcome
or bypassed apd not ,as ‘an excuse for. self-pity. However, many people who live
suceessfutly with their condition nevertheless find their lives restricted for reasons
beyond their control; the physical or mental difficulties which may.satisfy the
dictionary definition *of "handicap" are often not the main problems which the
person has to overcome on a day-to-day besis. Some examplgs come to mind. The
veteran who has become acclimated to life in a wheelchair but can't get on a bus;
the ‘epileptic wha isn't allowed to drive in some states; and the retarded adult who

1s, without the acceptance and love of his or her own family—all dre faced by
external limiting factors._ These situations illustrate that ‘the individual has !

accepted his handicap, but society has not; that too_ often the handicap is the focus
of attention rather than the "normal” qualities of arfindividual. _ -

That sociéty has’ not accepted ;the handi'capged‘ is difficult .to understand
since everybbdy is handicapped, to a greater or lesser degree.” A’very wise person

Y K

once wrote: "Every human-person is g mystery that must be” learnéd slowly,
reverting with care, tenderness and pain, and is, peyer learned conpletely.” Since

‘this statement obviously admits tg no exeeption, it applies as much to those who
are handicapped as to those who*are considered "normal." A handicappeq person is .

no mdre or Jess a mystery than a "normal" man or woman, nor is it more or less

" difficult to léqrn about him or her. = ¢ . .. L

" In our, society, the problems faced by the mentglly and pHysically disabled
are many and complex. Ini the not foo distant past, those didabled because of iliness
or age constituted a social burden because they could not contribute ‘their share to
the group welfare. As a result, certain attitudes and-practices toward the disabled

. t .y *

; *

seem to be gpart of our .cultufe. =

The ;:ultural pattern of any individtial.or groub is a kind of blueprint of life

getivities. . The individual learns this blueprint, largely upcensciously, through’

childhood experiences in the fa[nil'y and contagts with teachers,. playmates, chdrch
members, ngighbors, fellow workers, and frisads. As Knutson (’6}) has written:
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Present knowledge concerning the role of heredity and environment in
human deve]opment leads to an unequivocal rejection of instinet
explanation for social motwatlon, social- beliefs, social attxtudes, or.

. spcial behavior. The child is not born with a set of values, nor with a
pattern of goals, nor with a set of rules of human conduct, nor with a
sense of love, affection, or trust for other human beings. These afe
man-made- things that are imparted to him in early childhood.
Children léarn to be clean or to be dirty, to be active or sloven, to be
cooperative or competitive, to be submissive or aggressive, to-be
tender ot cruel. They learn to love and to hate, to"share and to steal,
to run or to fight. Their health behaviors; no less than other
behaviors, are acquired. » .

. By the tirne the individual reaches adulthood he or she has a vast amount of
detailed knowledge about how to behave in and respond to situations similar to

those in which he or she has grown up. The person also has a system of values by
which to judge what is pleasant, desirabld, appropriate, right, or the reverse. These
values reflect the attitudes of his or her crroup >
This b]uepnnt has great utmty. Were it not for these guidelines a person
might spend significant tisje consciously making hundreds of minor decisions that
are now made automatically. The person is freed to deal with supposedly more
important matters. On the other hand, if a person has been thoroughly socialized
into the group cultural patterns, others often experience great difficulty in
breaking him or her of even the’'most minor patterns. . . .
As a result of these blueprints, we find a variety of attitudes and ¢onsequent
haviors toward the. handicapped. "Normal" persons regard them as different and
strange, devalue their abilities, patronize them, atfribute to them negative
character traits, have both high and low expectations of them, reject them,
perceive them in social and economic stereotypes, overprotect them,_assume
mismanagement by their parents, believe that they are filled with sadness and self-

_ pity, and somehow connect "punishment for sins" with their¢ disability. .The
dlsabled themselves, view other disabled as different:
We are, therefore, at the_crossroads of.an mtellectual decision. Either we

. are gomg to continue our present negative attitude toward the ﬁandlcapped or ‘we

are going to refocus our energies on helping .the handicapped person develop as a
human .being. Either we are going to persist in constricting, and enslaving the
handlcapped through negligence or we are going to establlsh the means and

. >opportunity for therm to become more mdependent

Further, we speak of giving all persons "equallty of opportumty, " when it

would be betfer to say that we should see that all obtain maximum opportunity. A
person is most ‘free when he Or she has the knowledge and the power to make
constructxve decisions and utilize the fullest opportunity for choice. A person is
most free when he .or she has maximum mformatxon about choices. Yet, the

) ‘nhandzcapped person fs seldom. provided with suf ficient inform&tion or opportunities

to.-make the most advantageous choices!. 'I‘hen in guilt, socxety attempts to do

somethmg, but frequently makes the sxtuation worse - PR




. It is important to remember that: -

e unless the handicap is a severe mental one, a handicapped person -

_ has the same urges, drives, ambitions, goals, fears, doubts, and
anxieties as the normal person, ~ ° :

e the handjcapped person wishes to live a normal life and compete
with "normal” people. s . :

-e most handicapped adults have learned to compensate, at least to
some degree. They welcome, in my experience, useful suggestiqns . '
regarding the compensation process, especially from professionals.

e the reasonably well-adjusted hardicapped adult knows his or her
limitations and has learned to live with and work within them, and
resents being overpratected. Pity is his or her worst enemy.

Mental and physical limitations may preduce suffering and frustration, but
the imitations 1mposed by society's evaluative attitudes.toward the handicapped -
affect their overall feelings about themselves. People strive to be accepted, to be
important 1n the lives of others, and to have others count positively in their life.
As long as disability is consideréd shameful and linked wiht inferiority, realistic
acceptance of one's position and one's self is precluded. As long as a physically
able person maintains this linkage, he or she is ill-prepared to meet disability. The
implications appear clear: Society must develop positive and supportive attitudes
toward those who are considered handicapped. It must encourage, especially in its
legislation, self-determination and independence. ‘Society can do this most
effectively when it concentrates on personhood and not handicap. ’

Since World War II, legislative emphasis on civil rights for all people has
ncreased. We have witnessed the Universal Declaration of Human Rights adopted
in 1948 by the United Nations, the Patient's Bill of Rights published by the
. American Hospital. Association (1973), a formulation of the rights of the mentally il
and retarded (Mental Health Law Project, 1973), the Bill of Rights for the Disabled
(Abramson apd Kutner, 1972), and the Bill of Rights for ‘the Handicapped (United
Gerebral Palsy Association, 1973), as well as an international conference on
legislation concerried with the disabled. . - . .

Associated with legislation is,legal action. 'As a result of federal and state
Civil Rights Acts, radical changes have occurred in the treatment and acceptance
of minorify groups_and others. There is evidence to indicate that with integration
of handicapped persons into the mainstream of society have come® major
_improvements in atfitudes on the part of many. We have seen a greater
-mvolvement of the handicapped in leadership positidns and-an increased effort on

their part to speak out and act on their own behalf. b

It might appear that merely bringing people together .will automatically
improve the attitudes of-each toward the other. However, this is not always the
case. The Scott (1969) study of sighted and blind persons indicates that.it is not
enough to bring sighted and blind peaple together and concludes that sighted peopie
‘have the know-how to deal with blind people and overcome their own awkwardness
and ambiguity. . .
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Mass media educatlon through advertising agencres is another important
educational approach. The media have. extraordlnary 'power to influence, but there
are several considerations that must be kept in mind. First, dealing with an
abstract such as prejudice is different from selling a-bar of scap. Second, to rely v
on infrequent iessages of limited informationazl value is uncertain. Rather,1 would :
second the remarks of Wright (1974): For mass media techniques to be effective,. "3 . .0
the educational information should be integrated into the social context of ther,

situation being presented. !iowever, formal education provides the best pOSSib}e-’. e
opportunity, 1n most instances, for contnnu1ty, depth influence, and substanual .
recall. . ! ) e Sensn T

What egn be said about the need for research other than more stiould be done ~_ '~ 1L
and what has been done should be reevaluated. More research is. ﬁeeded LT
different contexts and with different subjects. Undoubtedly, further cbasgderatlon: L
of implications will yield additional leads for developing whglesomp. m,tztudesvf" i
toward disability. Understanding underlying conditions within & -framework of = "7,
ideological and ethical preseriptions may provide the soundest gund,es for desu’ed )
change. An essential problem‘remalns understanding the process, of change itsetf. | _'

N .

~

conclude with a quote from Wright (1973): o (.’.-..

4 u

The lives of handicapped people are inextricably a part of .a.m’uef%' - .

wider socio-economic-political and ethical society affecting, '@he hvesf s ey

of all people. I is therefore, essential for all of us to remain “vigilant, LT

to protect and extend the hard-won gains of recent decades and to be .-"; » ]

ready to counter undermining forces. Vigilance requires thoughtful, ;" "« 1. .
action guided by continuing reevaluation of the effectiveness of .».5i" -

present efforts and alertness to needs of changlng conditions, L,

- ' « . HN
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One of the Philadelphia newspapers carried a letter to the editor about the
financing of a White House swimming pool" for’ President Ford. It included a
statement representative-~of a segment of public opinion—"If the President needs to
have this pool installed for reasons of physical therapy or the, like, I might be more
inclined to be sympathetie, but not simply for recreational purposes.”

In our discussion of attitudes we should look at the definition of "attitude."
Since theories of attitudinal change are composed of words, they can only be as
precise as the word$ used to describe them.. Some say that an attitude is &n
implieit (not directly observable) drive producing a response considered socially
significant in the individual's society. This perspective includes more than verbal
, , responses. This drive may affect overt behavior, but it is not overt behavior. The
- “response may be conseious or unconseious, -distinctly verbal or only vaguely
" proprioceptive. If is important to recognizé the behavioral side, the functional
. side, of the broader concept of attitude as well as the verbally-oriented paper and
pencil side ‘we so frequently restrict ourselves to. o o
- . M . ! ..
- In the 1940’s or 1950's Hyman and Merton formulated the idea of a "reference
. group"--the group to which a person looks for norms and standards. They made the
point very elear that an individual need not be a member of a reference group to
consider himself a participating member of a particular reference ‘group or to use a
.collection of~people as a reference group: It is riecessary, therefore, to disfifiguish
between membership groups and reference ‘groups in a discussion of th gftfect of X
reference groups on attitude formation. e : o :

M. Brewster Smith writes about the categprie?of attitude formation: (1)

. -object appraisal, (2) social adjustment, and (3) extefnalization. 'We may be able to
utilize his categories as guidelines”when shiping our research priorities. These

" * elements do not necessarily follow a q onological sequence; there may be

interaction among. them. . . S

€ ’

Object appraisal is definea as testing reality to assess its relevance to self.
Here we may find our relatjonship with the handicapped. *This technique is
illustrated by flight regulations, wheelchair spofts programs, and.Spetial Olympics.
These examples show how the separation is maintained between the handicapped -
and the able-bodied.- . S ot

The spcial adjustment element refers to a role attitudes play in facilitating, ’

* , disruptirig, or.simply maintaining an individual's relations with others. The _
.. “ .emphasis is not on what the object is like, i.e., the object appraisal, but rather on

L
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how other people regard the object. Externalization refers to the psychological
.component or my response to an external event if I respond to an external event in
a way that is colored by unresolved inner problems. This is certainly a critical
issue in attitudinal change. ‘ '

Campbell 1ooks at attitudes as a special case of a more general category of
acquired behavioral disposition. 1 think this is" a positive approach if this
assumption' or concept is correct: If attitudes are acquired they can be changed.
And he focuses on the problem of the informational basis and the six different ways
of acquiring information. I think we can look at these as areas-in which to idéntify
requests fov‘pt;oposals. _This first, obviously, is what is going on; we don't need
funding for that—it's blind trial and error. The second is the general perception.
The third is the perceptionof others' responses. The fourth is perceptions of the
outcomes of others' explorations.” The fitth is verbal instructions relevant to
behavior. The last is.verbal instroctions about the. object's characteristics.. We
have no evidence that these modes ae psychologically equipped. In other words, we
haven't delved into this area of attitudinal formation and attitude change to that
extensive a degree. ’ ' )

in his book C Unit: Community in Prison, Studt mentions "saliedce of the
microworld" as one of the basic rehabilitation principles. I often begin my
university classes with this statement and ask the students what meaning they find
in’%l They usually respond after a period of .discussion that it points to the place
we miust start on our deliberations of attitudinal change. . -

o .
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- I . . . . . . . ..
e Bt/sentor Carol A. Peterson ‘ . . . .
*’v  Assistant Professor ! 4
Department of Health, Physical Educatlon and Recreatlon
thhlaan State Unn(ersny, East Lansnng

"Activity Analysns and Prescriptive Programming: - .
Purpose, Procedures, Applications" . |
o N2 ° _— ‘

’ T L Activity Andlysi d s ‘

. vi 1ysis - - : . .

t . ¥ 5 N
& v ‘
. ) . , . L . |
" Intfoduction - ) |

Activity analysis is one of many ‘'terms utilized in the field of therapeutic |
recreation that has multiple meanings. The term rarely appears in the body of. 1
professional literature and thus has not claimed the amount of attention necessary |
to unify its definition. The contéxts in whieh the term appears most frequently

are:
Q' —— .
14
l. To connote a systematlc procedure of breakmg down a given
activity for the purpose of understandlng it§ inherent quallttes
and - . "
— _ _\‘ ,

. 2. To describe a process 'of determining an individual's current
activity’ repertoire for the purpose of program development -or °
leisure plannlng

. " Over the past several decades the fleld of therapeutic recreation (and

- recreation in general) has focused its attention on such topics as personnel
qualifications and preparation, program design, delivery system approaches,
s . cvaluatien, fundmg, facilities, and a host of other concerns related to the improved
«  delivery -of services. Much of the effort has focused on ancillary issues surrounding
' the delivery system. Indeed, this attention has improved the.Tevel of service and
' has increased the lnflu@hce of the profession in the variety of delivery settings. -
. Yet, little redearch or attention_has- been specifically geared toward furthering
- comprehensnon of the dynamies of leisuré and recreation activities themselves
Act:v»xty analysns addresses itself to this goal, .

- .

Toward a.Definitfion ) o e .

«

Actmty analysns lmplles a breaklng down of a given activity for examina- Lot
3 tion. At the core of this concept is the faet that each activity has inherent . . -
characteristics and performance requirements which, if understood, would lead to a
variety of outcoines, among which would be: . \ N

]
e

"+ L. A better comprehension of expected outcomes of participation.
- -

. 2. A greater- understandlng of the activity- itself which would give
< “"ﬂdl ection to leadership and allow development of instructional and |,
: * intervéntion techniques. B
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-y ) 3. A greater uncerstanding df - the - level and _complexity of the
’ - components of the gctivity which “can be compared with the
. functional level of.an ingividual or group-to determine the .
.- - appropriateness of the activ]ty. ) . ¢

4. An understénding of the elements or.components of the acfivity
which would direct the modification or adaptation of that activity
for a specific individual or group in question. . ; —
) . 5. Information regardirig the appropriateness of an activity in moving
;o the individual toward the stated desired behavioral outcome (if =
. behavioral goals and objectiv@s are used). . ' Co _

o s Participation requirements and demands of activities vary considerably. The

©. + results of a casual overview of a given activity are often misleading; the
"complexity of many activities is frequently hidden’ in the assumed familiarity. -

. Fhus, an activity such as "eheckers" is considered simple because it is so well

known,- while, in fact, the game requires advanced cognitive requirements,

including evaluation and decision-making (strategy) as well as the recall of

countlegps rifes governing the play. 'It is this type of information which results in

systemétic and comprehensive activity analysis. ‘ '

Analysis is more difficult for some activities than, for others. For example, N
games and sports qf a competitive nature requiring exact rules and regulations are -
easier to analyze than unstructured and rion-competitive activities. Activities in
this latter group would vary in their analysis outcomes according to the context and

. situation surrounding the activity. This, some analysis procedures can only. be
o~ applied with validity and reliability to games and Sports; other procedurés, designed
to be used only iri relation to a specific context, {population setting, leadership),
require that-the analysis always be situatiomal. -
Y Various methods of analyzing and classifying activities ‘exist. , The following
section will identify the dominant models. Since the factors used as basic
. . constructs vary considérably for each of the models, one single definition of
g activity analysis is dffficult at best. For the purpose of this paper the follewing -
deginition is offered for consideration: T - X ¢
Activity dnalysis is a process which involves the systematic applica—
tion of selected sets of constructs and variables to breakdown and
examine a given activity to determine the behavioral requirements
inherent for successful - participation.. This* process provides
information basic to  selecting, modifying, sequencing, and
implementing activities for meeting ot modifying predetermined
goals and objectives. o e B
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State of the, Art : ' i ' S :

Because therapeutic recreation is ‘concerned with achieving behavior change
through the utilization of ‘activities, it might be assumed that activity analysis is..  _* ,

used as‘a matter of routine. However, for the most part, activities have been
. taken for granted. °Experimentation with leagership techniqugs/intervention
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methods has provided much information related to the improvement of service.
*Studies related to.the nature and type of clients and the structure of groups have
alsp yielded invaluable data.. Unfortunately, littlé focus has been directed to the
dynamies of the activities themselves. The .question still arises; “Which activities .’

~ are best for which purpose?” In working with special populations it'is imperative to
build a- more sophisticated body of knowledge related to ‘the application of
activities for specific behavior  change and imprdvement. ¢ Thi5 implies the
utilization of activity analysis techniques. o '

Whether or not there exists sufficient. information related to ac%'vity
analysis remains to. beseen. However, utilization of a systematic activity analysis

. tedhnique is not a widespread phenomenon, which might be du¢ to a variety of
factors, including: (1) lack of -kh.owledgé“i'elat'e_g to the benefits of utilizing such
procedures; (2) lack of knowledge related to locating information regatding existing
Qrocedures; and (3) inadequate preparation to utilize existing procedures.

On the othen k%d, existing procedures need to.be refined, validated; and
checked for reliability. \Some techniques could probably be gliminated while others
could stand.expansion. The fact remains that activity analysis is still in its infancy.
Hopefully, increased efforts will be directed to this area of need, ang the outcome
will be some standardized procedures which can then be unified.and applied within

.. the field and taught in professional preparation programs. . -

K

Identificatioh dnd Description of Conceptual Mode

The literature contains countiess desgriptions of methods related to activity.
._classifiéation, many of which are presented- more as methods of. defining play or
recreation than-as ways of establishing models for activity analysis. Many models
are useless in analyzing the inherent characteristics of a given activity because,
social or motivation variables aré used for the different categories. As a result,
any given activity could fall into numerous divisions depending upon-the attitude of
the participant. For a model to be useful, its categories should be mutually
exclusive. In addition, the model should focus on activity. itself and not on the
situation surrounding the participant. :

/  The ‘following models describe existing procedures. The readef is"directed to

> the orisinal source document for complete informagion about each model.
N , - \ » . ~ .

' L CALLOIS (1955)

’

3
e

i This model statgs" that it is a "description and sy's°ter.n'of classification Qf
gam'es." However,“ts content séems to go beyond the realm of games and into a
roader arena of other recreation/leisure activities. Four basic headingsare used:

Ay

a. Agomecompetition is dominant . : ‘
' b. Aﬁeé—-chanc;;le or luck is paramoint . e
c. Mimiery—focus on simulation ’ ’ . e,
d. IHinx—-pursuit of vertigo (disequilibrium) is the dominant factor
. ) . . - ‘ .
- i
=
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Another dlmenslon is added which can then be applled to any of thé previous
four areas. This is referred to as the Paidia refers to

Qaldla-ludus continuum:
-activities which are unstructured, free of control, full*of improvisation and

exuberance; Ludus refers to activities %vhxch are charactenzed by discipline,
control ancT rigid rules and regulatlons. : -

o~
4

.This model primarily characterizes the nature of a giveﬁ activity when it is
apprOpnately classified by use of the six variables. Although it would enable some
prediction of participation outcomes, it appears limited in providing mformatnon
regarding the requirements and d’emaﬁds of involvement. .

"

. .2 \flcNTOSH (1963)

This ‘model focuses on sports, but "expands the concept to deal with non-
competitive activities. In addition,.the classification model states that’it depends
more upon motive and the naturé 6f the satisfaction which the sport gives than it
does on the activity itself. This model has four catcgones . e

or team to

Lo, *(”amcs and sports which enable an individual
demonstrate supenonty over an opponent.or oth&% team based on- .
some exereise 'of skill. . ‘
b. 'Activities ‘which" involve personal or group . combat, thsicéﬂ_ : .
contact through ‘body or indirectly through a wcapon.. 'A v o
" c. Activities which are based on conquest of some clement of tke
natural cnvnronment. )
- d.

Actwmes whlch cnable cxpression of beauty through human -
movement.. s - .

-
.

. This model is severely limited in that countles$ recreation actmties——crafts
and musie, for example--do not fall in any of the four categories. Had Melntosh’
stayed: with sports and defined them as requiring competitive action, he might have
been able to come up with inclusive.categories for sports although he would have
had to'omit three and four. Jhis model prov1dgs llttle information to the individual
seeking mformatxon for act|v1ty analysis. - -

’ ) - '/
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{I.,,", + 3. KENYON (1966)

This model is designed to ineldde only, ghysxcal a’et‘mty regacdless of abscnce

‘or presence of.competition. it categorizes getivities as those which (a) provide ‘a

medium for social intercourse, {b) benefit health and fitness, (c) relate to the
pursuit of vertigo (thrill through speed, sudden change of directjon, ete.), (d) atlow
a release of tension, and (e) serve hs ascetic experiences demanding delayed.
gratifidation.ﬁ;' ot - L

Jhls model glvcs some mtjlcatron of the nature and outcomes of partlclpa. .
tion. fts major flaw is that any given activity could fall into any one of the
categbries depending upon the individual involved. , 3

. : -
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This model combines elements of thé. previous modéls. Hs focus femains on", % ;& «
classification of physical activity as: {(a) a way of pursuing personal Tisk, thrills, or- S

danger; (b) a way of meeting people in social situationg; (e} a mateh’of skillvin the . . - .
use of a weapon against arget or quarry; (d) a way of impfo¥ing the health ot  _  ~
fitness of.tiie body; {e) a way of involving the individual against "charice” or "Muek"” . -
in an atftempt to win an object or money; {f) & way of having fur and for pure' -’ T T~
L .enjoyment; (g) a way of expressing ideas and feelings in movement; (k) compefition "~ % 7.
ingolving. skill ‘as the predominant part of performance; {i) competition involving . ..
‘combat as the predominént part of the performance; and. {j) competition egainst .~ . .
part of the natural environment. - . A Sl e e e
:This model also represénts the problem of focusing on the participant's ~~ - " ',
perception of ‘involvement father than upon the analysisof the activity itself. Asa - :
-0 result, categories are not mutuaily exclusive. A specific activity vould easily fall
into more than one éategorx,-thu{_limiting the value of the moget~Iyr activity
_ . analysis .purposes. In additiom;~the model only purports to de- physical
L activity. . a . :
. & - . e
| . '5. AVEDON (197) . . , c

.

*

Thfs model p;'esents a method of determining the various elements of games.
Each of the 10.tategories provides a further breakdown for the plirpgse of analyzing
the existing components of a-given game. i A €

. - . a. Purpose of the game: aim or goal, intent, the raison d'etre.
TN Example: checkmate onels opponent (chess).. .. | - °

’ o LI ‘ L8 : o
b. Procedure for action: - specific operations, required courses.of
action, method of play. Example: roll di¢ces move eounter in .
. - " . »clockwise direction around board the number of spaces indicated’
- ) * on dige.- Act in mariner indicated by last space on which counter P
- lands, i.e., take a ¢hance, pay refit, go to jail, ete. (Monopoly). . - _ .

"

A c Rules governing action:_ iifi,x.eg principles that determine conduct
* ‘and standards for behavior.- Example: go back where, you were,
you didn't.say, "May 12" (Giant-Stefs). ' '

~ e

’ . w ' ' ) ’ o ¢ .

d. Number of required. participants: stated mimimum,or maximum .
number of persans needed for action to Iag”é place. Exdmple; | .
minimum of two required, rio stated mdximuin (hide-and-gé-seek). Ly

g + e, Roles of ‘partf’cipant's;‘ igidi“éatéd fuhetions and statys. Example:
.. " .. . goalkeeper,- center, others.: .Each player- has a different role .-
) (hOCkey). : k . \/ ] b\ _7 ’ N .1 J .

.
t

O

+ €. Results or pay-off: 'valuefsias'sig’qed tosthé oufcome of the action. ~ ,
Example: money (black-jack). "+* _ Lo, S Co
_'-' '._ ) _ . - .- ‘.' - =T .. .
-~ g. -#bilities_and skills required fdr \ac’_txon:, _aspects of ghe three L. C
* © behavigral domains (cognitiye,sesasory-motor, affective) utilized, -+, *

'~ ih a given.activity. (See Avedon fof full breakdown.) ' e
e e gge, e
. . e L T . B S




h. lnteractlon patterns {Sea Avedon for ful} descnptlon) (1) Intra-
individual, (2) Extra-individual, (3} Aggregate, (4) Inter-indifidual,- e
(5) Unilateral, (6) Mujtl-lateral (7) Intra-group, (8) Inter-group - ._;" T

i‘.‘ Physxcal settmg and environmental requirements: (1) Physxcal'.‘._:_

- .. setting in whieh action takes place., Example: four-walled,coutt . -

(squash). (2) Eavironmental requnrements—natural cn'curnsfances
which are lndlspensable' or oblxgatory Example pool (Water,»
.“’polo). . Tt ,

; ) j. Required equipment: man-m ade or; na;ural arttfaefs emp!oyed m’
the course of action. f;xamp}e ratkets, ’“bu:d net (badmmton)

»This’ model appears to be fnost useful i actw;ty analy51s be,cause'of its
comprehensive nature. Although it is limited to games, which implies structure and.
competition, many categories have implications for analysis of activities other than

. ‘games. This model focuses on the activity. 1tself and therefore provides a greater

opportunity for accurate analys;s R . &
plaomg an activity into & category, rather it ihdicates a necessity of analyzmg ) s .
activities within categones for further comprohe sion of the inherent qualities.
E)ements "abilities and skills required for action” and "interactign patterns" appear
to be most useful Tor this purpose. Avedon states that any acfivity requires action
in all three ’oehavnoral domains (cognitive, sensory-motor, and ﬁfectlve) In
addition, a given activity must be analyzed for lnteractlon pa%erns between
partncnpant angd object vanables N _
. o o .2 '

Avedons modet assumes that actmtv an\i\ys:s is not snmply a procedure of

~

Substantxal work has been done "by others in expanding dspects of the
elements found in Avedon's mode{ Irr the sensory=motor dom&in, the followirig
titles serve as examples: : , L

" o Analysis of Human Motion (Scott) - . _ n
e Science & Medicine of Exercise & Sport (Johnson & Buskirk,

. editors)
‘ ¢ International Researoh in Sport & Physncai Educatlon (Jokl and
" Simm, editors) \
° Efflmency of Human ‘Vlovement (Broer) - ’ N
, -+ e Kinesiology (Duvall) ~ . P .

? b «;.”,‘ "

}

X ,Applled Kmesmlcg?(Jensen & Schultz) ’ o : ) o
ensive brea}cdowns of activities in regard to physical *

Specnflc and compre

" and anatomical requnrements are available for selected.sports. Such an arlalysis of ”
- archery appears in Avedons book (1974) Therapeutic Recreation Seryice. This 4°

page comprehensive breakdown sis perhaps: too <¢omplex for the average
practitioner; but it does serve as an example of ‘the leve} of analysns possnble if
needed. : _ T - C \ T

-"

»

. chkwnre (1955) provndes a much greater sérvme to- the fleld through his
breakdown of fundamental movements of general body, Qarfs with accompanying *
-activity suggestions for rehabilitation. (Example Wrist: - Radlal Dev:atlon—- .




Muscles ‘involved: Flexor carp; radialis and Extensor carpi .radialis longus
Example: . carving—grasping tools; string 1nstrument—strumm1ng, pluckmg, fly .
castlng—throvg}ng redlineout.) -~ . v ’.

-

) It would appear that the. practztloner equxpped w1th some basm anatomy and
o L. kinesiology could analyze actjvities at .a level appropriate for therapeutic’
P recreation purposes. More ofterA\what is needed is. the ability to breakdown .a given
. activity into its different movemelit patterns for the purpose of sequencing the .
. teaching of the skil} or for asseéssing whether a glven part1c1pant has the skills to

perform the act1v1ty

Analyzmg the requirements’ of a glven actmty in the cogmtlve domain

appears t® be discussed ‘less often than analyzing the physical requirgments.,

"Avedon (1974), using Guilford's (1967).model of intellect, provides one of ‘the few.

- references in the literature related to analyzing the dlfferent £ognitive categorjes.
. in which recrgative actl\/ltles could be .cMssified. Using this.system, one cotld
agalyze a, gwen acthty arfd | determing which mental functions would be requu'ed of

¢ the, participant. The Baslc operations are listed as {I) cognition, (2) memory; (3)

* < évergent production, (4)cenvergtnt production, and (5) evaluation. Included in the
T, quseaf this analysis would g braaking the content into categorles such as (1) figural,
- . '»e?}is'gnnbohc (3)" semantlc ;;ﬂ;f(éi behavioral. - e
N r N\ 1 3 = ac e
- " Thxs analys:s appeacé' tf;s‘ngu}: because the cogmtlve requu'ements of an
Yeel activity are often overiobkeﬁ and only the basic physwal demands reviewed.
RS Indeed, many activities. usei'} ln therapeutic recreation programs could be Jjudged
-~ Ah mugpropnate" b&cause of ttle difficulties associated with cognitive openatlons.
oA :.@55 15 espec1al]y true wher;*s*o;:klng with mentally retarded, mentally 111 and aglng
.2 'petsons . A
b AR Dy ‘* > " PR -
o SRS, The least 1s€:§>wn abcut the affective domaln as it relates to activity .
'3 ..5,' munatysns Avgdoh 197 suggest:s some areas of consideratjon related to emotional”
.. ,,,,._‘i.t,eentrol required for rtsc&p&t:on .but his breakdown is fa from being sufflclently_
: u;_:efmed for prgctlcaf apgﬁcatxon in syStematlc ana&s:s o .

L
) 3 - The 11teratur§§contaxns dlverse materigl related to social and interactional
, - ). _factors. Much of . ke materxal is abstract or descrlptlve rather than providing .
oW -'f specific_models or: me’thods of analysis. An example of the social literature is
th‘lQh'S (4968) The Social Matrlx *af Phy51cal Education. '

o {:‘ A.galh Ave&tﬂt (1974) provldes a specmc model for analy51s ‘of* the

.. ?’y tarac{x?mai patterns found ip fecreative aectivities. 'This breakdown is found 10,

the previous *discussion OF the Avedon model. This materia) is hlghly useful in

-} -L,,a‘nalyzmg the direction and nature of the mteractlon inherent in a given acfivity.

=" "The application of the jnformation is apparent for sequencing programs for social

.~ . skiil acgquisition to 1mpr.ovement. Similarly,. the results of analysis can be applied.

FS T to progtam planning for a well-balanced program xncludlng all establlched patterns
A flnteractxon A L R
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. Technigues and Applications: Common Usage

. Some practitioners wethin the field of Yherapeutic recreation regularly use -
some method of -activity analysis in their daily progr&m planhing, implementation, 4 "
and evaluation. Although there is no standardized method nor one which is -
. _predominant, 1t'is possible to list the general-areas of activity analysis: -
_ - 1 Physical requirements of theactivity., 77 | _ _
- 2. Cognitive requitements of the-activity. e e .
. .. 3, Social chargcteristics of the activity. S ' - : ,
.- . 4. Administrative or management aspects of conducting the activity. S ot

e Rarely age these greas translated into sprhe systematic analysis proceduré.
S Mote frequently an overview of these factors would be considered prior to selection
- 7 7+ " of agiven activity. | . . oo R :
. . ._' \ - A . . , » . L. .
<. While thé purposes of analysis vary, the following -appear to be the most -

“eommon reasons for using some sort of analysis:
. e

l. A'specific behayioral go&l is détermined. Analysis of activity - . -
would-be used to judge the activities' appropriateness.relative to . )
the goal or objective: ] L .

. 2. ‘A giveh program.ds set. An analysis of activities is ‘conducted to .
- help the leader/teacher/therapist  become aware Gf: ‘{4 possible
- 'L - outcomes ok the activities; (b) leadership/instruction techiiques |
- - needed; (c) implementation eonsiderations;” {&) manggement . _ =
- ° .~ considerations; and (e) balance and variety. _ ~ L
-*» B - L. e e T e . . - - -
s - 3. .A group of client patients has been assessed relative to functional
, - - levels. .Analysis of activities would take place to determine if the-
<.+ -gelectéd activities are feasible within the given. individual’s -of .
' group's skills and abilities.. - . S oo ’
peot * 4. A program is being planned and -focus is upon sequencing of . -
. . 7" getivities for long-term improvement. ".Analysis-of activities’
‘would be implemefited to insure progression of skills in the various
" behavioral demains. T . o,
{t appears that these teehniques aﬁd applications are not in common usage. e
) It can only be.speculated that practitioners lack the knowledge of techniques and TR
©¢ - ‘systematic approaches to such analysis. S .- g
A : ..
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' :/New Dire&tions - S ® -

. ¢ o L. . .
»  Curréntly in progress is a.massive project yhich-has at its core systematic '
‘activity analysis linked with computer utilization for program planning. ‘This
— project is being conducted at New York University under the direction of Dr. Doris
* Berryman. This BEH-funded project is entitled "System Utilization for Comprehen*t
sive Modular Planning of Therapeutic Recreation Serviges for Disabled Children

‘-, .- ”
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is projeet involves the thorough analysis of
approximately 300 activities.for stor@ge in the computer. Given thé assessment of
an igdividual and other -variables, fhe computer will produce a prmtout of
approﬁrlate activities for program congideration. ;

and Youth." The pilot stage of Y

- . Although this description is over—simplified, it is easy to envision the
o massive implications of such a system for program planning. Spinoffs "of this .
project include information for the entire therapeutic’ recreation profession in = | = —e———_
- terms of unified knowledge related to activity analysis and sys,tematlc program
planning. The reduction of overlap or duplicated efforts in the field is apparent
The fact. that access to this-information will be as close as the nearest computer is
astounding in its ramifications. In addition to printouts of program .activity
options, stored information can also be retrieved in other forms; for example, such
a system could handle a’request for d detailed analysns of a given activity qunckly
and with much greater detail and acecuracy than could a human analyst. .

) - . ’ - ’ ' .
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Sun}mary and Recommendations *

T,
N

The ‘need for systematic activity_ analysis procedures is apparent as .the
therapeutic recreation profession moves toward a greater focus on goal-oriented
program planning. Without adequate analysis techniques for use in the selection of

> .. the program. content, the process of goal-oriented program development breaks .
down into useless, non-related segments. It appears that basic information related o )

~ to methods of. actmty analysis exists; however, there is definite’ need for : ’ -

refinement_and expansion of this information.® Of equal importance is the need to ~
disseminate information related to the value of activity analysis, the most useful

Rall RIS
- e

techniques, and the role of activity analysis is systamatic program planning. ] =
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PR - * IL Procedural Model for Prescriptive Programming ' s
e e IntrodU’ctlon T - o ’ - o N IR
Lo C To. lmprove physicat ed@y:atlon and recreatlon opportunmes for the ‘ .
T L handicapped we need to look at the’ validity of current program practrees so that a )
} . " model may be devcﬂoped with a more systematic approach to programming. The

purpose of stch a model is to prov,lde a tool for program design whrch promote,s_,,
specmed and measurable outcomes. The process‘,of activity analysis, as. descrnbeﬁ
.1n the prekus section, shoufd ‘be mcorporated into this model.;. °

~

- ' . Recently, program development and researeh are bemg conducted usmg a o,

| "systems approuch for desigriing, implementing, and evaluating programs for certaip P
target populations. The systems.gpproach to programming can be described asa ° ., -
. procedure which follows a specific*format including (- determlnatlon of goglé and. - L

objectives, (2} systematic design of content and lnstructlonal/mteractlon_‘ R
procedurés to reach the objectwes, (3) lmplementatlon, (4) eva‘luatron to. deter‘mme ' ’




N P :xf goab zmd objeétave.s are, met and {55 Tevision. of the program based on evaluamﬁ} -
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data and prograim’results, Aviie. the systems aﬂalysi,s approach is_ méain‘t to he a.'
* flexible~ tosl in. program pfenmng, the following. stages -are sugg@ted ifi; ihe

S ,;, comprehensive plannigg of ¢ physical educatior or recreation prng'am. These

" stages pay be chunged or mdnf;ed &ased on ghe: umque gharactemtics'ﬁf the
J @'}}’eum@' . :,' <. T «"'—«.’ . : : :

: "} Investlgatlon mad férg;ulatlon of progeam purpose and geals

* ™. 2.. Program cogeeptu&li‘?anorf' NS 2 B . : . A

-“3. ; Developmént of the pi;otﬁtype program, - ‘-'-;'7' o . ¢
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Thg_se stﬁ‘ges anow the \developer to (t) knou what :ﬁeeds to be -
accomplished; (2) order events in- such g way that they may be aceorﬁphshed (3)
assess. whether . thesé bvents do, (n fam:tq accompnsb what was m‘tended and (4)
rmodxfy ev’ents whe{r ne;:egsary, 151 order.tp agcomplrsh ﬂeeds (Wessel 1973)’

QO

The ’I‘bgcrehc’&l Model Ior Prog" am Llevelopment
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\&bém’ This 3erigs. of s{eps of stages in the‘ﬁa:ogram planmn'g—
d’eecnbed m,furthex:-detéa,f n»;%as,sectx.on - L R

model wle be

. Stage L in%sﬁg&non *ané ‘i?ermulation [ Prgram Gcs:ls" ‘Every program
. mst begm with g putpdse, which’ fe§Lects an identification of eé).tfent based on the
. vhlues. of Spcighy oé ﬂ?e needs Fthe specific population. g defjne a purpose "_
hlch 13 rekvq'm syeh procedures as;research review and tasg:mnalysis should be
used. Oae @h;mié alsg. address. thé following:” target poptﬁ,»monv needs; staff
compe’celrltzg.\es;\rr gghxgca —and e’owm’nmen\téil eharacteristies; _2pd resources (staff, .
_finanges, facihitids, and eqmpménﬁ ‘The general § statemem‘?’ Bf pUrpose serves.asa -
‘. backbone for the, entmc.gianmng process. and. sﬁould .be .reﬂdcted in each stage in
progra'm plannmg. Aftes arrlvmg al, a,purpose goals upe .é@tabhshed whlch refine

g

*.afd descrrbe ihe pm;{)kz\e m grea*ter detaﬂ
. SR *«x 3
e Stage Ef Prqgj"am Cenceptualrzat}m .;".’;}.‘he,bpecjflc course of action is
. .defermmed.n tms stagc.. Based on mformgtmzraeduxred through the first stage a
the review of. th&\ gurggse and’ gobl-,&lteeuaﬁve prégram Atrategles are presented.
A deggsion is, ehen rgached relaie&tba eém\rseao.hon. This mvolves the selection of
progcam&’omponems and ‘the spemficatzon of desnred program oatcdmes fpr egch ..
N (N ",":-H‘\\ \ o, “." ‘o A . '\\ LN
ey ' - ‘ S, DU
Stage 3- Develop.ment of the Prototype Progréfm Within this Stage of'
planning, the program spectiications, formulated in, the se¢cond Stage, are used to
systematlcally produce the substanc.e, forsz and’ order of the progrdm ‘content.
This process involves writing behavioral . objec:tlves " designing strategies? .and ’
formulatmg evaluative tools/procedyres. It is in-this stage that activity analysis is
. most closely related to the program developmefit processs The goals and objectives *
of the program are examined 1o “extract the instructibnal .and interactional
. techmques and acﬁv.lty contént and .sequenemg Actmty analysis woula provide ., |
mformation for determining the approprnatenes's of, certam:acimtles in achlevmg -
certam specnf;ed ob;eatn'ves : ] o e
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Stage 4. Implementation .of the Prototype. Wecause the program prototype
is necessarily removed {rom its knowledge or research base, it ‘must be . =~ s
. implemented or "tried out" during the planmng process. This becomes one of the
necessary steps in quality control ’

Stage 5: Program Evaluatlon This stage and the one whieh precedes it are
not truly "planning” stages; but they contain operations which serve to verify to
total planning process and the program's operation. The deficiericies and
weaknesses of the program produced may be identified during this phase Concern
must be focused on what is deficient and why it is deflclent °

1 L4 :

Thus,, the formatwe evaluatlon process serves to identify problems in the /\
planning process by first identifying weaknesses in the program itself. Decisions
are made as to where to adjust the ppogram, and improvements procedures are
identified. These are followed through the planning system at what entry point is
selected. “The process of program planning and operation is one of -continual
evaluation and modification. Program lmprovements are contmuous.ly being made.

Summary and Implications

.l

‘Because of current concern for program accountability withinll agencies
_delivering recreation and physical education services, a closer look at program
development is in order. The systems approach has been found to be¢ a viable means
of program planning for physical education and recreation. The planning stages are
meant to be fléxible accordmg to the umque characteristics of the program setting.

<The theoretxcal model for program development, as described i in the prevnous
pages, has been designed for several purposes . —_— ,

l., To prov1de a "bridge" between the research or knowledge base and

. practice. ’

2. To provide for account{bthty through continuous progr.ammmg'
based on evaluative data.

3. To provxde a step-by«step systems analysis for the planning and
delivery of programs in special eddécation, physmal education, and
recreation. )

- 4. To develop greater provision in the delwery of such programs
(Compton 1973). ] , e
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Dr. Peterson hes presented us w&th a clear and concise overview of the
curgent-—state of .the art regarding actmty analysis and its application to
- preseriptive prograrpmmg Perhaps the best reaetlon I can give is to share with you-
.briefly the current status and some of the ma;or problems of the pro;ect we ‘are
) conductmg at’ éIew York Umverslty . . . .
: » . §
At present we have cpmpleted our -review of the Irteraturexmnelmmn to
. - activity analysis, the utﬁpzatlon of p}ay and -recreation activities to achieve
. % .. learning or_freatment, gosals, and -tegting and measii¢ment instrusments and
_strategies, Aot behavwra} assessment we are nearmg completlon of a functlonal

A ,- /model for{ac‘t’n yanalyms

Tt N .
A e . 4 R
o - - - - A

) "t oue,gixest f6r a functlonal modeI we started wnth a conceptual process
¥ modeE .devleoped by qu,udette I,e[ebvre. 'I'hls model ‘coritains three intecconnecting
e elements which deplct the nelatwnsmp be’tween and among the elements and the

Yo Ty ’”‘;‘. o P f"eiat;orismp of aﬂ to me preSchptwe prodeSs. . .

P -

. Individual

.

Performance




A number of existing models and methods of analyzin tivities were -
examined (including those ‘mentjoned by Dr. Peterson and previous work done by
Jean Mundy and Claudetté Lefebvre, along with psyche-metor educational models
developed by Kephart, Crafty, Vallet, and others), and concepts which seemed
useful to our purposes were incorporated in some manner. Synthesis of this
information resulted in a listing of over 460 factors. The following three criteria
were used to select those factors which were most pertinent to the purposes of the
study: (I)-factors relating specifically.to the natural course of human development;

"{4) factors demanded in the performance- or’ conduct of afifactivity; and (3)
relevance.to a recreational setting. L o

- This delimiting process resulted i listing of -104. descriptors and 103
- preseriptorsT. Descriptors are, those: ctoﬁhich describe the type and structure
, of the activity, requirements for conduzting the activity (such as faeilities; -
. equipment, minimum number of participants), and some general bdhavior require-
. ments fsuch.as energy cost, physical contact, competition). The prescriptors are
. ~tocomotog, perceptual-motor, cognitive, sensory, and physical behaviors 4hich are
required for participation in activities and can be observed and assessed. To the
. extent possible, the prescriptive behaviors are_“arranged in a developmental
vience. -fOne of the areds from which we eliminated a large number of factors
ds kinesiological requirements. We originally had had over 70 factors, most of
which, it was determined, the average recreator would not understand. It wa5750

felt that the average recreator would not have sufficient training to assess.a chiyd's
kinesiologic functioning?) : - T
. T . " - N . - -
- The social and affective behavior areas or domains have presented major
_ problems. Activities can be analyzed,in relation to the level of social interaction
required for successful participation; but assessing the child's level of social
interaction is very difficult to do, and, in"fact, impossible to do with any,
¢ dcceptable degree of validity and reliability unless a number of observations are
made over time. Since activities cannot really be analyzed in.relation to the
individual's affective response, it was determined rather early in our deliberations
to eliminate this domain, as being inappropriate for the purposes and thrust of this
study. = . . ) -
. "% ° ‘ : . .
We are cur:rent_ly continuing the process of refining and defining the
.. descriptors_and prescgiptors; beginning the development of a criterion-referenced
.. .observation checklist to assess children's performarices in all of the prescriptive
factors;-and designing the computerized prescriptive system. T

1

- .

. - Wessel, Peterson; and Knowles have provided us with an excellent overview
of the current state of -the ‘art in relation to -activity analysis and prescriptive
programming and have rightly stressed the—necessity. for . employing a systems
approach to develop, ‘impl'e'ment\, and”evaluate model or prototype programs and
services. The-act of analyzing activities is an empty intellectual exercise unless it
is considered ta be an integral part of a process which includes client behavioral
assessment, prescriptive program design directed toward meeting individual- ,
learning and/or rehabilitation goeals, effective program delivery design, and
program. evaluation. ., :
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"Reactor: John H. Lewko

Research Assistant Professor
Department of Recreation and Park Adminstration
Children's Research Center

University of Illinois, Champaign

"Activity analysis" is a tgpfn which appears t¥ have no documented history_ or
basis for its existence. It is, gferefore, difficult to react to a position papeg which
is directed to such ‘an arfa. Since the thrust of the conference is toward
therapeusic recreation, it is appropriate to approach activity analysis _frem that
perspective as Dr. Peterson has attempted to dé in her paper. )

The state—of—the art paper‘on activify gnalysis—eeuld—be—summed up, I
believe, in the following four points: ‘ . - .
- 1.'The basic premise in using —a-ctivity analysis_is to changg specific .
/"' - aspects of an individual's Zehavior through systematic use of a
s specific activi¥y or sequencé of activities. = - . .

.

2. There is a paucity of litgrature pértaining to activity analysis in
any aspect,,and in such literature which does exist there is little

concern -for the activities themselves. 5

3. There a%pears to be no. method of activity analysis whatsoever
which individudls in therapeutic pecreation could use to meet the
basic premise of activity andlysis, that of pairing a spegific .
‘activity to a specific piece of behavior. =~ . - . fo

4. The utilization of activity analysis_.ié not very _wfdesp?ead, which is
logical in the light of the lack of information on the subject.

These four points could be viewed as the ‘essence of the state of the art, and

in that respect I do concur with and support Dr. Peterson's analysis, There ‘are,’

however, some points of disagreément or criticism which should be stated.

Twige in the position paper pointed reference was made to the’ ideg’of the
.need in activity analysis to separate the activity from the situation surrounding the
focal individual. Advocacdy of such a position could be more clearly understood if

the concept and methods or techniques of activity analysis were delineat2d in some
fashion and, indeed, "activity analysis" were a technical method solely concerned

with the analysis of activities, per se. The possibility does exist, however, that

activity analysis could be more than a technical methodf' it could be a Qrocess by

—which an individual analyzes a situatjon, obtains information, and makes rifical
decisions with respect to predeterminéd goals or objectives. In this injtance,

disregard for the situation surrounding the focal individual would result in obytaining
Jess- than adequate information, restrict the decision-making process, a d. have

. possible adverse effects on the outcome. The idea of separating the activity from
e K . ‘) s T . r . .
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the situation for purposes of anaglysis also runs counter to recent gttempts at
.~ developing more adequate theoretical approaches to understanding a explaining
- human behavior. Mischel (1973). has clearly identified the importan of situational

‘ variables in any attempt to’ understand persons. . SO0 .

_ The inclusion of the conceptual models, which comprised oVer one-half of
the paper, did very little to clarify what activity analysis is or what it should be.
Apart from the Avedon model, the others appear to be-dttempts at categorizing or
classifying play, recreation, games, or physical activity as genergl phenomena. The
basis for-activity analysis should not be some vague and general divisions of types

__of behavior in which individuals.engage, but rather, the more fundamental notions
~of human development which underly behavior and thus provide an understanding of
. the .dynamics of the individuals functioning in these general aréas. Avedon's model
- does attempt to focus attention on factors which .aré fundamental to an individual's
functioning in general areas like’play and physical agidvity; however, the generality
of the various components of the model mitigate against its use ‘as a model for

activity analysis. - g

A. decond criticism pertains to the failure to deal with the essence of
preseriptive progtamming, that of the efficacy of using selected activities to
promote specific changes in behavior. A brief distussion of thi pect in the paper
-would be logical since the concept of prescriptive programming is contingent upon

.-activity -analysis, a process or method which currently does not exist. The
exclusion of such discussion shouldghave been*acknowledged in the paper. to permit
the audience to determine if the omission was conscious or.an oversight. This is
particularly true in light of the content of the second section of the paper whieh,

deals with a ‘model for prescriptive progtamming. It ‘must be made clear that &

systems approach to-activity analysis should not' be equated with a systematic

.approach. The model pertained .to & systems approach, within which a systematic

. approach to evaluating the effectiveriess 'of prescriptive programming should be a

major concern.~ Hence,.'the systems approach deals with ‘the duestion of "the

. effectiveness of the program activities only i a 1firger and more general sense.

- The concept of "prescriptive" could have been, dealt with in terms of ‘its

+ 7 definition or scope. . What do we mean by "prescriptive activities" -in therapeutie
recreation? The word "prescriptive" carries a connotation of specificity, yet the .

manner- in which it is used in- therapeutic recreation is.one of generality,. For

example. in discussing the efffeacy of camping as a prescriptive activity; Ryan arzﬂ

Johnson ([972).stated that camping .was'an’ agent capable of healing-the disturbed,

yet, .there ‘were po data provided -which would have substantigfed this claim.

. - FurthéF, ckamples of the lack of 'speeifigcity, henoe  mion-presériptiveness, are

;. provided by Cohen (1974), Hayes (1971), and Post (1973). ‘_It_'_vgbufd"appear that rather

than’ struggling with the need to vefify. “tn_very clear and objective terms) the

outecome of an activity, ary_easier, ddurseSs taken. . The purpose and expected

'outc_qmes,'are stated in general terms such as "ego-ephéncement" and "emotional

‘catharsis,” thereby providing a virtually impossible measurement problem -in terms

- of determinin&éf ficacy, with the end result being the uge of subjective evaluation

*

(]

' . ,asthegnlym%@surg.,“ . _ PR Lo
o " A quote from Lewis, Carroll's Alice/s Adventures if Wonderland can best sum
. up-the state of the art of activity analysis in therapeutic recr’eation: j .- '
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i ‘a . ¢« how can you possnbLy award prizes when everybody missed the '
target"' said Alice. 'Well,' said the Queen, 'Some missed by | mbore than .
others, and we have a fine normal distribution.ef misses, which means
we can farget the target.' (VR : e
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Presentor: T.J. Nugent - ' .

. Professor and Director - ‘ - . ’ )

" . Division of Rehabilitation-Education Servites .o : . C e
. University of Hlinots, Champaign ° . ) : ’

“Adaptation and Design Considerations” ° ‘ ' < o e,

A . »
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. The state of the a'g't, if ohe can call it that, is very much advanced over what L e
’ it was just, five vears ago. It is certainly much advanced over what it was in the )
{ate-1950% when the American National Standards Committee ofi Designing for the - .
Physically ' Disabled and Aging was officially created. To those of us ho have been |
) . anvolved since the 1940's, it is somewhat unbelievable. We are n%?ing forward . .
steadily and in the right direction in most areas of concern in most parts of the e
country, although ‘progress is not necessarily uniform. For so many years few -
peoplc.seemed to care and even fewer were responsive to the design needs of the
handicupped. The.amount of interest and action I have seen in the last eight years« _
1< gratifying. “ . ’ . B 4
' ' . s . . ,

-

i

A Brief, Review of Design and Co,ustruc'tion Consigerdtions
3 N - i

-
'

. Let us first review’developments on the design of buildings and facilities.’ In ‘
1959- the American Standards Association' (now the American National Standards. BN
Institute) recognized and aecepted as an official project the problems of ~ ’
ageessibility and usability of buildings and facilities by the physically handicapped

¢ and aging. Co-sponsors_of the project were to be the President's Committee on

< Employment of the Handicapped and the National Society for Crippled Children and

Adults, with principal financial support from the National Society.

A Steering Committee and the Sectional Committee were appointed;

membersip comprised distinguished representatives of more than 50 professional
-oraganizations, trude organizations, volunteer agencies, and Federal, state and
municipal government agencies; others ‘were included who were knowledgeable

) about the matters under consideration. ‘These committees were to bear a
P responsibility for the development of the Standard and have a responsibility for the
implementation and possibly enforcement o the Standard. Following extensive ~
research, investigation, authentication, and considerable input and deliberations by

the Steering and Sectional Committees, the Standard was drafted and submitted to

a letter ballot. Any part of.the proposed standard about which there was any

- question or disagreement, in part or whole, had to be noted in writing, accompanied

by a detailed explanation and alternative suggestions. It is interesting to note that

the final draft of the éta{ldard received no negative votes or corrections Ss{]d no

-

.

. \ \
. \ . - \-\ \

{Professor Nugent showed 100 slides which graphically illustrated the points herein *
described, 4neluding publie transportation and samples of equipment which are in

use.) . <




abstentions., The draft oft
Board, the Standards Board. the .,dltorlal Board of the AmelJ:an National
Standards Ipstitute. In Oct{ober of 1961, the "American National Standards Institute

. Specifications for, Viaking-Buildings dnd Faeilities AcceSsible-To, and Usable By, .the

r L]

The standards were. mutually agreed upon by those professrons trades, and
governmental bodies which would” have ‘o <ponsiblity for the development imple-
mentation, or maintenance ‘of the Standarc or which would jn'any way be affected
by th€ Standard.’ It should Se emphasized that the Standards, of and by jhemselves,
do no’t.cons(ltme & legalf'equwement they must be translated into Rederal, state,
or municCipal leglsétxon or codes. Al American National Standards have been the
-basis for such legisiation and codes :n almost all areas of endeavor, as they have
-been in this specific area of concern. -, -

A

Physieally Handncapped“ were officiallv.gpproved and issued.

* It should also be- emphasnzed that the. Standards are subject to continued

- updating to kéep pace with wc;ologlcad and technologicdl changes. This Standard

was offieially reaffirmed =as recently as 197]. The Standards are presently being
_updated and broadened; the main thrust.is to enlarge the scope of the Standard to
inclyde housing which hud been deliberately, ex¢luded prdviously because of the
" ,concensus, at that time, that there was a lack of readiness on the part of the
general public and that the inctusion of housing would make the Standard tog

‘ encompassing. It is further true that the U.S. Department of Housing and, Urban
Development (HUD) had not then been established. It is most appropriate that this
* €xpansion be done now because of the exnstence of HUD programs, as well as
evident needs. HUD is lending. considerdbie financial support to the Standard and
will assume the role, of the Secretariat for the Standard. o

. R

Programs of Implementation and Public Education
Subsequent to the approval of the Standard many programs 'of ‘public
education and rmplementatlon went into effeet. lmmedlat.ely Perhaps the most
dramatic was the' program of ‘the National Society for Crippled Children and Adults
(established in concert with the President's Committee on Employment of the
Handlcapped and supported in part by-a Federal grant) which developed film strips
and slide presentations and sponsored lecture$, the first national workshop on this
subject¥ and many stgte and regional’ workshops. This program ran for more than
three years and was supplemented by many other programs at the state and
,eom mumty levels . » .

-

A J

Deslgn conslderatlons and architectural ‘barrlers aiso became a major,
concern of the International Society for the Rehabilitation of the Disapled, now
Rehabilrtation Int@rnational, which conducted s&veral international conferences.

The intérnational symbol of accessibility, recognized around the world, grew out of ..

one of the standing committees of Rehabilitation Internationale Unfortunately, the,
- symbol has been abused and- mlsused by many; however, lts use is now bemg

corrected and standardlzed o ]

e LN

Subsequently, the Natronal League of Cities, under g Federal geant,
<conducted a nationwide study on the adaptation, implementation, and effectivepess
of the American National Standard. The report cited some very positive exampl@s -
of good. programming and effectiveness,.as well as some shortcomings in various

1

parts of the country. - N
1] - 9 J . ’ . .
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. In 1966 the Se,cr?éry of Health, Education and Welfare appointed a National _
Commission on Architgctural Barciers. This Commission held several meetings,

heard testimony frem 44 experts on different facets of the problem, consulted with. _
many Féderal, state, and local officials, and became inwelved irr other activities. it . .

—~ - 7

. subsequently published a report erititled "Design for All Americans."\__ - ‘
S ‘

grant held 10.regional workshops on barrier-free architecture across the nation. ™ . . -

Invited to these workshops wee architects, engineers, design personnel, state and |
- munscipal officials, the physically disabled, and any dnd all others who would have
" reason to be involved or interested in. this subject. The American Institute of
. Architects published a final report on their barrier-free architecture workshop
¢ program. - : - '

, The Améf‘ican Instit‘uta;of Architects, under a shoftFterm Federal trainiﬁg . -

-

.-
AN . !

. The American Society of Landscape Architects received a Federal grant to
_mahke a nationwide study of outdoor areas and site development on behalf of the .
physieally disabled,and aging. They did an extensive study and developed many
graphie illustrations,, including slides, which depict outdoor facilities of many sorts

designed with the physically disabled and the aging in mind. R . - .
- - . ) ~ - "
Mo#e recently, activity initiated*in Washington, D. C., has, resulted in a ] T

board cpnr’i@rned with compliance of Federal buildings;-at ldast, with standards of s, |
accessibility and usability and .compliance in’other areas of concern to the
physically disabled. . . oL ) -~

. ’ ’ Sevéf;'al'states, including North Carolina, New York, and Tlinois, hgve .
. published bygochures with graphic illustgations.to supplement their legislation. Most -

w recehtly Wisconsin's Task Force on Problems of People wjth Physical Handicaps

published a comprehensive «final report which concerns itself with many facets
s relating to the disabled. . .

Mémy groups in many cities throughout the nation have develdped directsries
or guides for the handicapped, identifying the*accessible and “usable facilities.
While some have been valuable, others have proven to be inaccurate and unhelpful.

-

\
¢ ’ M ’ < . ﬂ’. . ‘
» , Legislation ./ .. ' . ) ‘
R ! . LA ! ° . / . ”
Forty-gight states have passed legislative acts requiring that buildings and
< facilitips be constructed to be accessible to, and usable by the physically disabled.
h Two states have jncorporated. this concern into their established staje building
codes, and the’ District of Columbia has an executive order governing construction.
These‘laws vary considerably from stete to state as’to their applicability, means of
enforcement, and authoritative dt responsible office or officers. Many.states have *
3 already amended their irl\litial legislative acts to strengthen and broaden them, and
f many others are contemplating doing the same. Many municipalities also have -
\ similar laws or ordinances. ‘ :

- - r -
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Formal Education
i < 1 he . .
Eack year more and more schools of architecture Incldde, both formally and
informally, subject mafter on the needs of, the physically {isabled and the dging and
how thesé ‘needs might be met ‘through design ‘and construction. The National
Student Division of the’' American Institute of ArcHitects has made the elimigation
of man-made and architectural barriers a principa} topic at its recent conventions.
.There is no, doubt that future graduates in architecture and the design and’
. copstruction professions will be more aware gf the physicglly disabled and aging,
their needs, and how these reeds might be met. : i

Several university extension division’ have conducted\in-service training
programs and workshops for architects and the design .d4nd building professions on
the elimination of architectural: and man-made barriers to=she disabled and'th,g’

— F4 . . ?

aging. ) .o e

’ -

]

Industry's Response . - oo . ’ .
‘ : ‘- - -~ T . ) )
Of eensiderable émportance is .the fact™that well established manufacturing
firms have begun to ptoduce as standard line items .various components réquirpd to
_ facilitate mobility and participation of the.physically disabled and the aging. This _
means that such things as appropriate hand rails, shower seats, hardware of various
types, and many ofher items are readily available at a much more reasonable price
thaq'ever before. Many new firms specialize in ‘gdaptive equipment. [ would
caution everyone, however, to be people-oriented,.not gadget-oriented; de not
encumben.undividuals with.gadgetry unless the individuals' resources and other non-
encumbering procedures fail to do the job. The right piece®f equipment for the )
right person at the right time is priceless. The procurement of equipment because T
" . of the uniqueness of the equipment, itself, may not bé helpful to an individual. ]

\ .
Y hd N

»

Effect ’ . °

.
.

Thousands of buildings and facilitjes have now been designed to be equally
accessible to, and usable by, all people, including the most sevgrely physically
disabled and the aging. These include libraries, athletic®stadia arid arenas,
g,m:[ormmg art centers, privately owned and operated theaters, swimming pools,

chools at all grade. levels, outdoor play areas, and commercial and industrial et
buildinfs and -facilities. Some outdoor areas have incorporated. those things thatm'tf"éé: }‘
will* make them most usable and  beneficial to perSons displaying various e
manifestations of physical disability, including the blind. Any building and facility,

can be designed and constructed for use by everyone without loss of space or . ,
function, without unique distinétion or identification, and without significdnt extra

cast. . i -y
oL, Pargicipation by.the Physically ‘Disabled’ )

. N , { .- . . ..

It is difficult, if not impossible, to address one's self to adaptatiqh,sr-'of“‘ .
games, playing. rules, and related elements to meet the neéds of the physically
disabled because (1) there, are so many causes and manifestations rof physical

<

- L
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disability, {2) there are so many times in ar individual's life w{fen he or_she might
be besét with a severé permanent phy§ical disability, and (3) 'there are so many
activities. There is no common denominator to physical disability other than the
problems with which disabled individuals must contend-because’of social apathy and ~
man-made physical and attitudinal barrjers thréwn in their pathways'

T ~ ) * . .

* - We must first realizé-that the aspirations, interests,, talents, and skills -of
those with disabilities are basically the same as those of others, although the
disdbled may choose or bé compelled to exercisé these differently. Far tco often
we begin from the assumption that these people are different; we build in many
things which are as encumbering and limiting as the specific physical disebility =
itself. Quite often this results.in an unreal activity or distorted participation. We
would.be far wiser to select an activity that would deviate as little as possible from
normal ‘in accommodating the individuals with whom we are working. Such an

. aetivity would most likely sustain itself in the life of the jindividual beyond the

Equipment S ' - ST

fornrally strucfured program and thereby have much more ‘meaning. * - X
There are -many effective and successful ongoing*programs Tor those

considered tobe severély disabled, such as the National Wheelchair Basketball
Association, the United States Blind Golfers.Association, and the Americah Blind
Bowling Assotiation, to name a few. In each of these there have be;tn/ﬂew, if any, |
alterations in the rules, per se, that affect the objectivity or worth of thesactivity.
Adaptations are generally made that would allow.a person to wheel, for instance,
rather. than run. Of particdlar note would be tlhe means whiéh the severely,
-permanently- physically disabled are classified for competition within the National
Yheelchair Basketbail Association, the Nati;r;a} heelchair Games, and the
JInternational Wheelchair Games. Each has a.systém designed to make competition
“equitable, satisfying, and, objective. SEEN ” -, ,

!
-

/ e
3

, .
‘ Countléss pieces of equipment are on the* market to facilitate the
participation of people with specific. and unique disabilities or -patterns of
disability.  There are, special sports-model wheelchairs and a lightweight, *
collapsible, portable; easily stored "rail" for blind bowlers developed in the 1950's by
Mr. Martin Mahler, a blind industrialist. Mr. Mahler subsequently developed &
larger and stronger "rail" to be used in tournament play. Several schools, such as
the University of Illinois,. maintain these "rails" so that blind students cgn check
them out at will for powling. , The important thing is that the individual assumes
full responsibility and-complete independence. The only time he or she might need
assistance is in 1dentifyipg the pins which "might" be standing after the first ball in
a‘given frame. : - L. .

.~ *Q.; . . . . R
S .1 would emphasize that we must work with individyals, not \do things for or

to t'hé.m\-l.mu_lg_fgt er emphasiZe. that nothing can take the place of common
sense and good, valued judgm@its on the part of the professionals working with

these individuals. \
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Conclusion - *+* .
) I have attempted to give you seme "idea of the many ‘things that have been

. going on which are of major significance and national in scope. Many other efforts

. and programs.are underway, but they are too numerous to descrlbe at this time.

What must we do first and how “should we do .lt? One thing I would like to
discourage is repeating. Let's quit reinventing the wheel. This is not to deny the
need for moge.research and mare program development However, the knowledge
which is already at hand has not been disseminated widely enough to those who
need it.” Bur first goal should be to make better use of what we havet After, we

. have done this, we will be $o much further along that we will be ablé to clearly and
realistically identify-specifie needs for research and development as well as for
programmmg \

. .
-

We must make all professionals serving disableg persons fully aware of what,
exists and how it. might be used in the interest of thos¢ whonr we serve. We must
have a continuing program of pubhc education to create awareness and actlon

precluded the participation of the physically disabled and the ag}ng in regular
. programs and facilitres we need to continue to redes:gn our programs to meet the
needs of all people. The physically “disabled will then be more a part of soclety and
can do much to alter existing attitudinal barriers, At the same t1m§, we'should be
,worklng with them to develop their resources and approprlate concepts of Self
" . v

13
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. . N
I agree with Ttm Nugent when he says that.we have done a relatively good
job in developing ways to design, construet,-and renovate physical structures to
. facilitate access to and use by individuals with mobility problems. The know-how is
available, but we may wish fo refine some of our capabilities appropriate to
specific types of facilities. _ s .

I will mention some .examples of steps-taken to facilitate mobility. Oné
. concerns- making higher education facilities accessible to handicapped students gt
the University of Missduri at Columbia; another deals with criteria at the State *
University of .New York. There is also some information dealing with design
standards to accommodate people with physical disabilities in park and open space
planning, which was done at the Recreation-Resources Center at the Universify of
Wisconsin. In the State of North Carolina we have just completed an illustrated
. handbook concerning the section of the Ndrth Carolina State Building Code/which

deals with the handicapped. This Code applies to all public facilities, ingluding.
schools, and to many privately-owned buildings intended for publi¢ use.

. ' " As I see the situation, the problem really lies in dissemingting this’
 knowledge and changing the professional-behavior ‘or habits of builders and the

buyers of their products so that the: knowledge can be translated intg design of . .
i areas and facilities. We have attempted, With some success, t influénce
architects, builders, and decision-makers to encourage change; howgver, a great”
. ' . Tdeal still néeds-te-be done. .. ¢ R /

PO e e .

' ‘ What did we do next? We moved toward the concept of fegislation and
. mandatory change; again, with limited success. It seems to me that/over the years,
e we were striving to motivate, to encourage, to stimulate people—not force them--
to make modifications because it was the right thing to do. I think' it 'is time to ,
take a good hard look at what we have done and see what has/to be done in the .
- future” What is the effectiveness of our Federal, state,’and logd} legislation? My
« . * convietion is'that, @with a rare exception, most of .these legislgtive efforts lack

" teeth. They look great on the books; there are .perhaps soime government agencies f

Y

?Sponsible for following—through to see that these mandates aré carried o{]t, but

enerally; it isn't happening: :
z . M ..

Some of you may know that when the Federal legisfation was pagsed in 1967, .
responsibility was to rest with the General Services Admipistration. It Now appears
- to rest within the-Department of Health, Education, gnd Welfare, where a task
: force of approximately 10 people will begin to find ojt why regulations are not
' _being implemented. The leggislation stipulated that all buildings supported in part ’
', or in total by Federal funding must comply with standdrd speéifications contained ,
©oin Ahe regulations. There are lapses throughout the country. - ' ' 1

’ / . ‘ s
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. Slmllar problems ' are found at the state, level: - In ,North Carolma -
responsnblllty for ecompliance rests within . the Insurance. Division, of the - State-
Administration. Funds were never appropriated for a staff; consequently, no one is

. revnewmg design plans. Occasionally an inspector. may be aware ‘and- may serve as
. : an advocate, but this is not typical.” We would benefrt greatly by an mvestlgatlon
of this area.

b asand

v e

- S LT e

. One of my great concerns is publie mterest Is it waning? What is the ) |
current degree of awareness among key groups in_ qur population? -Among the
- general publicZ About, eight or nine years ago, [ would ask my beginring students if o
they knew about architectural barriers; perhaps one or two within a class had some N
knowledge of this issue; about four years ago, entire classes had some knowledge. ’
This year only thrée out of 30 responded positively. I am wondering if we tend to

revert to former patterns once pressure is removed and visibility of ah ISSue

N 7t
decreases % . ‘ . ,

#re” recreat;on facnlmes at the local and state levels being bunlt with /‘

architecfural barriers? This is of concern not only in relation to active leisure oy

participation by the . handicapped, but also in relation to employment. If the
handicapped qualify for jobs they should not be barred from employment at a “.
loeation due to architectural barriers. « ) , ot
e One last thought. . . Over the last two years Chapel Hilt has installed curb |
) ramps ahd parking spaces marked with the international aecessibility symbol. |
- These spaces are not used. Why? I think for too long we have done things for . :
instead ‘of with the handicapped. We need to pay attention to their input, involve . -
persons with physical disabilities in creating their own "destiny," and help them
understand that they, too, have a responsibility in resolving architectural barriers.
For example, if the disabled do not or will not use-the designated parking spaces in
Chapel Hill, it may not be too long before the city returns them to regular use.

L S NI IS :
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I'm-speaklng to you from the framework of a physncal educatlon person
wor-king in a public school setting with handicapped individuals. I thmk\there must °
- -— . be.a greater effort to educate the public, in general, about thé handicapped and the
parents and those responsible for education and rehabilitation programs for the
handicapped,; §pec|flcally, as to the value of leisure time education for the-
handitapped. . Those of us in physncal education” and recreation have done an
‘ .excellent job of educating and convincing each other that leisure time education

and education for leisure are viable programs for the handicapped. But an
observation of many of theprograms for the handlcagped reveals little effort belng
made ip the area of recreation. . . PN
- - Rehabilitation and educatlon programs emphasnze vocatLonal skillsgbut little.
empha51s is placed on recreation skills. Until we can convince dLs ines and
* administrative echelons other than our own of ‘the value of leisure and recreation
activity .we will eontthue to see low pnorlty given to recreation programs in many
areas of our country. Unfortunately, the excellent programs dlscussed today are
ffot typical of those operating in many communities. '

If we are, to individualize the currlculum for the handicapped, we must state
specifically what is to be learned. These statements are mostoften referred to as
"behavioral objectives." The curriculum then reflects a progression from base-line
zero to the terminal--a sequential ordering of ‘behavioral ob]ectlves The O

. individualized intervention program then may require adaptions, modifications,. -
_ahd/or supporting paraphernalla 1n.oyder that the individuals progress toward these N
objectives. . .

< -
Another poirt of concern should be th?\many gadgets “and play equipment
sold under the label df "adaptive.™#Advertisements illustrate ehlldren on crutches ~
and in wheelchalrs' and gjve the impression that s,uch children are about to drop the®
crutches, leave-the wheelehiir, and play on the equipment. The advertisers use all
the pMeper professional jargon, but this type of sales promotion hurts our
professional credlblhty 'These ads eveh appear in our journals and other
professional publications. ] We should be aware,of this problem and possibly work
toward setting some standards for advertlsmg$ Equipment manufacturers are S
needed in the free enterprise system and must work with us. Thé Lifetime Sports '
' Project, in effect for a.number of years, cooperated very effectivély with the
programs for the "handicapped and complemented the ¢ credibility of the

manufacturer.

Y

There have been many studies concerning the effect of passive’-and vngorous /7
. activity on the affective, cognitive, and psycho-motor domains of normal and '
handicapped individuals. + The health beneflts of cardiovascular activities on_the
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human orgamsm arqg well documented, The need for substantlal evndehqe f the ;
- impact of this type activity on the handieapped «i5 very appargnt-at this, time. ’ N
-+ _There is also a need for design adaptation that will permit the handlcapped to .

. utilize equipment in order to receive these benefits. The equipment must he within . f i
the fmancnal reach of local commumifies with limited budgets so that children with . \
handlcappmg condmons can beneflt from vigorous cardlovascular activities. f
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. . Who is the Disabled Child? -
. I'4 - ! o ~ . r ' ‘ BN . . .
There is a .tendencdy to group children with diverse disabilities or impair-

ments into one category and refer to them as "haridicapped.” This happens not only

in the area.of leisure activities, but also in education, vocational training, and
employment, as well as in other facets of life. By grouping individuals this way we .

o - are perhaps presenting an unfajr challenge to those unable to function on a
competitive level and a source of frustration for that child whose ability is not as
limiteg as others in the category. ' . '

]

. "' At the Human Resourgces School we have fourd that our severely disabled
children (most of whom have normal intelligence) have goals ‘and interesé thgt are
.quite simtilar to those of the physically "normal” children, In the area of leisufe the |
_ " disabled children are jnterested in a wide rapge of activities and do not necegsarily -
see themselves a3 "handicapped" in their participatian. In faet, many obf the i
youngsters on the elementary level idolize athletes in .professional sports and see }
themselves as being baseball or football players when they grow up. . .

- 4

. 'y N

: It is true that the ‘digabilities do create physical.limitations for the childien.

However, the handicap occur$ only when the children begin to believe that they
cannot fulfill their,gosls. .- b4 ‘

- - - .
- -
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. " Barriers to Participation =~ - - {

-~

It is therefore vé'ry important to plan realistic programs for disabled
+ children; we must understand the extent to which the child can participate and,
~allow the youngster the oppertunity to be involved to the fullestof his or her
.ability. T ' ’ . . . . ’
There are two major obstacles to full’involvemenf of the disabled person in
leisure activities: architectural barriers and attitudinal barriers. Much has been
%, written about architectyral barriers, so I need not go into that area in great detail.
But, it should be pointed out that many of the leisure activities available to the
able-bodied person are also of interest to the disabled person, who would enggge in
- them if they were accessible. ‘Many of the disabled could use swimming pools il
, there were a ramp to the pool darea and wider doors in the locker rooms. If pr
tefrain were provided at the ‘sites, persons in wheelchairs or on crutches could
_ . .participate at miniature golf courses, pipcnic grounds, and. basketball courts. '
? . Unfortunately, the disabled are frequéntky»uﬁf?able to engage in spéctator activities
+ because many museums, theaters, and sporting,arenas are buil} with architectural «
barriers. - ™

However, the most important barriers to full leisure participation by the ,
physically disabled are attitudinal barriers. Many people consider "disability" to
mean "inability." "It is often assufhed that t;hé disabled youngster should not
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participate in leisure activities because of a physical impairment. To the contrary,
the disabled student, like any youngster, wants to swim, bowl, and play basketball to
the fullest of his or her ability. To the extent feasible, that participation should téke
place in the same programs that scrve the #ble-bodied. Only Ahrough such contact
and involvement will the able-bodied ¢hild or adult realize that the disabled person is
a person with ability, and that the disability is not as limiting a factor as might be
assumed. In other words, attitudes are only truly chariged through experience. |

P .
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Programs _

3

At the Human Resources School (created in 1963 by Henry Viscardi, Jr., to
educate physically disabled children who would otherwise be on home instruetion) a
- program of adapted physical education was included in the curriclum. It is assumed
in many public school facilities ‘that the disabled child should not participate in

physical education. It was our feeling at the School that an adapted physical

- education program could be greated, tI}g Med{é’;j”D&rector reluctantly-agreed to do
SO. i . - K ",Uf‘ ey ’

. T
-

Today the progrum allows children with many types of disabilities (spinabifida, -

osteogenesis imperfecta, muscular dystrophy, cardiac) to participate simultaneously.
The program is game-oriented; modificationis are made, to suit-the needs of the
participants. For example, if a youngster cannot run to the base in a baseball game, a
youngster who ‘can run takes his or her place. Plastic hockey \sticks and pucks are
used, 3ind the more severely involved students, such &s the youngsters with muscular
dystrophy, play goalie. "No one is eliminated in dodge ball; a point system is used
instead. o . - ' '

This philosophy of adaptation is generally the basis for all school physical
education programs, for—most activities are modified to suit the needs of “the
younsters participating. It is,, therefore, only an extension of the basic program to
include the physically disabled child. . ; ot ’

. . /

-A further extension of the program at Human Resources was the creation of
recreation .and athletic, programs. The recreation program further develops such
skills as swimming, music, and art and encourages social interaction and brogadening
.of cultural knowledge through trips to museums, theaters, concerts, and athletic
events. As much as possible these programs are set up to allow the students to
interact with their able-bodied peers; once again, contact is established, and,
hopefully, attitudes are changed. As a result of this program facilities have become
gware of the needs f the disabled, and many architectura] modifications have been

made. . ’

~

. As part of the athletics component, basketBall and track and field programs
v were established. Teams participate j@ the sports program already in existence on an
&dult level throughout the United, Stafes. In fact, we have thg onty high school
»wheelchair basketball team ,in the country pldaying in league competition. A
wheelchair basketball team for junior high students was also established; teammates
play against aple-bodied persons using wheelchairs. These games are played at local
high schools and colleges. A point spot is used to make the games compétitive. This
program gf)es a long way to bring about awareness‘and attitude changé.

¥
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In track and fle_h one -of, our high school students placed second in the 1974
National Wheelchair Games with a lift of 185. His body weight is less than 100
pounds; more Importantly, his disability is osteogenesis imperfecta (brittle bones).
Even the wheelchair sporis officials wefe reluctant to let him participate. The,
point is that we™eannot always predetermine the extent of a person's ‘capability by
assessing the limitations imposed by his or her disability. This is trug of“all people,
whether they are faced with a permanent disability or not. « ot '

v .

Innovative programs like this and others ¢an do much to facilitate charge.
Many of the recreational planners in Nassau County are building facilities which
are adapted for use by both the disabled and non-disabled. More thought is being .
given to the disabled youngster in the public scheols, and courses are being offered
to.physical educators and recreation leaders concerning the ability of the disabled

. person to participate in a full and integrated program. . ,
’

Future, Needs ®

p . .
"Much is left to be done in the area of leisure activities for the physicaily
disabled.” Research is needed in such areas as the modification of equipment and
facilities to sit the needs of everyone. Such ideas as a golf putter with an
adjyst'able head might not only be used by the person in & wheelchair*to hit the ball
flush, but also by someone who is short. Mény facilities that are ramped or
elevated or whose landscape is level, may not only suit the ‘needs of the disabled,
but also_those of the elderly, temporarily injured, and pregnant ‘women; in fact,
they may be safer for all. ’
(S

Seminars are needed to educate the public and professionais"x:eggqging the |

needs of the disabled. Architects, educators, recreation directors, physicians--all
need more detailed information about‘disabled persons and how to bqtt%l@ them

realize their potential. | 2 -

uE Courses should be offered on the, undergraduate and graduate level for

students who are going into human service careers so that betfer lahning can be
done before the problem arises of hoy to cope with a person with a disability.

i Perhaps internships for work with hehdicapped ‘groups should be part of many

college curricula.,

3
=

.
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Summary .
s . "

{ It is encouraging to realize that there is an emeréing interest in involving
the physically disabled in all aspects of life, including leisure and recreation. Much
has been done already, and many new ideas are coming to the surface. ,

)
4

It is important that we keep in mindthe needs of all people in our planning.

When we put a label of "special” onto gny gﬁ;&g&p‘g;};program we are automatically, °

if not intentionally, making that group different.” The physically disabled do not
want to and shouid not be treated differently. ' . "
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Perhaps some unique needs arise when one considers the disabled. But, ih

fact, we.all face some unique needs in our own existence. Only when we learn to
use the tools available in our society will we understénd each other and learn to

appreciate dach other according to our real ability. This should be the goal of

1 . « . PP
: programming ahd planning in the area of leisure activities.
LR § .
[} .
L / . ,
. / , .
. A
. S
, _ ( C
5 .
f 3
. - . .
’ . » .
. .
: . . /
. .
. N [y ' i
- ¢ - : s o
N ! M i
. ¥ - o
‘o =, ~
- ° . §
“ [
. 2 i
. . "
: S
. . ‘.
4 [ 4 ’
" . - + /.
s
+ ° :‘# ;
, l\%.
. \ %
r g
. -
L 4
b4 s
-.”\" . i [
112 - x .
, , o o .
. 5
. 1 1% -
. 14
O } . . . ’ .
- EMC - L . Ty
) . ’ .

)
" .




Presentor:” H. Douglas Sessoms
Professor and Chairman
Cugriculum in Recreation Administration .
University of North Cardlina, Chapel Hilt
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"Leisure Educ‘&tion/ProfesSional Eduacation/Leisure C(;un;seling" .
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. » the (‘dthOl‘} assigned to me by the planning c?mmlttee eneompasses a
varletv of conecerns: leisure educatlon carcer ecducation, leisure counselmg
personnel development, and warsbus intervention modalities. All have far- reuchmg,r
nmphcatlons fer therapeutic reereators, 4s these areas déal with the socialization
of people for leisure:- the supporting and “influencing 6f those who uare elther

* uninformed or dépendent when 1t comes to learning how ito deal with leisure; the
channehing of candidates into the reereation profession; the nurturing of recreators N
as they move  thewr career; and the designing and conducting of programs of *°
_professional preparation and in-serviee training. , )
~ -

4

»

” .

In pregaring this paper; 1 met with colleagues, sought assistance from our
library and the 1RIC anél ERIC information systems, and reviewed the report of the
study of cdreer education published by the U.S. Department of Health, Lducation,
and Welfare (HEW) and the counseling kit prepared by Peter Witt at the University
of Qttawa. Based on this limited survey of current research on these assigned »
concerns I doncluded that our efforts have been highly descrlptwe professionally
oriented und client-centered, the general focus hus been 'upon what clients dught to
do or-upon the application of methodology or technique to a problem with some
speculdation as to-thé end result rather than upon the resyjts of experimentation and
systematic inquiry. o some degree, our rescarch desigas have been ill-conceived,
over-ambitious, or inuppropriaté for the rescnreh task. °l‘hey suffer from non-
operational definitions and generalized concoptc 4 condmon rot unexpected given
the general status of recreation tesearch to dute. This brings to mind g basic
" question with which we must deal: Is research a legitimate role and congcrn of
park and reereation pFofessionu‘Is? . .

To properly answer it, it scems to me th;nt we first have to accept that
reercation s a4 profession not a discipline and that there «is a distinet difference
"between the two. Disciplines are concerned with knewledge as it applies. to and
relates back to a specifie field of expertise, one which is not concerned with action
or the implementation of research findings. Brofessions are c'onccrned with acfion,
they apply the fmulngs of .various disciplines in a pdrtlculur way to a particular
.problem—the social issue which brought them “(the professnons) into existence.
"Profession” and "diseipline” are not synonyinous, although Some of us tend to usc
terms interchangeably. A lack of precision lnt dcfmmg and using these terms
contributes to our dileming. Should we be involved with amassing data or should we
be primarily concerned with developing teehniques for upplications of these data to
the-delivery of recreation services? Can we do both? And, if so, at what cost?

I'he 'faeld of reercation and parks, as | pc}'coive 1t, 15 4 professional fteld not
a.discipline. Reercation and parks does not have a unique body of knowledge, our
unIquUeness Comes for the appheation of general knowledge fto the particu!r
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problem—the provision and maintepance of opportunities for leisure expression.

Disciplines require differerft orientéfions and programs of professional preparation
than, those necessary for professigns. Likewise, professions have their manpower
needs and distinet programs of training and professional development.

It seems to'me that if we can come to grips with these ‘issues—the
legitimacy’ of research in recreation and the difference between a discipline and a
profession--we can Pegin to develop a research strategy and _som€ research
priorities. Since pro(fessioris are action-oriented, their research and development
efforts must have an immediate benefit, a pay-off, to the practice of professionals.
This means that a lot of our investigations should be evaluations of where we are in
our methodology, the application of that methodology to problem resolutions, and
the testing of our current programs and program concepts. iLet us leave to the
disciplines the problem of theory and pure research. Let us rely on their findings
and the procedures and processes developed by our kindred professions for direction
and support. We need not duplicate the efforts of others; rather we should apply
and modify their discoveries in out field of service.

, For example; let the psychologists develop the instruments and tests
necessary for leisure counseling. Let the clinical psychologists, vocational
rehabilitation persornnel, and school counselors develop and,perfect methodologies
of counseling. Let us adapt these ‘méthods and instruments to our leisure

_counseling concerns a\d then test and evaluate them for their appropriateness. The

same may be said for\curriculum develqpment, leisure education,.and in-service
training. A host of models and data related to each of these general areas already
exists. Our need is to evaluate them in terms of our objectives and goals. -

From my comments you can see that I believe we should be involved in
research, but not in the type of research which is undertaken by -disciplines. We
must recegnize who we are and act accordingly. We need to aSsess our skills,
needs, and priérities and develop a well-founded-attack -on, our problem. Our best
ploy is to deal with the things that are related to programming and to the

“ management of our service. Leisure counseling is a-very important part of

programming, as are professional development and career @dleation pecessary

ingredients for the maintenance of recreation systems. Our concerns should bé: -

Whom do we counsel and train? Where do we counsel and train? In what ways do
wé counsel and train? What resources do we néed to implement and 'support these

* processes? . o f .

’ -

In this recoghition of' where we are, | do not befieve that we have to

apologize for what has been done in our fiedd--that is a reality.: Some of our.

research efforts have been very good, relatively speaking; and some have'been very
poor, relatively sbeaking. Our previous work represents_an honest effort to do

sbmething. Much of our difficulty lies in the fact that we have first chair

aspirations with rhythm band experiences. We are not viewed as a research.field.
Our administrators have not recognized research as one of the things we ought to
be doing. Consequently, we have received little financial and:administrative
support forjour efforts. We have not created an atmosphere that is conducive to
research; this is best illustrated at our Fesearch séssions at the National Recreation
and Park Congresses. . . ;

* Lo

In ;4973, [ served as a reactor to some presentations in a session that was
designed,to deal with more recent research in parks and recreation. There was a
sereening committee for the papers submitted and a series of evaluations. The
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results of this elaborate structure--two papers were submittecj ang both were given -

at the Congress. Was this the sum tofal of research for the year? Were only two g
people willing to make public presentations of what they had discovered? I think’

that there was more research eompleted, but every time we try to have a research
session at the Nationgl Congress it is flat. Why? Is it because there is no

. expectation on our part to really be invplved in this kind, of research and research

s~ - reporting? .

Further, it should be noted that there is only one jgurnal in the field of
recreation and parks. Since its conception in 1969, The Journal of Leisure Research
has pubtished only four articles related to the field of therapeutic recreation, and
three of them appeared in the first two years. Less than ore-fourth of the articles
- have dealt with 1ssues and aspects of recreation ds we define and know the
profession. It 1s not surprising that we have only one refereed journal, since these .
) publications are ‘generally produced by.disciplines, not b prefessions. They are an .
- outlet for the reporting of doctoral dissertations and’ the findings of’ research-
. oriented centers and organizations: Jnasmuch we have few doctoral programs (the
master's 1s considered our termina) professional degree) the need for research
_ reporting mechanisms is minimal.

4

. -
iIf you accept the proposition that recreation and parks is not a resea(('c‘n— \
oriented field in the traditional sense, then progress can be made. We will no
longer need to fight that battle and can then concentrate our energies on the kinds
_of studies which we are tapable of performing and which are central to our
profession. ,We can develop our own research strategies based upon the needs of
our field. \ve will not need to judge ourselves by the acts of the disciplines in their
quest for "a body of knowledge." .
Let fje propose we take the foil(')wing course of action. First, let us begin
with case sthdies which requjre systematic observation and reporting rather than
- the ‘use of {computers and related research hardware and technology. Other
" professions have gotten where they. are by being good reporters of the behavior
they observe, by studying individual cases and by drawing some conclusions as a £ ../
result of their observations. They have reported the results, in their professional,, £
nonresearch-oriented journals and have encouraged others to replicate. their
_.efforts. There 1s nothing wrong with case research because case research is a study
. of human behavior--a holistic approaph to the understandiég. Now [ know that the .

~
I ;*;

-
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more sophlftlcated disciplines have gone beyond ocase research and might consider ' ' )
‘ " _our, investigations amateurish because they do not require a sophisticated language * "~ °
and-technology; but are we in this to keep up with the "Research Joneses?" 5 y

Second, we need to-identify and replicate those studies which seem to have ’ i
' .the most potential. These may b2 investigations done by recreators or they may be
ydaptations of mvestigations done in other field$ by other professionals. We dénot [,
. always need to design new studies; replication is valid researeh effort and basic to

the deyelopment of generalized concepts from which more specific and traditional . * .

» ‘.

. research efforts may flow. " .

. N v - 3
"I‘o‘.facilitate this kind of case analysis and replication, we need_to spend, = -
more effort in, our professiongl preparation programs developing evalugtion-and "'
recording skills. One of the characteristics of successful professions is the ability
of 1ts practitioners to..record critical observations which bggpme the basis for |

| .
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diagnosis and progr.m planning. .These obsgrvations are keyed te eritical indices.
For example, when you go to your physician he takes your temperature and blood
*pressure; he is getting vital information abbut vouf functjoning. He can compare
these .measuréments with thése taken on previous visits and observe trends: He
knows the indices of health. What .re the indices of vital functlomng for adequate
leisure expression? When do we record them? When do we use them? We need/to

-

shlft our mental set to make us better observers. . /s

/

-

" Closely related to our need for recording and evaluating skills are
instruments to aid us in these endeavors. Many such techniques and tools have been
devefoped by ‘other professions and -are readlly adaptable to our field., 4We should
begin fiow to ldentlfy and test them. i’ we find .them inadequate for our needs,
then we have a sound basis upon which to perfect our own. We eould either rely
upon the dlsc1pl|nes to assist us in that task or develop our own expertise as a result
of our growing body of observations and experiences. This we ean do now.

Our intermediate ‘and long range efforts will require a more discipline-
oriented approae‘Lto research. [f we do what 1 have suggested as the "now" kinds
of things, the qthers will evolve naturally They will include such activities as
longitudinal studiés, development of our own instruments and research models,
. conduct of .experimental studies, éstablishment of umverSIty research cooperatives
and centers of leisure studies, and reporting. of these, efforts in a variety of
refereed journals. As with most other facets of life, there is a developmental
process at work in becoming a research field. We need to understand this process
and attempt not to short-circuft it.

. . ¢ . N

o Havmg suggested some generél eourses of action, let me now share with you'

some specific questions I think we need to consider ‘in- the areas of leisure.
counseling, professional prepardtlon, in-service tralmng, and leisure edleation.
These questions result from ‘my review of the research material in each area and to

some extent reflect the status of the ar; as it currently exists, ;.vé,;,
X ST

L}
7 e 7
.l

Leisure Counseling

I sincerely belleve we ;h&ld be identifying and adapting exi ting counseling
tools and models to the recreation setting before we start develdping new ones.
Although we have produced some.instruments for leisure counselifig, they have not
been extenswe‘ly verified. Repllcatlon studies would aid in this’drea. There is a

. tremendous body of literaturé -on counseling; several professional groups have

‘counseling as a primary role. We .should build upon their experiences and
complement and supplement their knowledge rather than duplicate their efforts.

’ ‘v

Edwina Hubert developed un 80-item leisure interest inventory as a doctoral
dissertation ip educational psychology; it is very similar to the Kuder preference

\@ecord in format and design. It purports to mecusure general interest preferences

nd provides the counselor with a profile of the client. Robert Gvers of¢ the
Milwaukee Curative Workshop developed a system for eclassifying verious
avocational activities into nipe main subject areas. He tefers to this as his
avocational inventory which may be used to enable counselors to realistically move
¢lients into potentially satisfying leisure expressions. Gerald O'Morrow, Fred

- i
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Humphrey, and Gerald -Hltzhusen have all reported on thelr experlences in )
counseling and have recommended. procedures which may be.used in a variety of |
therapeutic settings. ,

° Many of the writings of those interested in leisure counsehng have appeared o
in gither the Therapeutic Recreation Journal or Rehabilitation Literature. To my - T
knowledge five of us have utilized.the instruments and models they have created; )
at least we have reported our findings. Before we urge othefs to create counseljng ¢
‘instruments and: techniques, we need to determine the validity of those” which -
presently_exjst. Also, we heed to look at the skills necessary to be counsejors and .

the, enviroAments in which these skills can be best developed and used.

¢ .
. . . -

Professional Preparation and Career Development S .

A . . . ~

-

. Although we have hdd numerous national conferences on curriculum desngn
and a massive effort on accreditation, l-know of no effort to validate our
cdueational approaches and the training materials we have déveloped. We hyve pot
tested, mueh of what we use in our classrooimn -and in-service raining efforts,.
assuming that our models and materials are valid or else they would not be in use. N
-Wwe hawe made certain assumptions about the role of the two-year, faur-year, and
y‘aduate prograins and have deseribed in our literature what we think each of these
" fgraduates can and cannot_do; but we have not tested these critical beliefs. . We
huve yet to determine what a professional role is as opposed to a nonprofessj gnal
role. If 1 am wronhg, where has it been reported? Do we guard these untgSted
assumptions so thafsthey will become self- fulfilling and thereby prove us corfect? .
In reviewing the laterature I found no slgnlflcant research undertaking re ted

>

dlrectly to#professmndl pr‘czparatlon and the validity of our, educational materlals '

. Now you may .rlghtly ask, how do you propost to measure the effvectxveness ‘/"'
of our educational efforts? What are our criteria of success? Those ape good _ S
questions, but' they are asked of évety field of professnonal service. Some have ° R
attempted to answer, others have not. Possibly we begin by identifying what shou]d /

-be the outcome of our efforts and then measure the performance of our graduates
‘against those objeectives. I think the Bureau ofEducation for the Handicapped.has.
forced us in therapeutic reereation to think along these lines by asking for outb t ,
data. Whete are our people going? "What kindsof jobs are they doing? Arn"ge /
t:isks they are performing really the thmgsjﬁz thought they .ought to be doi
Whieh experience provided by our curriculum best prepares our graduafes for, the
Jobs they now do? The answers to these questigns.go, a long way toward l‘elpm‘ }ds
evaluate our educational eft‘orts DIgY

- 5.

¥
We are”at 4 _crossroads in re"creqtlon education. We are actively wor‘(
toward the mtabllshment of a system of acereditation. Orcesthat system is gn‘

effect it will serve as'a stabilizer, a model to be use& by all jn the preparation ¥ f’
professionals. As muel as 1 agree with the ‘objectives of accreditation, [ T
‘copeerned about the fafurc. 1 would -much prefer us to test our educ(tlon
assumptions and models before we agree upon the standard. At present, the wor
by Peter Verhoven and Dennis Vinton in career education for the leisure ° _’,
occupatlons (HEW), the NRPA's national mdnpower study, ‘the publwatlon;
conecerning programnining, (H1;W), and our own national accreditation project are our’

best efforts in this critical area' of professional thinking. But all are spccuiauve P

and none has blien put 10 the "research™ test. T ' L -

#
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> The Soeiety of Park and Recreation-Educators (SPRE) and the Florida State
Univer§it_y are currently working towatd implementation of a leistre educatidn
program which will-have a strong evaluation/research component. Dr. Jean Mundy*
and her colleagues at Florida State have.developed a modei lgisure education
program which wi}l be tested in three glasses in an elementary’ school system in
Florida. »The progjet is sg conceived tvfat it will allow us to fest the model and
collect data to determine what js happening—to look at the process at work. Upon
its completjon, we can apply the‘findings and model to gther academic situations to
see if replication, verifies their observations. Alf of these pieces, when assembled
and compardd, will give us a larger natiohal picture. Fundamentig.to this approach
s the standardization of fheir instrumentation, data gnllect,ién' techniques, and
methodolegy. * - . ’ :
- \! . ,
-Florida ,State's leisure education siudy is a longitudinal one; a _rmore
-¢ immediate feedback approach is possihle by studying .the types of recre_élion
activities which have impatt on such specific behavior as self-concept, leafning,
and motor performance. Doris Bérryman is cugrently working on a conceptual -
model to analyze play and recreation activities to determine their impact in these -,
areas. In_ a sense‘she is asking: Does knowledge™ about acitivites coupled with -
practice, change the play and recreation behaviors of people, and how do.we best
L . ef:fect these changes? These-are questioris basic to theléisure education process. .
s ‘1 /summary', I have tried to\point out that there are some ongoing efforts in
RN recreagtion resegfeh and that we hdve had sonre successes; however, they are very,
W very limited in comparison with the task we have before us. The majority of our
studiés have'been descriptive, and we have rarely tested, their validity or replicated
v thefh. We must come to grips with the realities of our field and its research
pofential and set Tor ourselves,reasonable and mieaningful research priorities.

Leisure Education . C B . /

.

~ We are all concerned about -improving the quality of life and see the mission
of parkg ang i'eqreat-ion as. thé developmet of programs which will assure” a
qualitative Existence. Unfortunately, few of us have stopped to ask: Why are we
./ -doing whai we are doing? How can we better measure our outcomes?  Against’
‘“"/ what objectives?. : ce T . -

. Because we are an action-oriented field, it seems td me that if we are going
/ .- tobe successful in research, we must conduct those studies which will be consistent

with, our philosophy of service, the methods we use; and the public's expectations of -
/ " _ our. delivery system. This is where our reéal-hope lies--not in experimental

* undertakings or longitudinal efforts at this time. Let tlte, disciplines take’ care of

some of thése things for us; let’us deal with these processes we know to be central

to the problem of administering and.programming a leisure service system.
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Leisure education and personnel deveiopment directly impinge on the

success or failure of any efforts directed toward the enhancement of* opctlons and

.-opportumtles for satisfying leisure involvement by the handicapped populatlon It

is in this area that I will focus my attention. .o
Personnel development in therapeutic recreatlon is r'él\atlvely new. Only a

’ few years ago, fewer than 40 schools purported to provide an "option" in
therapeutic recreation. Tom Stein's 1969 study (Therapeutlc Recreation Journal,

2nd Quarter; 1970) of recreation and park eu ula identified 35 programs offermg‘

. such an option: 28 at the undergraduate level and 26 at the graduate level. In a
1970 update, Park and Hillman (TRJ, 2nd Qu€fter, 1990) identified 56 curricula

e whieh -indicated some type of therapeutic refreation program at the two-year,
evel = 4; Bachelor's Level = 49;

-

four-year and/or graduate levels (Associate
M*aqter's Level = 24; Doctorate Level = 3).

In 1970-71, Fred Martm (TRJ, 3rd Quarter, 1971) identified 80 colleges and
universities -of fering courses and/or fieldwork training.in some aspect of thera-
peutic recreation service, including adapted physical education and recreation for
special groups. In his study, Martin identified 15 two-year programs, 67 four-year

' programs, and 43 graduate opportunities for study in therapeutic recreation.
+. Eurther, he determined the number and fotus of course offerings: Over-200 courses
were offered in the 80 curricutla—89 were special focus courses and 69 were general
or survey courses. Co

: . Lmdleys 1969 survey (TRJ 2nd Quarter, 1970) of .therapeutic. recreation
« curricula "elicited responses from a panel of 30 expert therapeutic recreators
concermng the relative importance of collége courses in thgrapeutic recreation. A

high correlation was achieved among the pdnelists on course offerings at both the
undergraduate and graduate levéls. One of Lindley's recommendations” was to

' evaluate and analyze course content for those courses ratgd as highly desirable or

e - desirable. - . . e

The "Dlrectory of. Professmnal Preparation Programs in Re,creatlon Parks
and Related Fields," published by the NRPA and AAHPER in 1973, ll‘StS some 95
- colleges/umversntzes which ostensibly offer a therapeutic recreatlon ‘option.

% 7 .7 These -studies certainly do not speak- to the quality of professnonal
preparation and personnel dvelopment programs. Only .in the past few years has
attention been focused upon what the components of a therapeutic recreation
_curriculum should be and, in fact, what competencies should be sought, taught,
and/er learned in educational programs. , .
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In 1971, the final report was published for a project funded by the U.S. Office
of Education at New York University—Development of Educational Frograms for
New Careers in Recreation Services for the Disabled. This effort was one of the
first, if not the first, to utilize pre- apd post-testing of attitudes towards
disabilities, knowledge of recreation activities, leadership methods, and recreation
programming in connection with an &ucational program. ° . ~

"In December, 1972, the University of Kentucky, pursuant to a graﬁt.fr'om the
U.S. . Office of Education, published Career Education for Leisure Occupations;'
Curriculum Guidelines for Recreation, Hospitality, 'and Tourism. Included were -
sample job titles, general description of work, basic employment requirements, and
a list of goals anrd ‘objectives applicable to therapeutic recreation personnel.
development. » ) . ' :

.

In 1973, the NTRS Professional Education Committee updated the Index of.
Curricula in Therapeutic’ Recreation anrd compiled informatior on.course content
items at 25 additional colleges. This information, which is a critical first step in

‘the quz*itative assessment of professional preparation, has yet to be published.
R < .

The U.S.’Office of . Education recently published a booklet entitled,
Leadership Preparation for Educators of Crippled. Children and Other Health
Impaired-Multiply Handicapped Populations. A list of goals anid corresponding
competencies to be demonstrated by prospective teachers is provided.

H N

_’In February, 1973, the: AAHPER, in cooperation with BEH, published
Guidelines for Professional Preparation Programs for Personnel Involved in Physieal
Education. and Recreation for the Handicapped. In it, competency guidelines,
learning experiences, reSources, ang_assessment techniques were formulated for
therapeutic recreation. A v : :

TN

- o

The U.S. Office of:. Education is supporting numerous projects for the
development of graduate programs in therapeutic,.r;ec‘re_ation‘ in_universities around
the country. As " one example, Michigan 8tate- has developed a systems
accountability model at the M.S;- level, encompassing specific functions,
competency and sub-competency statements and teaching-learning activities which

should lead the student to the necessary performance objectives.

s

Dr. Linda Odum, Florida State University, recently completed a doctordl,
dissertation entitled, A Curricula Matrix for Use in.the Design and Development of
an Undergraduate Core Curriculum_in Therapeutic Recreation. In her summary,
Dr. Odum stated that the matriximay be employed as: (1) a basis for curriculum
design, (2) evaluative criteria for existing curricula, (3) a device for competency-
based testing for entry- and exit-level skills and/or knowledge, (4) a means of

'homogeneous groupings: for courses on levels of attainpent, and (5) an index to job

l%v_els.

v, . ' - . B ’
. These examples ,of recent ‘efforts are an indicator of concern and

-

o

commitment to ‘prepare individuals to more adequately serve’ the handicapped. .

t

This, then, is the state of the art. ‘ .

Obviously, a great deal more needs to be done as Dr. Sessoms suggested.
The career lattiee .concept developed in the New York University project and the

_ one outlined in the Kentuwecky project need to be realized. Perhaps the leisure

N 4
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_~2ducation model developed in Florida (Mundy) is a beginning. The actual functions
and tasks of positions at various levels of service delivery need to be further -
identified. By the same token, professional preparation programs should be clearly
- 1dentified by competency level and focus. Perhhps, if positions in the therapeutic
. recreation field were awarded strictly on the basis of competency’level, as opposed "o
to educational level, a more realistic educational pattern would evolve. Were a’
person to be employed according to demenstrable competency, the formal degree
. structure would be dissipdted in favor of competency attainment. :

] The initial need is to pull together mat_érials_yghat have been éevetopeci in the ‘
. competency-based (C-B) curriculury area. A career lattice for therapeutic
recreation should be construcfed.” "The work at Michigan (graduate level),
Florida State (undergraduate level), and University of Iilinoi mynity, college
level) may be reviewed along, with the 730-hour training prograin Xpogt high school
level) and Ciprjano's dissertation work at New York University~gS a foundation for
this career lattice-development. ' Y o
Each of these programs has been concerned with C-B curriculum |
development; competencies have indeed been determined, but much refinement is |
required. Were this effort,undertaken: the product might well provide the *|
« guidelines for a career lattice as well as a_core for public leisure education
prografns. As a result of this combined effor!, spinoffs for specialized research
- projects would be fegsible: (1) manpower and job trend idéntification studies; (2)in- . |
service training packets for parents, teachers, and others; (3) field testing of
competencies; (4) case studies; and (5) teaditional vs. new instructional methods.

1 . -
) We have at feast begun to look at our eduecational models, and F am in
agreement with Sessoms that much more néeds to be done. Objectivity and
verifiedtion must replace subjectivity and speculation. Future research must focus
directly on the development.of the career lattice concept through realistic - )
competency-based position stratifications. To develop methodology and .
instruments, that verify competency is no easy task, but it must be tackled. We
' must be able to effectively measure the quality of a field practicum experience; we -
nced to measure student (worker) understanding of leisure counseling, aM ’
analysis, client pathology, forces of motivation, and some of the more obscu
less tangiple or seemingly less assessable competencies that are required to work -
cffectively ,with clients. In connecetion with this, we need to devélop innovative
instructional resources and techniques to allow students to learn and acquire
competencies most suitable to their style and ability. Resource libraries need to be
developed and accompanied by a "Yellow Pages of Innovative Instryctional
Resources and Techniques.”

-

Instructional evaluation must alsd be a primary concern. Both fommative and
summative evaluation methodology must be employed in relationship to learning,
task, and concept analysis in order _to accurately measure instructional
cffectiveness. . "A Soyrce Book For Instructional Development For Training
[cachers of Exceptional Children" is now available as a joint publication of the.
Leadership Training Institute (University of Minnesota), The Center for Innovations
in  Teaching the Handicapped (Univeristy of Indiana), and The Council for

) Exceptional Children. This is anj excellent publication and might well be'a primary
~ reference for the purposes of analysis, construction of criterion-referenced tests,

media selection, mastery-learning formats, and other aspeets.

.
-~
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Reactor> Thomas M. Vodola..” . T
_ Director, Research and Development . R .
'I‘ownshlp of Ocean School District, Oakhurs& New Jersey - (

o

P - . .
. e . . - . . -

. agencies suc
. eoncerned par

: 4 .
Leisure time activity programs for the handicapped are being .initiated

~ throughouX. the country. The catalytic agents have been the implementation of

state laws\mandating "equal education for &ll,” court precedents, vociferous
as the Association for Children with Learning Disabilities, and
ts. However, despite the prohferatlon of programs,.l am concerned'
becetiSe of the lack of sound guldehnes for training personnel who are presently
working with the handicapped” and, individuals who are in teacher tralnlng'
|nst|tut1%ns preparing for careers in 1e|sure education. ¢

y

. ,rp . - . .

CQgcern

Successful program lmplementatlon is contingent upojt personnel who have ‘
been prepared with those skills, knowledges and attitudes necessary to provide
individualized programs designed to meet the needs of a diversified handlcapped
population. . :
* e - . " .

A rev1ew of the research literature and exnstlng 1e|sure time programs has
provoked the following concerns:

1. The lack of, tralnmg programs at pre-service, in-service, *and '

graduate levels. )

: ,
2. The paucity of personnel training models.' .
LR - N .

3 The negativistic attitude of admmlstrators, ‘teachers, students and

the;publlcrat large. o . .o
- 4.'I‘he ramifications of the" concept of "mainstreaming" the
. handicapped population. . SN - *
- ’ i o ‘ o LA ;
Resolutxon of the Concerns - T

. ~

" A survey should be conducted to identify the status of leisure time educmon
‘programs. Of. special importance are the exemplary fédcets of these programs. The'
survey results shou‘d be dlstrlbuted natlonally to itlmulate programs in schools and
agencles. . " :

Research should be conducted to identify effectivé personnel training
models. Emphasis should be placed on identifying those tralnlng prototypes which |
stress techniques and methods to insure |nd|v1dua11zat|on of instruction. The

P
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models 1dent1f1ed should include pre-service, graduate and in-service- training for

recreatidn teachers of the handicapped; training programs for paraprofessionals;
» and sensntwnty tralnlng programs for teachers, pupils, and the commumty-at large.

*The medels selected should include the followmg, N

\

. L. Teacher performance based on some form‘of accountability (e.g.,
# competency-based performance). e .

2, Practigum training experiences'for the teachers in a field—setting'.

3.1ndividualized instructional programs for the handlcapped popula-
tions, ineluding correctlve and adapted activities.

Research studies of these exemplary progra,ms should be co'rﬁlcted to
ascertain: ' N\ )

. The sk:lls knowledges, and attitudes’ ‘demonstrated by the teachers
prior to and at the end of the training programs ,

» 2.The skills, - knowledges, and. attitudes demonstrated by the.

ha‘ndlcapped popuatlon as a result of being exposed to a 'recreatlon
program condutted by fully trained personnel. Y

Pro_]ect Active Tralnmg Model

"In’an effort to clarify the type of training program recommended and the
‘elements in the structuring process, the following guidelines aré provided which.
have been gstablished by Project ACTIVE: A _Competency Based Training Program
for Physical Education, Special Educations and Recreation Teachers<of the
Handlcapped (Thomas MPVodola, Director, Project ACTIVE, ESEA, Title I,
Project No. 74-341, Oakhurst New-Jersey 07755.) . K

TL ' v

Preliminary Steps *

-

.Identification of student behavioral changes ggiesnred
Determination of the appropriate skills, knofvledges, and
attitfudes needed by the teachers to effect said student

behavioral changes.

.

N 2. Personnel Tralmng Model -

,f; . a Trainee pre-test.- The&tralnee to be pre-tested durlng tné€

., first sessisg.of the training program. K
.. - b.  Lecture ppovided by the trainer. The préesentation of ‘the

‘ ( L resedareh/rationale sgpportwe of the competency being ,

: taught .

L L Demonstration of “the sKill by the tralner The master =~ =

"*: T teacher demonstrates and explaIJ} the specific ‘

e L competencfthat is to be interpalized, .
> -3’ d._ Trainee application of thé caspetency. The tramee_ is

~ provided an opportunity to practice the speeifie skill.
e Trainer-trainee’ discussion period. The trainee is provided -
"«- an dpportunity to discuss the problems encountered. °
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_f Trainee application of the competency in a field-setting. . .
The trainee is provided an opportunity to teach the skill to
a child in a practicum situation. -
. . g.  Treiner-trainee discussion period.. Trainer-trainee inter- -
: action to discuss the problems encou:?ed and plausible .

-alternative solutions.
h. Trainee reinforcement of competen The trainee is
. . provided ample opportunity torapply the skill to ‘children ]
N - with a variety of handlegppmg conditions. ’ . R
- i,  Trainee post-test trainee is testdd to assess his -
degree of acquisition of the competency. ~The test js - -
. administered when the trainee defms he is ready.

t
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Sessoms’raisg&several questions about leisure’ counseling: (1) Is counseling a
legitimate role for regreation/park specialists; (2) Is it a role that the public and
professional experts used to.assume; (3) Are we being equipped for the role; and (4)
Who is equipping us?} . : :

~

To answer these questions, it is necessary to raise a number of additional
' questions. The first and most logicel of these is, What is leisure counseling? I
would guess that this-question put to a randomly selected group- of. park and
recreation professionals would result in some curious and disparate responses. This
then points up the significance of Sessoms' comment that our .concepts are not’
operationalized and, therefore, are not. measurable. Neulinger (1974, p. 131)
suggests that experimental research may be one answer to this problem in that ". ..
an operational definition implies an experimental approach and that no science ¢an
progress or even exist without operational definitions.” . . ‘

The question of the legitimacy of park and recreation specialists serving in a
counseling role raises questions of an ethical nature to which the profession should
give serious consideration. What qualifications are rieeded to be classified as a
~ "leisure counselor?”" In what ways i$ leisure counseling unique in relation to other

forms of tounseling? What specific functions and tasks does the leiSure counselor
"" perform? What Kind of ‘education and training is necessary to successfully perform
these functions and tasks? Can these questions not be arficulated_ in the context of
researchable problems? , - -~ - . , ° s

There is also a need to demonstrate the effectiveness of leisure counseling :

as a tool fo improve the human condition. If this cannot be done, there is no
justification for its;existence. . This notion is supported by MeKechnie (1974) writing
in the Therapeutic Recreation Journal: '

-

) . real progress will occur only to the extent that therapeutic
, " - +».redreation counseling employs empirically based multivdriate
T techniques of appraisal that are demonstrated to predict validly and
religbly the initial response. and long-term adjustment of. thé-
individual client to & particular leisure or recreation solution. '
'A cpntinuing controversy revolves around the issue or philogophié%} questjon
of the nature and role of research in the leisure professign. On the one hand is'the

faction most frequently classified as the’"practitioner" with the "academician"’

holding forth at the other end of the continuum. The rationale of the former group'
1s that 1If research findings are not applicable to the solution of practical pro lems

the research_is not appropriate. Conversely, the latter group argues that ’the
legitimate end product for research is theory which tends to_explain a variefy of
phenomena and predict events. Is there’ not room and need for both idnC[s of

125 moi
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Another reality which must be faced is the fact that park and rqcr;eatioﬁ
professional preparation institutions are producing graduates who (1) do not possess
knowledge and competencies necessary to conduet quality research or (2) do not
possess the motivation and incentive to pursue research. In their article in the
Therapeutic Recreation Journal, Linford and Kerinedy (1971) support the first
hypothesis stating:

* . ¥ .
In our, opinion there isn't anyone trained specific\‘ally in therapeutic
recreation who has sufficient background in quantitative methods te
guide any but thet most simplistic doctoral dissertations. Similarly
the ability of umv'ersxty faculty to lnstlgate and direct research
studies whieh involve some of the more modern statisfical designs is”
. severély llmlted‘

x

*

In terms of motivation, there is all too little within the university, aside
from the incentive to achieve terminal degrees or to gain promotion.
Unf ately, this kind of motivation too often results in research designed to
acéommodate the biases of doctoral and graduate faculty committees, rather than
to provide the kinds of data needed to solve problems confronting the profession.

Reinventing the ‘wheel is another pitfall which the profession must learn to
avoid, a point which Dr. Sessoms stressed. There is no doubt that leisure services
are interrelated and mterdependent with 'a number of other dlsclpllnes and
professions, especially in the social and behavioral sciences. Consequently, it is
vital that all systems be kept open to facilitgte mueh needed communications with
professionals in these related areas. Writing in the Journdl of Leisure Research,
Burdge (1974) pinpointed the problem when he stated:

s

. the study of leisure faces an additional conflict due to the
interdisciplinary nature of the topie. It is no news that academic
people and the research community in general build disciplinary
fences around any topic. Neat disciplines mean easy to approach, but v
often useles$ research. ' '

-

I couldn't help but feel frustrated while Dr. Sessoms was talking about the
difficulties he is encountering in achieving the kind of conditions that he set forth
for us. I think we have a problem of research erormes I don't believe research is
necessarily. held in low esteem. I do feel that research is a low prlorlty in terms of
our operational, day ~-to-day responsxbllmes.

Most of us at this conference are umiversity pegple. We basically face the
same type of eonsiderations. Unfortunately, the motivation to conduct research
and the priorities placed upon research lead us in directions which do not truly
,allow us to achieve the ultimaT€ results we need to be concerned about. For
“instance, as I mentioned earlier, I think the conduet of most, or much, of the
research in which many of us are involved is motivated more by the need to get the
advanced degree, the nced to achieve promotion or tenure, or the need to qualify
for extramural funding 'than by the need to obtain the types of data required to
advance us toward our ultimate goals. I think we are in_a situation where we need
to resist some of the institutional pressures that we are gl subject to

’
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In terms of the utilization of research findings I have great difficulty in

.\ processing the great amount ‘of available information and data. I think we are not’
\ doing a very good job of articulating the results of our research in ways that can be

useful to others, particularly to those at the program level. A f;w of us expend
onsiderable effort to disseminate the results of our.investigations; others of us
ight do a better job.

\ ' References

| o

Burdge, Rabel J. 1974. "The State of Lelsure ‘Research." Journal of Leisure
Research, Vol. 6; No. 4. . ) ’

| N -

Linford, Anthony G. and-k'(ennedy, D.W. 1971. "Research—The State of the Art in
Therapeutic Recreation." Therapeutic Recreation Journal, Vol. V, NG. 4.

Mickechnie, George E. 1974. "Psychological Foundations of Leisure Counseling: An
Empirical Strategy." Therapeutic Recreation Journal, Vol. V1ii,-No. L. |

Neulmger John. 1974. The Psychology of Leisure. Springfield, Illinois: Charles C.

I‘homas Publishers. - »
4 ¢
&
=1 ~ - >
~ -
. !,
~& . .
i »
. &
b 4
.
€) . *
. , 127 —




(3N

et

s
%
s\ 3 b
\
APPENDIX, B R
1969 NEEDS ASSESSMENT:
UNIVERSITY OF MARYLAND
SRR
:‘:;. ,!:
f 3
. s
'}
’ ‘ ’
L] ! ’
128 -
' 135 -

tal



. %

In February 1969, the American Association for Health, Physical Eduecation

and Recreation and Yhe National Recreation and Park Association sponspred "A
Study Conference on Research and Demonstration Needs in Physical Education and

Recreation for Handicapped Children” at the University of Maryland, College Park. .

The main purpose of the conference, funded by the Bureau of Education for the
Handicapped, was to pinpoint immediate and future needs for research and
demonstration projeets. Six g‘enerag statements resulting from the discussions
pointed toward directions for investigation: ‘ . .

-

~

1. Development of comprehénsfve retrieval and dislsemihatior}y procedures
and systems to allow researchers and practitioners to fully utilize research findings
and model practices. to ‘ :

-

evaluation procedures. ' _

Y
«

2. St'imulati'on of relevant demonstration projects emplojing sound

3

3. Encouragement of better coordination between various agencies serving
the handicapped population, including more cooperative efforts among physical

" education, recreation, and spedial education. ° .

4. Conduct of a multidimensional ahalysis"of underlying skill functions

requisite for gratifying participation. :
| 5 - <

5. Placement of incrgased research and demonstration emphasis of
programs to enable the handicdpped*person to prepare and’ maintain leisure skills
and attitudes. E o 4
' 6. Increased res'eagch and démonstrétff;n efforts withy regard to physical
education angd recreation as facilitators of learaing. '

Points 1, 3, 4, and 5 parallel some of the concerns which were emphasized by

the. participants 4i. the SEptembér 1974 conference on leisure time activity at

LT,

Columbia, Missouri. And point 5--increased emphasis on programs to enable the

handieapped person to prepare and nrainfain leisure skills and attitudes—is one of
Ye seeds for the 1974’conference. . BN :
. g C .
At various places in the body of this report issues and concerns are discussed
which parallel the recommendations emanating from the 1969. needs assessment
conference. The recommendations' for research and demonstration projects related
to leisure time activity for handicapped populations formulated by conferees in
1974 are similar .in many respects to-those ‘made five years before, although the
latter were developed in a context considerably broader than leisure time.

129 .
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» 1t would be <ufe to ussume on the basis of this comparison that researchand
.demonstration needs ure perceived similarly by educators, practitioners, -and
researchers in the broad context of physical education and recreation for
handicapped children and in the more specific context of leisure time activity. It
would also be safe to assume thal recommendations reoccur over time because
sufficient research has not been undertaxen ané/or adequately disseminated to the
. practitioner to satisfy the questions raised. . . T
~ N - N S

. Personnel involved with the leisure patterns and participation of
handicapped childeen are urged, therefore, to (1) consider the urgency of the points

. 1dentified by the 1969 and 1974 conferences and to take steps to formulate
-appropriate projects and studies, to apswer pertinent gquestions and (2) seek more’
effective utilization of existing information systems as a ineans of expanding the
dissemination of research findings and prototype models of education and service
delivery. -

.

[

Development of a data base is only half of the task.facing -the helping
professions at the current time; the complementary dissemination/utilization
’ pattern must exist af progress is to oceur in serving the thousands of handicapped
’ children‘and youth who require special help in meeting their needs for participation
in leisure activities. -~

The editorial committee responsible for the’ proceedings of the 1969
1 conference grouped the recomgmendations within the categories of assessment and
evaluation, interpretation, legislation, recruitment and training, and services. The
) . following represents a synthesis of the recommendations relating to the concerrf$ of .
- the leisure activity project. (For full recommendations and conference papers, see
Physical Education and Recreation for Handicapped Children: Proceedings of A
Study Conference on Research-and Demonstration Needs. Contract No. OEC-9-
182704-2470(032). Washington, D.C.: American Associgtion for Health, Physical
Education arid Recreation and National .Recreation and Park Association, in
“ cooperation with the Bureau of Education for the Handicapped, U.S. Department of
Health, Education and Welfare.) . ‘ :

A

—

-

Education for Leisure

4 -

The following represent the complete list of recommendations pertaining to

education for leisure. b : : © T

. S A > : _

e Ascertain dnd eyaluate carryover of® activities from physical
education «n the s¢hool setting to the community recreation -
setting, and_carryover of childhood recreation skills into adulthood.

e Determine basic recreation and physical education skills needed by .
hahdicapped children. . . ‘ )

O

e Evaluate relationgships between leisure time skills and vocational-
. ‘social-emotional adjustments of those with different handicapping™
e conditions. o . P ’

e Evaluate how Hfndicapped childréen who. receive vocational
guidance use their leisure time. . \

) ' | ' " 169
- . . - . - .
Q * ' 138 s ’ .




e Determine how to counsel individuale to match activities with
ahitities and handlcappxng conditions with existing opportunities.

e Develop techmques and methods to aSSISt individuals locate and use
tommunity resources.

k)

e Devise methods and model programs to assist handicapped chlldren
"fo become r ecreatlonallx independent and literate.

. . Ascertam to what extent new skills are retalned and ineorporated
- into recreation pattems

e Examme the recreation experience itself in terms of variables
which influence activities and how they exert’ this influence; how
these variables can be manipulated to alter the recreation
experience to bring about behavioral chgnge; and benefits and/or
detrimental effects of specific reecreation activities.

e Determine how the handicapped use their leisure time;. provide
programs to prepate them for active partlclpatlon to a wide varlety 5
of recreation activities.

-

Assessitent arid Evaluation

Recommendations within this category were grouped under (1) contributions,
values, and effects’ of participation, (2) design and rationale, (3) instrumentation,
{4) standards, (5) methods and materials, (6) perceptual-motor consideratiens, (7)
physnologically-based consnderatlons, and (8) physical and social environment. The
major areas for research and demonstration with relevdnce to leisure partlcrpatlon

mcludc .

e Effects of active participatiébn in physical education .and/or ' ]
recreation programs and actiyities upon mdnvxdual physical, mental, _ -
social, emotional, and ethical- functlomng ..

e Participation in recreatlon and/or physical education programs and
activities as one means for facilitating developmental learning
tasks and learnmg in general; for promoting growth, development, «
and cha:nges in behavior for persons with different handicapping
condltlons for developing vocational readmess, competency, and
productlvny . ,_‘.‘ . s 5;2

¢ e,

“Hl

2

-

e Social acceptance of special, students in institutions in whieh they
are found - &

e Attitudes of teachers administrators, parents, and lay publrc
toward children with various handlcappmg condltlons

° Knowledge, “skills, competencles and personality. charactemstlcs
requisite for success in deallng with handicapped chlldren in
physical education and/or recreation programs. T
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Ld
. ’ B ) Architectural barrie‘rs and their elimination. .
0 Dlagnostlc/evaluatlve tools appropriate to phySIca} education
. and/or recreation to measure physical, intellectual, social,

. emotipnal, and ethical exnstmg/potentlal functlomng at gll levels of
- . perforimance.

. ‘ * . - ‘ /7:‘

. ot ° Approaches to classnfymg handicapped and non-handicapped
students for participation, in physical education and recreation
programs oo . . . T
- . : - 4

) lnstruments and proceaires whlch can be used by practltloners and
researchers. .

“

o Effective methods, to prom'oté transfer* and/or carryover from’
physical education and/or recreation activities to other situations,
activities, and processes .

e Effects of motivation upon functioning and effectlve approaches to *
motivation with various handicapped groups at different
< age/functional levels. = - '

e Materials, equipment, methods used in. physical education and
recreation programs. :

»

e Similarities and dlfferences of dlfferent intervention modalities
and learning programs (e.g., Kephart,  Getman, etc) and’
effectiveness of each. . ' .

? e Effects of stress "on child'i'en with various handicapping conditions.
. Attitudes of handicapped groups toward institutions and sotiety.
: ° Impact of physical env1ronment upon programs and performance

. e Impact of different leadershlp styles and partlclpants' perceptlons
of these styles. - .

-

e

Interpretatlo

Recommendatlons fell into (1') collecting, stormg, and retnevlng mformatlon
o -and (2) d1ssem1nat1ng’ mformaﬁon 3 L
) Promotlon of projects to meet current lrfformatlon needs, flll
existing gaps answer questions, and give necessary direction to

program efforts and actmtles .

.

e Effective, efficignt utilization of existing " channels of
communication. ( - L B -

e Development of new approacHes to information disssemination.
T . ’ [N :
v
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Recrurtment and Tralmng o ‘_ e T : R

- acnd§§3) in-service ’cralmng

Serwvices

-

Three emphasxs areas were 1dent1f jed: (1) recruitment, (2) preservice training,

. Characterrstx{s necessary for successful work with handrcapped
- ¢hildren, -

e Training programs for subprofessionals, paraprofessionals, and
pﬁ'ofessxonals with undergraduate and graduate educations.

r

The breakdown of recemmendations in this category includes: (1) general, (2) ,
administration leadership, (3) integrating handicapped and non-handncapped popula-
tions, (4) programming, (5) education for leisure; (6)- services to parents, and (7)
camping and outdoor educatiorfés: |

e Modifications ‘of various social systems necessary to increase
services—e.g., transportation, facilities, equipment, avocational
guidance*-to the handicapped person. : :

-. @ Types of activities which provide a2’ base for integrating
* handlcapped and non-handicapped chlldren

¥ . Relatwe merits (and weaknesses) of commumty programs for the
* . __.handlcapped population as compared with mstltutlonal programs.

o Conditions and approaches to act1v1t1es whlch are most conducwe
to mtegra‘?mg handicapped and non-handicapped gmups -

. 8 Values and Ilmitatxons of mtegratxve and segregative participation
to the handicapped and-non °hand|capped persons. -

° leferences in lifestyles of individuals with various handicapping-
conditions and differences in lifestyles of.handicapped and non-
"“hdndicapped persons—s—=—"

° Modificatiqns required to accommodate the severely and ’ .
profoundly retarded and multiply-handicap‘ped persons. . . '

o Devplopment and utilization of a multi-dimensional analysis o£ N

~ underlying sKill ,functlons needed as a requisite . for gratlfymg
partrclpat;ron in physxcal educatxon and recreatxon actmtxes. "
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Co'mmon Pitfalls in Proposals
Source: Federal Register,
Vol. 40, No. 35, p. 7414
Thursday, February 20, 1975

‘e

Src. 8.3 ‘Common pitfalls iR proposals. A
listing of the following commonly noted.fail-
ings of proposals may be helpful to the pro-
spective applicant: o7

{a) A faflure to specify objectives of the
study and relate them to the impact on edu-~
cation of Bandicapped children: .

(b) A fallure to specify the anticipated
outcomes and products of the study reiated
to the “education of handicapped children. =
V/hen improved sclentific understanding is
the Intended outcpme. attention should be
directed toward avenues for transiating this,
understanding to usable educatl,nal prac-
tices. (This is to.say. jourunal srifcies ulone
mey not be vlewed es sufficieni outcome: 8

(c) A fallure 1o reiate the planned profcct
to other pubithed o° rrcancy ccmpleted
work, 1 i~luding sunllarities. diiferences, and
new contribytions of the proposed project:

(d4) A fallure -0 outline the specific plans
for conducting the project. Objectives. as
well £s planucd pracedures or sirategiés for
achieving specificity and measurable results
or objectives, procedures. and {tstended prod-
ucts or outcomnes durting the cmree of the
planned project «re ofien critical 3

(e) A fatiure to utilize avsilible expertise
Most university or gcographic comnmymnities
bave avallable many individuvals with skills
1 exprrimensnt d-« pn, test, snd measurc-
ment, child development, ete., to name only
» few specialtiés which frequently relats to

. -propossils. Prospective applicants are urged

to seek the best staff and consultants avatl-
able, which frequently means pooling re-
sotirces across department, organ’zational,
or discipline lines;* -

(f) A faflure to append assurances from

- Ixcilitles or schools Whose cooperatlon Is

© periménter’s blas,

necessary for project success. For some activi-
tles. 1t is also appropriate to discuss pians
snd elicit feedback from thé staff of the State
Educational Ageucy:

(g) A fallure to propose a reallstic time
frame for the planned project. If st ad 'must
be recruited. instruments designed. forms
clearances obtatned, etc.. the project time
schedule should take such activities into ac-
count. Although time extensions may be ar-
ranged in special circumstances, prospective
applicants arc advised to plan listically. *
Particularly. If time mustfbeallowed for
tlearance of forms or for eau review of
documents. either other activities should be
planned for those time periods, or stafl
should be temporarlly assigned other duties:

(h) A failure to follow principies of good
design. Most frequently overlooked are,
validity and reliability of collected data in’
surveys. test profocols. etc. Controls for ex-
Hawthorne and halo
effects, and the issue of generaltzing beYond
the group of project participants oftea de-
:orve attention. Appropriate statistical analy-
ves do not necéssarlly require highly complex
procedures. Levels of significance in statisti-
cal tests should not be violated by multiple
reanalyzing of the same data. An appropriate
rallo of subjects or respondents to variables
under study should be planned:

{1) A failure to plan for evaluation of ma-
cerials or procedurcs developed under the
grant or contract. Aithough major devclop-
ment projects may require evaluation by an
independent third party, the applicant usu~
aliy outlines detalled procedures for evaluae-
tion of materials. curricula, or hnrdware.
devices. In some instances it may be appro-
prikte to include Uoth evaluation steps dure
ing product development and a final, overall

" evatuation procedure. Whengnew procedures, -

curricula, materials, or other products are to
bhe developed. the proposed evaluatiofi should
plan to obtain cstimates of costs (including
dollar smounts) and benefits expected to
r}c( rue {f the product we_rqmllccd in service.

+20 U S € 1441, 1442, 45 CFR 100n 1, 19908 26,
121h
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MELVILLE. APPELL Division of Innovation and Development Bureau of Educutlon

Ll
r

Conference PartiCipants

. < .
' : (*Confecence Advisory Comimittee)

- . - «

fer the Hand.lcapped Washington, D.C. 2 o -
: . )
REUBEN ALTMAN Depart'nent of Special Education,':University of iissouri,
-t ColumbIa'4 Missouri "~ . -

1

VIKI ANNAND National Recreatlon and Rark Assocxatlon Arhngton Virginia

¢ -

DAVID R. AUSTIN, D1VISIon of“ Re)gr,eatlon and Leisure Studles, North Texas State -

University, Denton, Texas -

”

- DORIS L. BERRY MAN, Department of Leisurg Studies, New York University, New

York, New York

ROBERT CIPRIANO, Department of Human Kineties and Leisure Studies, The
George Washmgton University, Washington, D. C.

*DAVID A. COMPTON, Recreatlen Education Program Umversny of Iowa, Iowa
Clty, lowa _ R

e

&tA[;’I‘E.R COOPER; School ,of Health, Physical Edueation and Recreatlon,

UnlverSIty of Southern MISSISSPDDI 'Hattlsburg, MlSSlSSlgpl .y

.DDLORES GEDDES, Information and Research Utxhzatlon Cent"er,a American"

*  Association for Health, Physical Educatjon and Recreation, Washington, D.C. _

WILIIAM GRIGGS Wyandotte Recreatlon Department Wyandotte Mlchxgan S

.CATHY HALBERG, Office of Recreatlon and Park Resources, University of

IllanIs Champalgn IllanIs _ s

DONALD . E HAWKINS Department of "Human Klnetlcs and Leisure Studies, The
George Washington Unluersny, Washlngton D. (*

m
GENE- HAYES, Department of Rec’rehtlon, UnNerSIty of Waterloo, Waterloo,
Canada - ) . ,

*WILLIAM A, HII LMAN (*oordm}ﬁ', Programs on Physical Educatlon and °

Recreatlon Bureau of Education for the I{andlcapped Waqhmgton D.C.-
- v

' '*iERRY HITZHUSEN, Department of Recreation and Park Administration,

Univeepsity of Missouri, Columbia, Missouri

7 -

‘ALAN HOFMEISTER, Fxceptlonal Child Center, Utah State Umversnty, Logan,
Utah - .
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FRED HUMPHREY4 Recreation and Lelsure Studies. Program Temple University,
Philadelphia, Pennsylvania \__,__

. *LEON JOHNSON Department of Physlcal Educatlon Umversnty of \‘hssourl,

-

4

CoIerbla \]lssourl

*JERRY KELLEY Office of Recreation and Park Resources, Umversnty of lllmons
Champaxgn Minois :

DAN W. KENNEDY, Department of Héealth, Physical Education and Recreation,
* The Pennsvlvahia State University},_University. Park, Pennsylvania

JOHN LEWKO Motor Performance and Play Research LabOratory, ‘Children’s
Research ‘Center, Umversaty of lllmo‘xs, Champalgn Illinois

RAINER MARTENS, Chudrens ‘Research Center, Umver51ty of Illmois Champaign,
Iltinois .

NIA‘( MUEBRER \csearch Progra.m Branch,. U.s. ‘Offlce of Education, Washmgton

D.C.
A
" JOHN. NESBITF Reereat:on Eduycation Program, Umvers;ty of lowa lowa Clty,
fowa ~ - " .-
- ~ . )
T NU(:ENF Rehabllltatlon Educann Center, Umvers:ty@f lllinofs, Champalgn
" [linois . .

» ’

GERALD O'MORROW, .School. of ltealth Physical Education and Recreation,

Indiana State University, Terre Haute, Indlana .
[

CAROL A. PETERSON, Department of Health, Physlcal Educatlon and Recreation,
V]lchlgan State Umversnty, East Lansing, Mlchlgan

RONALD REYNOLDS, Department of Parks, Recreatlon and Lelsure California
State Umversntv Chico, Callforma ' . .

GARY ROBB, afflce of Recreatlon and Park Resources Umverslty of Illinois,
(“hampalgn Hlinois . ‘ -

JAMES RYAN Recreation and Planning Sectlon, Georgla :State Department of =«
Natural Resources, Atlanta, Georgia )
Q i
*RICHARD C. SCHOFER, Department of Specnal Educatlon Umversnty of
Missouri, Columbia, Missouri .

WAYNE SENGSTOCK Georgia State Umversnty, Atlanta Georgia

T DOUGLAS 'SESSOMS, Curriculum in Recreation Admlmstratlon Unwerslty 6f

.~ North (‘arolma Chapel Hill,-North’ (‘arolma :

Cl}AUDINE SHFRRILL Department of Health Physrcal Educatlon and Recreatlod
‘l’exas Women's University; Denton Texas - .
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\1ARI\NN SOULEK, Department of Recredtlon San Diego State Umversny, San
Diego, Cahforma . -

THOMAS A. STEIN, Program in- Rgcreatlon Administration, Uniiversity of ‘Qorth
Carolin, (,hapel Hill, North Carolina .
) ~"t

VMIATTHEW SULLIVAN, Special School Disiri'ct, T’own and Country, Missouri
. '/ ,' a2 . . » ) - R
RICHARD SWITZER, Human Resources School, Albertson, Long Island, New York

*JEAN TAGUE, Department of Recreation, Galiforpia State University, Northridge,
California - g ’

4
B .

GARY THOM PSOl\:’,,Parks and Reecreation I)epzirtment,'Coiﬁmbia, Missouri

DENNIS VINTON, (‘grricuium in Recreation and Parks, University of Kentucky,
1.exington, kentueky .

THOMAS YODOLA, Township of Ocean School District, Oakhurst, New Jersey
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